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ABSTRACT , ' 

The report presents findings of an inquiry to 
identify the principal obstacles faced in achieving general economic . 
literacy and to suggest ways of surmounting them. Among the 350 
respondent educators, social scientists, businessmen, and others, 
most agree on the importance of economic literacy and its presient low 
level in the general popiilatidn. Where economics educati6n*ef forts of 
the educational establishment are seen to be inadequate, ' 
recommendations are made to improve curriculum, train teachers in 
economics, and encourgge or require student courses in economics 
education. Other, more global, needs include the establishment of 
specific goals of economics education, identification of skills and. 
k-nowledge comprising; ecQnomic literacy, and attention td the facts 
and processes of economic systems. In addition, various possible 
characteristics of edonomics education are reviewed. The delphi--like 
process used in conducting the inquiry is explained in detail, and 
response data are tabulated. (AV). 
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A DELPHI -LIKE INQUIRY ' i 



I- 



^Robert V. Horton and Dennp.s J. Weidenaar 



I. Introduction' 



A. ■ F..?tlonale for the Inquiry , 

Between the. determination of a general goal or objective for economics* 
education and the specifications of content and. skills to be iiiastered and " 
of teaching strategies lies a nether, nether world of, client identifi- 
cations, desirable curriculum or other placements, and identifications of 
the types of content and strategies which promise greatest effectiveness. 
In important degree, the questions which arise are philosophical m nature 
as is the. 'determination of the general goal or objective itself, and for 
this reason they are often ignored, ' or even dismissed on the ground that 
they are unaswarable. scientifically. But as Charles .E. Silberman wrote in 
Crisis in the Classroom , "...philosophical ques-IT^ons neither disappear nor 
resolve, themselves by being ignored." ; ■ 

We believe "that thoughtful attention to £hese questions and the develop- 
^'ment of consensus views so far. as this may be pOssi1>r4 will aid mightily 
• in creating more effective economics education and in "achieving a higher ■ - 
level of general economic literacy. 



^Robert V. Horton and Dennis J. Weidenaar are faculty members in economics 
education* in the Krannert Graduate School of Management at Purdue University. 
Horton is also a limited partner (formerly general partner) of > Goldman, 
Sachs & CO. and Weidenaar is also Director of, the Purdue Center for Economics 
Education. •■ , ■ . ' 
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V. 



In uhis thinking we conducted in the latter part of 1975 a Delphi-like 

/ • 1^ ■ ■ " • 

Inqiiiry among more than 350 respondent: educators, ecouomists, other social . 

. ' ■ -* . ■ • ^ . 

• . • -5 

scientists., businessmen, school board •members, and others, who also pre- 
ponderantly deplored- the present low sc^te of economic, literacy, while still 
attaching extreme importance to the attainment generally of economic ^under- 
standing* ■ . ' ■ ■ 

'♦*.■'■• ' . • 

We believe that findirfgs of the Inquiry merit the* careful attention )s(f 
■ • ■ • . • ■ n"^" ■ \ 

all of us who are troubled with the state of illiteracy'" in economics which^ 
- • • . - . . 

see 'about us and of everyone who .is. involved, orfshould be involved, in 



the process of economic^ education. 



ERIC 



B*. Nature qf this Report . . : ^ 

So .convxriced, "we T)re sent this report, as to many of the findings of the 

Inquiry-^-"— —T-: — ^ 




It 13 to be noted that the material" indexed in the List" of Exhibits 

\ . ■ . ' . • ■ ■ 

.. . . . . ^ . . . . 

following the Table of Contents of this report included definitions of terms 
used in the Inquiry and material as to a goal, or general objective, and 
rationale ^for economics education, as well as extensive, selected statistics 
as to the Inquiry .findings . Data presented in the Exhibits range more widely 
than what 'we -reflect in the text of this report, and accordingly they may 
be of 'ii.terest, or even importance, to some of its readers, beyond the mere 
support or detailing of the findings reflected. ■ 

The following Part II is a statement of findings'* directed pi-iraari^ to , 
the" business community; Part III is on3 directed primarily to economists , 
and economics educators; and Part IV is one directed primarily to educators, 
school, .personnel, and school board members. In eaclT^case^^ 
,parts of the statement will hold interest' for persons otherwise concerned 
with econcyt^ic^/ education. ^ . . ■ i ■ 
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FOOTNOTES 



." ■ .. .. . ■ .■ ■•;.( ■. ■ ■' ■ : \ 

We do not meat! to .imply that possibilities-Jar emplricar 'investipti^^^^ 
are not sprinkled about.. Rather, we wQuld encourage -^^ undertaking 
of such "investigations. But an inquiry such as is here reported still 
serves to rai^e 'and better identify questions so open, to investigation. • 

Charles E. ^^ilbP.T^an ■ C risis, in the Classroom , New York: Random House,. 

1970, p. 7.^/^'" .-. ■ ; ■■ .■ '. '■ ■ /. 

Defiperf^or purposes of the' Inquiry as ""activities which promote a wider 
-uniSstandlng of basic econqmic principles ?injl. their possible appli- 
--;^^hrig,lis a matter of, gen eral education..." ^ 
^ ■ ' — ■ : . ~ <~' . ^ " • ' . '.■ 

The Inquiry process is reviewed in Part V of this report. ^ 

A listing of the Participants in the. Inquiry who fiorapleted its Question- 
naire #3 ^e^^' as Exhibit "V. ' , ' 

The Exhibit material also details ' some of the procedures for determi- 
nations of categories, bases of statistical formulations, etc 
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DRAPT 



LIA. UNDERSTANDING OUR ECONOMY - . 
AND RELATED VISIONS FOR. ECONOMICS \E DUCAT ION ^ 



Robert V'.. Horton and Dennis J. Weidenaar 



- 'How stands the econoiuic literacy of American high school- graduates?" 

• ' • . ■ . . ' ' , . .. ' , . . . 

'^Unsatis factory" or ^Very unsatisfactory'/, 75%"r^S|K)nd. . . "But is economic 

l?:teracy iii^ortant?" .Almost 50% say "Critically so," and another- 40% say 

"Highly desitable," 

• / . • ■ • . • • " . ' . 

Those/who so responded in an Inquiry which ^we conducted in the fall 
of 1975 /to probe. the state of affairs in economics education were not solely 
busitie^smen, for inde.ecl, businessmen as a separate group were even more . 
distressed. The 350. respondents we quote were, rather,^ a broad composite 
of .businessmen, school board members, schoql persorinel, social s.cientis t-s , 
economics educators, governmental personnel, and others-^ 

Important differences of opinion" appeared, however, among the' vOTiqus 

groupings, as we " inquired.^into what would' be the characteristics, o^ more 

effective economics education, since businessmen in recent years- have been 
-unfailing proponents of econoirrics education, they should know what these 
differeuv. are and what may lie. behind them. Better chqices. in ecOnbrnics ^ 
education for^iitiplementation.and support by business should then be di^^ 
cemiblet Moreover^ a better consensus of views among all . groups interested 
or involved in economics education, should serve to consolidate oiir attacks 
upon economic illiteracy, whether that consensus corae.s about through re-: 
conciliation of differences or through^ greater emphas-lg ^pon dij cgver^ed^ 
harmonies that already exist. ^ ^ . \ • 



A 



*The authors are faculty members in economics Education in the Krannert 

Graduate School of -Management at Purdue University,. Hortori is also "a -.limited 
partner • (formerly genetaa partper) of Goldman, Sachs & Co. . - 

• : ■ ... io r : 
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.What would be our ^prescriptions for better results in' economics 
education^ based upon the views of our respondents, authorities on occasion/ 
and our px>m experience i7>. fighting for some years now the cause of general 
economic liter-^acy ? . • ' * ' . 

. t . * ' . ' ■ ■ ■ . M 

•Prescriptions for-More Effective Economics- Education 

1\ Establish your specific overall goal /""^^^^.w-v 

" ''(1)2 you^re not sure where you're going.,, you're lia.ble to end upjsome- 
where c^lse - and not even know it" (Robert Mager). A single goal is . 
essential, since "(a) guiding principle cannot. be forraula.ted ^by^^^e require- 
ment of maximizing two (or more) functions at once"; (Oskar i^brgenstem) . 

Our article, ."Boosting Payoffs from SconomiS^s Edacation"^ in The RECORD 
of April, 1975, identified in the spirit of these quotations, a single goal 
for -economics education which found rather remarkable support among business 
men, school personnel, economistsi, and other social scientists in an Ipqiiii^ 
which we cond^lcted in 1973-74. The current 1975-76 Inquiry revealed 
pleasingly strong support, * in^ll but one of OAjr^'groupings, for , establishing 

specific goal (s)-. ' — 

; ^ • 

. - • ' ' ' , . ' ... 

We believe the establishment 6f a single goal for every project in 

' ■ * ' '. * . ■ ■ • ' ■ 

economics education' is an essential for best r.esulfis. 

•■ . • . .. ■ •■ , f . : 

2. .Decide, just what economic literacy you seek ^ _ 

Our Inquiry showed even stronger support for. establishing the specific 
knowledge, Iskills, and attitude? desired from, economics education. A ^' 
current Master Curriculum Guide Project sponsored by the national Joint 
Council on Economic Education and under the chairmanship of Professor W^. Lee 
Hansen of the University ' ojf. Wisconsin, should aid greatly in this decision 
and in concentrating our efforts in the best directions. , ' ^ ' 



^ In' particular, businessmen should recogni;^e that economics education is 
riot p^perly business or career, education nor is it consumer ecbnomicrj • 



Howevel Important these may be, they are no substitute for the creation or 
generalj economic undeVstanding.; At best they -can - serve only, as a backdoor 
enl^j:ee E^" creating a iittle hit~or-miss learning in the field we-Qonsider 
so vita/iand from which o^ efforts and support should not be diverted.. 

In \ur Inquiry we asked' respondents" to indicate from extensive sets of 
pos^ibilkies v/hicb ones they would ^eek or avoid in economics education. 
.There was\^o requirer^^nt ' that an individual' item be marked in either way. 
The firsr |\ercentage of each pair which we^ report below is accordingly of 
those who would seek the- item; the second is of those who would, avoid it; 
and the missing percentage, to 100%,. is of those who .elected to choose 
neither of tjibse two altei^natives . 

Businessmen, ,oa .this ^asis, seemed rather weakly to advocate (36% to 
2i: ) the ^listingui-^hing* of economic literacy from ability in the market 
plac*e; and school adijilnistrators, social science curriculum specialists, and 
social .^u4ies teauhel^s even . opposed the economics educators * 42% to .21%, 
a?»<r^her economists W/. to 12%, advocacy - one which we ' of course, strongly 

approve. , \ 

We believe confusion between economics education and c-onsumer, vocaJi€frial 
and investment education seriously interferes with the achievement 
economic literacy. School personnel and' businessmen may both be presuming j 
erroneous^ly, that 'Gon'^sume:t education' or .career Education, for example, J 
constitutes economics^dncation and that* therefore economics education , is . 
•'in fact being pursued in their school^. The Master Curriculum Guide Project 
mentioned above should also prdcve helpful in- this matter through its de- 
ta£ling of just what economic literacy is and is not. 



3/ Don.' t tfeach. facts! ' . , , , . •.. * *' 

' " ' ' . * . * ... . . 

Businessmen and school board memb'^.rs were quite distinctive among our 



respondent groups in advocating a stress upon knowledge of 'facti^./ We de ^ot 

• . ■ ► ^ • • ■ 

•suppose* that ai^iy ^2 the groups was advocating the teaching of untruths, but 

only that most -of us preferred the teaching of economic reasoning fol •• 

achoieving'real world understanding. Facts are numberlejss ; they change ; and 

in any. event they are; of. little use for meaningful and continued understarfdiAjg 

. w4 believe businessmen and school-board members, with governmental 

personnel . and pre-cpllege social studies teachers of economicB, should conie i 

to pre f ex" with the rest of us the other approaches to economics ejiucation/ 

. " • ■. - ■ * ■ , '' . ' • f • ■ ■ • 

■ ■ ' ^ • " -. U ■ . . r V ■ " ■„■ • 

wtfich "weva-re suggesting .here. " ' 

. ■ ■• ■ • * ° « ■? . . 

4, Do stipes s the universal ne9ie"ssity for , peon omic .systems and an oyeralK 
,y picture of how they work. * ^ .. 

■ ■ ... . ' • ■ ■ ■ ■ ■ . ', ": .' ■ / _ 7-- 

There was general^ -''.r. deed even astonishingly ^ strong, support, in-pur 
.Inquiry - for emphasis upon the" necessity ^of economic'' systems a^d^an <^^vferalij ; 
picture "of ^Wo^ the^r function. The . importance o£ understanding the ovfera.il_^ 
|a'nctioning-pi^f an econorny is reinforced^ by an economist 'sj^conwient. that its . 
e^iplanatlon is *'a vital task, especially siribe the -untutored /pers??n tends to 
VQgatrd (aj market economy as sheer chaos'* (Murray fT, RothbarS) . 

/n>3usmessTtjen" yfet^ among the very strong supporters of both plrescript^ions ; 

and they TTiay'well doubt, therefore, whe1:ber^&tte^ts merely to;. mix the . ^" / 

: " ■ ' ■ ' ' ' ' ' . ' ' ■ v ■ ■ " 

'teaching of .isqme economic concepts, hit or , miss into social studies courses 
in the schbols .will' be serviceable :f or" this "desired economic understanding. . 

■ • . - ' ' . r ' "-^ . 

, ••• ; # ■ * . ■ .. >, o ' ■ • ■. ■ ^- ■ 

■ . ■ ■■• ■ ^ ^ . , . ■:. ■ - ^- 

-3. Stick'to the relatively-immutable things. . . ^ . • 

Our pie^chaps. too'^strong'pre.script^^ the InTiuiry;^ "Stick to the im- 
mutable, things" received' .only^ scatter ed'/b its of support, despite it:s;. great ' ^ • ' 



merit^, as we see it. Fortunately for our students and for success' in economics 
education., the economic understanding we should^ try to cultivate^ is,, at the . 
jzevY least , relatively' immiitable. A noted economist^ William S. Jevons, lo^S ^ 



ago referred to . ./. those general .laws^ w^ the oon- 

stitution of man and the /outer world that, they remain; the s anient hxoughout ^ 
all those age^^hat are within our consideration-." It Is with tliose . laws 
underpinning us „ that we can teach a framework for oUr .students V understanding 
which will afford/to them a relat ive ly -permanent , sQund understanding of the 
economic world. , * * ^ - r 

-6. Stick to the simp.le things, the comprehensible ones,. ^ " 

• We found broad support for sticking ro the simple things for general - ^ 
e'ducation,. with only. ^social scientists other than economists and governmental 
per.sonnel demurring and >school adminigtr^ators sitting on the fence. We hold ^ 
with our respondents consensu^ view and Martin Luther ^s' advice to_hls 
preachers (teachers?):^* "Center on the shortest .and simplest -points, which ^ 
are .the very; heart of the matter, and leave the rest to God." One of our 
economic participants wrote; "Our (economic jprof ess ionals ') problem is that 
.^we often 'impress* .our beginners right' out of any further 'interest in economic 
study and application." ; ' 

7.. Stick to the most important things^. - . . e- " 

. This- see.mingly-obvious injunction was. ^generally supported, although with ' 
. sQme contrary views appear ing among bus inessmen (35% to ISJo) , and among 
curricultim- specialists (50% to 25.%)\ TKese minority, contrary views seem 
to. lis both surprising and .lackin^'lfft wisdom, and only partly for^ the reason « 
we state in" the following item. ^ . . * 
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8.^\ Make repeated applications, . " 

One purpose in focusing upon the reIatively--iTnmutabXe, the simple, and'., 
the most important things, is" to leave time for repeated applications^ of 
- them, to what. we see about; u ' Repeated applications were ' strongly supported 
. by ail- our.' groupings, r^.nd in the aggregate, "^0% to l%v --^^^ • 

We* .believe this prescripti^on.. is- ©^ strategic importance to the success- 
01 economies Veducat ion. The. learning of economic theory without gaining the, 
* ability to apply it is both meaningless and frustrating, at least to arf^ne 
who is Tiot a cloistered economist or an incipient one. . . • _^ 

' 9. Teach, to distinguish, ^xpose and illustrate the economically false - 
there is a;:^science of economics* - 

Our ihquiry^ disclosed a disinclination^ in some groupings to make^cleaf 

• ■ . • ■ • " • r . ' ' ' ' ' ■ 

that there exists an economic science, and we. believe that doubts as to 
its existence have been an important handicap to economics education. ' 

' Buslnessnen on balance shared the' dirs inclination (20/5, in favor of making 
it clear, versus 35% against) ^ although economics educators 35% to 137o, 
school, board memb^^rrs 83% to 07o, and school administrators^ 447o 'to 6%, all 

'suppo.j:ted the prescription. ^ 

* • We confidently assert the existence of a: science of economics, and we 
believe the apparent doubts, of social studies teachers, . curriculum s.pecialists , 

. trainers of teachers, and even businessmen and .social scientists, must now 

- • ^ . . . ■• 

be over.come or s'adestepped,^ 

Confident that the science exists, we believe that teaching to dis- 
tinguish the "economically false and to expose and illustrate economic 

.illiteracies is a v.ital facet- of . effective economics education. School admin- 

• •" " "• " ' ' . ^ . 

istrators and trainers of social studies, teachers' were *the only laggards in 

■ .' ' . • . . . . . ' ■■ • "... - ■ ■ - . .-■ . 

the Inquiry as to distinguishing* the eco.iomical^ly false-, although they still 
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favored it, 2 5% \ to 19% and.15% to 0%, respectively, and curriculum, 
specialists, 17% to 177., and school board members , 33% to' 33%, wer3 the 

only laggards as to exposing and illustrating economic illiteracies, . 

• >^ ' ' " ' 

lO. Be .unbiased,\pxl avoid advocacies avoid even the advocacy of j^;^^^ee.^ . 
; - . eiiiterprise • . ^ • . i, ' . ^ 

All groupings of our respondent: s including business^nen 577o to .4%,' 
strongly advocated the stressing of objectivity and the avoiding of bias in 
economics education, with exceptions for the bias of rationality, an 
essential to education and science, and that of the dignity or value of 
,the individual, . an essential; then, to socxal scietice. / ' , 

But businessmen were accordingly inconsisterxt in at the Same time pro- 

posing, 61% to 18%,. the advocacy of free enterprise, and so were govemmen 

' '--^ "■■ . - " ' ■ . ' ' ' 

personnel (44% "to.. 22%), and school board members (50% to 25%) . All other 

■ " ' • ' ■< , ■ ■ • 

■groups, ho^Nfever, r^malnpcl consis'tetiLt in strongly' disagreeing with any such 
advocacy. - . ' ' = 

^ The point in' avoid\:ng the advocacy of free enterprise- is not for most 
Of us one. of questvioning its merir-s^^ one of questioning whether any- 
unnecessary advocacy in education is appropriate or likely to be effective 
We, believe that it is not, and that the strong resistance .of the other 
groups in. biir Inquiry raises warnings both as to its- wisdom and as to its 

-practicalil^y. If free enterprise can properly be so advocated, why then 

. • *' " - f ^ ■ . ■ ■ <^ ' ' ■ ' 

• ■ - ■ 3-. ' 

cannot Marxism, Naziism, or even irrationality itself? . . ■ • 

Jl. Try to distinguish.^yalues from' economics / 

''''' Businessmen, 32% to 14%, were among the groups which' advocated the 

■/ ■ . ■ ■ < -. .'. ■ • ^ ; 

distinguishing of values from economics^ and other social sciences. - There - 

* • ^' . ' a . -x • ■ 

was general support foi: this /specification, although school administrators 



12.^ to- ig'?;, and trainers of teachers, 23% to- 31%, we.re contrary-minded, 
while eeanom.ists 6ther than economic educators were surprisingly only 
tied at 8% to 8%» In contrast , economics educators favored the spec if i- 
cation, 37% to 5% 

• We believe that, failures to distinguish values lead to confusions as 

^ to whether there is or is not a science of economics which is worth- teaching 

■ , {/ •. ■' * ■ 

in the schools. Moreover , they. confuse students and obstruct the davelbp- 

■■- ^ ' ' ^- . ■ • * ■ • 

ment of clear economic reasonijig, ' : 

■ * /■ _ ■ 

•Businessmen were coiis is tent, then, in the Inqu opposing (11% pro, * 

43% con) that we solve (or purport to solve^^ocial problems, fn this v±e\^'^ 

were supported by economics educators , other social scienlfists, school bqatd^ 

members, "knd governmental personnel.. ' 

^ Values -"are - regularly involved in ' the consideration of any social pro- 

blem, and.it is therefore inconsistent to^Believe fihat economics educators 

/should "solve" or purport to solve social problems, unless we a4?so accept ■ 

* *•* * ■ . ■ • 

,that economics, education should be biased. That was broadly and strongly .^^ 

' ". • . . -■ ' ' ■ . '' ' . ' * , ^. . ' ' 

opposed/ and correctly opposed, we^belieVfe, as indicate d vabove . 

. ' ■ • ' w' ■ . ... . ' . 

V liere Do We Attack ? , " / . / 

We have briefly reviewed some poss^le specif ications fidr more effective . 
Economics education. There remains^ of course, the important question as : 
to how these . specif ications are to be implemented in our established^, school; 
programs, in paid publicity or education' of the general public, in special 
programs ^. for 'media^^rsdi|s^el, or mora probably In s'ome combination in these 
or other directions, . . ' , 

Moreover, there remains the q.uesti'on of in what proportions any corrective 
-factions in the schools sjiould be. Should we stress is6cia\J. studies curri- 



culum-irnprovenients? The training of social studies teachers in economics? . 
Or should we rely more upon hign school courses in economics - economics 

education - per se? . , '<,..,: . - 

Our Inquiry sought opinions in these areas, arid in general,, although 
with variations, and sometimes important ones, the descending order of" 
prefererices ran from curriculum improvement through teacher training and 
pto-notion among the. general, public of understanding in economics to reliance 
upon high .school economics courses per se and the education of media per- 
sorineT; We will be including detailed . informatiori\ and commentary in this 
area and others in our general report upon the Inquiry. (See Parts IV and V ■ 
in. this volfiime,) - - ^ ^ - ; 

i " It ' " . _ • . - , ■ ■ 

S.ummarv and Conclusion - 
■ ' ■ . •■ ■ ■ . ^ 0- - . . " " ■ 

We conclude, th'en, by. urging- upon businessmen their consideration and ; - 

decision in the matter'; we have-, discussed. With the re^ly cverwhel'ming 
concern for 'economic literacy which we have noted, it becomes urgen.t that 
all of us who share that concern or who' are involved in economics educatirorT 
sh6uld .so far as possible reach consistent conclusions, and where we do not, ^ 
we should be clear as to the reasons for our differences. - , r 

Business is in a strategic position' in the whole matter, since it 
. ch^innels so much @£ the specific fimds provided for economics education, • , 
and it is of ' course a* factor of infliience upon education generally.' Its 
choice shouia be to work cooperatively with all the others who .are< distressed 
with our economic illiteracy or are involved iti economics education, but 
after diie-consideration business should have no compunction, we belieye., ^-^ 
in asserting its in-fluence and spending its money in ways which best promise 
to get seientifically-iustifi d results in-economics ;education ' and to get 
them expeditiously. -And there shpuld be no. diversions from the pursuit oT 
tha^ economic literacy which h,as\ become so ctitical'. : t-. ... 
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FOOTNOTES 



To spme extent, of course, the con choices as to this niatter may 
reflect pedagogical judgment, rather than economic skepticism. \ 

This question is reviewed in one item, "The Economists' Stance and 
Economics Educatiorr, "^ to- be included in our general report, as to 
the 197 S--? 6— Inquiry, .XP art III in th , ' 

Our gen'eral report as to the 1975-76 Inquiry will include an exhibit 
explaining the inappropr.iateness even of ' the goal of improving 'our 
understanding of .the free enterprise or market economy , (Exhibit 
.IV in this, volume) . . . • 
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IIB. A DOZEN questions/ FOR YOU ABOUT 
iCONOMICS EDUCATION "'in /YOUR OWN HOME TOWN 



Do graduates from the high schools in your community do well in the- 
nationally-normed Test of ^E'conomie Understanding? 

Howmany of them. have taken high school courses -in economics? 

Would any "economics" they have taken be better considered • consumerism, 
career education, vocational education, or_p.ven "solving" our social 
problems- all. over again? ' — 

Do the social studies teachers in you^ community schools do well in 
>he. nationally-normed Test ^ Economic Understanding in College- Economics 

6r eveli>iri the Test of Economic Understanding their students- might well 
'have been ^^ed?--to^m^^er? ^ a, - - . ° ' ' 

Do the teachercs- inost rece^itly~:eiT^ the|e tests? 

have the teachers themselves ever successfully^Tn^leie^cOurses in 
economics? ... ^ ^ ^ 

Are the^' most recently-employed teachers any blatter prepared in- economic 



reasoning? 



/ 

'Are the institutes* and workshop"^ which your social studies teachers 
attend devoted to concentrated work in economics? ^ 

Or are they diverted to. consumer economics^ career "education, "solutions" 
of social problems, preparation of teaching units in economics by per- 
sons not;yet skilled In economics, or propagandizing on behalf of 
^ business ^or labor? - ' ' • - 

. Has any economist ever approrv% . the ' economics content .of the textbooks 
^ and other teaching materials used in yo^ur community schools? ■ 

Have you ever discussed any of these questions with the "school ^dmin- \ 
istrators in your community, or with any school board membets ; pr-.witb 

your neighbors or community leade>rs? " - . . 

^ . • ..* 

Are the dollar contribuy.^9n$ of business for economics education" in your 
community directed to th^^-most productive uses, as you see them? 
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III. THE ECONOMIST'S STANCE AND ECONOMICS EDUCATION 

. Robert v.; Horton and Dennis. J.' Weidenaar • 

* • * • * . ' . ■ • . 

•Ar^iong the significant handicaps in cultivating general, economic- literacy 
are economics educators and economists themselves. In this assertion we' 
do notir^er merely to our renowned failings as teacHers nor to the supposed 
difficulty or dullness of what we try. to teach, "al though we heard of these, 

' too; in a Delphi-like Inquiry wjaich we conducted in 1975-76 among some 350 
respondents from various fields of soclal^science, education, business, and 
gcrvernment, in tJ^^^hope-,/ff uncovering obstacles to economic understanding 
and-d/scernirfig remedies, * . 



' .X ' Jy^.- I. The Complaints to be Considered ^ / , . 

We propose / rather r t^-^GOasider^ alleged arrogance among . 

economists iti their ^^solutions'' rto social proble^mi^ ana^in their forecasts 

of economic quantities. : We hav^ of ten heard tell about: hc^ are 

economists were all laid end to e;K^ still would not reach a conclusion 

and even abont^ho^ if we wf^"^ all so laid, it would.be a good thing. - 

■ ■• ^ . ^ ' . - , \, 

Nevertheless/ before oir Inquiry we did not realize*^ how important .a 'factor 

our p^ceiy^d larrbgance and disagreements,. were in , sustaining "a revulsion 

^aiTteng" educators and others against the economics education we .consider sd 

'Vssenti^. . One businessman participant- in the Inquiry identified our 

obstacle asNthe . fact that, the econ(5mics system^ is quite -complex and econo- 

mis:ts themselves^U.nd^ it so!!!" " -I ^ ' 



J!fhe /reality of the obstacle was eVideni^d to the end oF the- Ixi^iryg 
in that no less than 28% of 32 school administration participants, 18% of 
28 social studies- curriculum specialists, and 207o. of X5 non-economist 
social $cientists, - continued ' to~*^£ind that the mdst appropriate action to 
overcome economic illiteracy was simply the promotion of deeper and more 
widespread insight into jTist why economic understanding or economics 
ed zcption' is, and is not, important . The significance of this finding is 
.enhanced when it is fidted that the only more popular suggested actions 
amon^ the rival possibilities were improvement of the curriculum and teacher 
training in economics ! - - -r'-' 

. 'Of "the more than 2^i3^partic'ipants wbo considered the general understanding 
of' economics, and^.oj?'^ its applicabilities, to. be either unsatisfacto|:y or very 
unsatisfactory, specified iji responding; to our second questionnaire that 

differences in opinion^ anong ecohdmists were^ one of the three^^p , 

reasons why^econcraic" literacy ^ ^ become greater This was the view, too,- 

'-'/'■ . v.- ■ ^ ' / -\ \ , ' . 

^tr£ n-c^^le-s^^tha^ 237o of the- 51 respondents who considered^ that such under- 
standing was sotnewhat lower or considerably lower than 10-12 years earlier^ 
Perhaps the most ..vivid evidence of ^fe- obstacle comes from participants 
. first identifications, ' free styl^e, of the most important relt-sofis why economic-^ 
literacy had not become greater. We quote a school administrator: ' ^^any * 
people'^ view economics as a very inexact science;*' a curriculum specialist : • 
;**Prof ei>^*ix>n?fr^conomi4ts . . .are so often confused and wrong that economics 
is not respected " (his emphasis) ; =-;,a non-economist social scientistf "Many 
more distrus-t the arrogant science! You can fool some of the people some • 
'of the time, etc ^^ 'a school b<^ard meiilber: _[^teconomists themselves having 
suph di'Crer.gent :views oa solving problems ; " and even a governmental econo- 
mist: '^Poor forecasts.*' * - ' ' . *. 
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In the latter vein Secretary of the Treasury William E. Simon has said: 
"i: sometimes think that (fhonomists use decimal points in* their forecast i . 
to prove tljey -have a sense of , humor" (24, 1975, p^ 4) .. 

• ' Validity of - the Complaints 

The skeptics, moreover, are'wplL. sustained by our occasional philo- 
sophers in the field. of economics. W. "C. Stubblebine" has written f . 
' the sucial scientist is hopelessly lost as a 'scientific ranker of out-. 

comes - whatever be his. competence; as. a generator of theories of outcomes" 
^ (emphasis his) (25, 1972, p. 42) . Hiw view echoes Lord Robbins^ 
there are no economic ends. There are only economical and uneconomical" 
ways of achieving given endsf^^<20, 1969, p. 145) and John Neville Keynes ' : 

'•There should be no vaguenes's ^on the question ^vhether political econbmy.... 

j> ' .. •' . '* • . . ' ■ ' ' ■ • . . 

treats merely of what is, or asks further x<rhat ^ ought to be . . .Misunder- 
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standing on these points has led to a misunderstanding ©1 economic truths 
'themselves, and has consequently impaired the influence and authority of \ 
economic science^' (11, 1955, pp. 3-4).^ " ' • 

H. KJtight OTOte as -to forecasts: * "Change is unreal, or insofar o 
as there is real change^ the world isknowable only historically; the 
future is unpredictable^' -(12, 1924, p. 234). W. A. Johr and H. W. Singer, 
with many others concur: "...forecasting in. economics on. the basis of 
empirically established laws is - apart-.from a few, exceptional cases ' - 
ii^ossible" (9, 1955, p. 64).^ : . ' 

Do the massive, new, econometric models vitiate these conclusions? 
otto Eckstein writes: . .it must be--tiader stood that the future is not . 
knowable by mortals or models" at{d "There, is still l-ots of forecasting. ; 
.error, although we. are hopeful we can reduce it. Further, there is still 

» f ' ' 23- ■ .. ■ ^ ' , . ■ 



suffiicienr variation major - forecasts, Ijoth in aucL.Qiit of govern- 

nient, Co assure a -diversity of views ! ^^ (2, 1976, pp. 16 and 19, our' ex- ' 

. ' • ■ « ■ - . • • ' . . — ' — ' — . 

claniation point), 

■ . ■ ^ - 

Teachers in , the' schools, textbook writers, palitical scientists, 
sociologists, businessmen, and politicians 5 to"^e sure, also neglect such 
Strictures of philosophers and economists, but failings on their part pro-- 
vide no more defense for economists and economics educators than' they do 
for these other offenders, thoughtless or deliberate, 

pur "Inquiry showed that economists themselves were also qoncerped as to 
the limits of their science. Of $3 responding economics educators 16% 
tound the^jops^t appropriate action aga^inst economic literacy to be -the pro% 
'motion of deeper 'and more widespread "insight as. to just why economic under- 
standing is,, and is not," important . Of 27 economists, ones "not primarily 
economics educators, 15% concurred. Aga.in the meaning of, these findings is 
enhanced when it is. recalled that the only more' popular sugge^pted" actions , 

were imp*rovement of the curriculum and teacher training in economics. 

*C - - . ■ , . ». ^ ■ •. "^"v *-- 

^ ^ III. Our /Intentions ^ • 

There was nevertheless apparent little intent of economics educators 
.to obfuscate the sfcience. ^ In free choices from listings of many possible^ 
cha-^racteristics of economics education, ,44% of 41. respondent economics 
educators (qf/posed by 2%) advo^cated qbjeativity and freedom from bias in . 
economics education; 37% versus 5% advocated the distinguishing of values 
ftom science; and 49% versus 2% advocated teaching to distinguish the 
economicalfy-false. Onjy 12%, versus 61%,^ nevertheless suggested thk ad- 
vocacy of free. enterprise. 
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• A basis' for the general aversion to economics education which we hay.a^' 
noted i3 suggested, howeWr, l^y an only limited rejection by tha economics 
educators^. ot th^ specification, ^^solve (or-purport to, solve), social problems" 
(17% pro versus only 24% con) . This finding, may , or^ course, reflect widely- 
promulgated,- albeit erroneous, . spec if icatiors of this purpose "for economics 

" ■ ' - . * ■ ' ■ ■ ' 5 ' 

education and our failures to. develop any weil-understood alternative. 

* Vie'ics like those ^f 13 other economists, ones not primarily "economics 
educators, may even more underlie the general aversions we have pited, kV^'" 
though these economists also, claimed to advocate objectivity and jfr^dom, 
from bias, 3.^% to 0%, they no more tban tied at' 8"' to .8% as to distinguishing 
values ,from science, and they advocated the solving, or ^fUrporting to solve, . 
social problems by 31% t a 23%. ^ , • r 

•Gliif evidence is scany.er as to? the ecohomists' own views about forecasts, 

if • only because our i.i';viries as to them were fewer and -less specific, 

*• . ■ . . • 

Although economics educators, 48"/ to 9%*, and other economists, 75% to 0%, * ■ 
- ^ • ; ■ ' -•. ■ . ^ . ■ ^ , ■ ■ • ^ • , , 

advocated making clear why economists disagree, the'Qther economists would: 

still uvold making clear that there , is a science of economics (25% pro 

■ /■ ^ I 6 ' ^ ' 

making clear, ^ersus 42%'con5^ . • 

»^ , IV. Sources ojE the Failings 

. . • - • / ' ■ ^ " ' ■ ' ^ ■ >^ 

-""-^^.t is* of course possible that economists, more than economics, educators, 

* - ■ * '. * 

are reflecting 'embarrrassment about the uncertainties of economics con-- 

elusions in comparison with those 'of the' natural. scien(^, no matter/how 

uniustified such embarrassment may be. True, economists are restiricted in • 

. . ■' .. ■ ■ /-•■■ ■ ^ - i . / . -■ ■■ 

the making of controll^ experiments. On the other' hand/ they enjoy a ^ 

'■''/' ■• • . ' . / ■ • ■ ' .■ . 

fertile, .added .sourc/ of information through self-eonsidei;ation of what their 

'own reactions would be to economic events, a source of information whic^ the 
natural sciences lack. 



\. Controlled experiments thems.,ei^i^e^^ do.'not, mtj^eover, provide all ..the 

an-swers. " Just ask a ^physicist when and to what spot a particular apple ' 

will fall from the tree. All his ^towledge of the laws of gravitation, ^ 

rates of evaporation, and .so ori, will afford no specific answet. Physicists'" 

proper forecasts will take the form of economists' - not only economists are'.-, 
• ' 1, ' . • ■ * . . . . • ' * 

found seeking real-world answers in worlds of ceteris paribus ! 

'^t is our belief, however,, that the apparent failings of economists 

arise more importantly from unwarranted extension^ of a stance they devel-op,^ 

■in their activities as^ professional economists. .-Th^y are askedl professionally 

to predict the effects of economic- actions and' ^to 'forecast econOi^ic conditions 

|his work 'is chara . teristicaUy^a^sed upon coritrolling values assum^'d for the 

purpose and upon recognition by their employers that the futiire^s in tact 

hidden from all: of us. Th^ problem for economics edueation then arises . 

from the thoughtless propoundment qf such judgments and forecasts to broader 

audiences which^do not similarly comprehend how provisional they must 

necessa.rily be. *. ' - - 

"^^^^^certainly^ found no lack 'of concern among econo^isits as to the statep. /-^ 
'of economic literacy. vQnly one of 39 economists other, than economics edu- '\ 
cators deemed economic literacy among the general /pub lie as less than cripd-; 
calXy important (287a) or highly desirable (69%), W 89% of them cons;^red 

the geneiral understanding, of economics, and its, applicafe^ilities, ^ftong 

. » / ' . ^ • . <^ 

persons. graduated from high school as unsatisfactory (56%) or ye'ry unsatis- 
- . .. " / [ ' s . ■ 

factory (33%)\ / ' . '\ 

. V. Our Suggestions 



Our primary .'conclusion from the fnquiry fi^gg^ We have here reviewed 
is that economics educator^ and economists should learn to/ restrict drasti- 
cally .their recoinmendations and pi^rognosticat^OQ^^to the pU^^^^ ^ ; 



education, or failing that, make qlear again and^ again the tenuous 
foundations upon which they stand.* - 

Valuers inevitably differ among us, and correspondingly theit, , so mtast . - 
differ our judgments in ecpnpmic matters and out ^-solutions'* of social , 
43r.Qbiem« ^MPXeoyej;^ the^ from alf^of us, these^ . 

citcurostancep we can properly, dp no. more than try to help our clients tp 
unferstatid-^ . ' ' • / " • . /" 

"j,. All i>f us, moreover, could learn to view with some disdain those among 
us who fail in these regards, he they economics educator^ , other ecpnomists 
o'ther social scientists, Pr other e'duca tors, for in the words of:. M. N. • 
-.llp:thl>ard;-^^ ^.J(tha. economist,) . aan, explain the work in g;s of the market , 
econqxity (a. vital task, ""especially since the untutored^ person- tends to re- 
gard -the market ebpnomy as sheer chaos) , ' but he can do little else " (21, 
" 1970, p. l89, his eirF>ba:rei) . Or in. the words of Knight: "The iritelligeat 
.application of . (the formal principles of economic theory) is^ a first step, - 
and chiefly significant negatiyely rather than positively, for shQwing what 
is *Vrong''- rather*- than what is "right " fu an existing 'situat^ioh. and in any 
proposed line' of actfion" (13, . 1956, pp* 176-177). v. ; 

'Siich a posture, of economists and economics educators may at fir^t seem 
to be vacuous, but it is ''still .the only justifiable hope that we have, . 

^ • ' ■ • . • ■ . 

Cer,tainly we cannot compet%. on their . terms -with the poets and romanticistis 

• ■ _ ■ ■ . • - - ^ ' ' . ■ , " , ■ ■ ' ^' " ■ • ■ ^ 

*'^ho^ capture our children *.s tmaginatioiis- from their .earliest^ years* We can ^ 
cpmpete, however-,=^henever* rationality ;is honored, and -because of the 
-authority o| the mind;>. we. can expect then to be the victors... Still, we 
must constantly beware < that we ourselves inain tain .rationality , .ever graced 
6y appropria.te, scholarly "humility, whether in prescription or in fore- 
cast . ; 2 ^ ' 



' In this 3t^Vicd-^-too^.^t\i&xeL_cax^ there might^Mve^been 

no third.' .e^rin, ."Utopia"', in. the title of Robert- Nozick' s masterwork, v. . 
Anarchy, State, arid Utopia Xl8» 1974) , . As economists we may not solve, nor 

purpx5rt to solvei, social' problems, nor forecast what the future may Jiold, 

• _ • • "'• ■ .■ ^ \ ■' ..' . u' - ' . 

but then neither . can -anyone else. We' can, however ,, be guides to clearer 

■ • ■ ' *■ . , . . .' ' ' ■ '. 

under s tandings of the wor.ld_s- in ■ which we live : and therfef ore 'to our more _^ 

rational actions- 'in these worlds, based "upon our individual hierarchies of 

yaloes, and we can hope, then, that our lives Vill be- more satisfying to us 

and that our social decisions will in some sense be" '^better" than the" ©nes 

to which we have become ^iV^oo accustdnied. t 
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. . ; FOOTNOTES • ■ 

Specified to refer, to th^t among persons, who have been graduated 
from high schb'bl/ • . . 

Cf.. as to' this and 'the succeeding paragraph: BuchanaTi (1, 1969^, esp. . 
pp. 33^55), Hur^v^ipz (6, 1976,, esp. p: 2) , Hutchison (7/ X960/ esp.^^^p^^^^ 
69 and "162), Hutt (8, 1936)', Johf and Singer .(9, 1955, esp. p/ 64) " 
■j. Mv Keynes (10, 1936, esp; .p. 298) , J. N. Keynes CH, 1955, esp. pp. . 
3-4, 50 and.' 52), Knight (12, 1924, esp. pp. 234 and 251) and (13, 1956'; 
esp. pp. 176-7), Liebhafs'^ky. (14, 1968, pp. J3-22), Morgenstern (15, 
1937), Morgenstern et al. (16; 1973, esp. ^> }ri85) ,Papandreou (1.9,^^1958) , 
Robbins (20, 1969), Rothbard " (21, I97O3 esp. pp. 189-190) , Samue.lson (22v . 
1962, p.' 70)', Schoeffler (23, 1955, esp. p. 171), von Mises (26, 1962, • 
esp. pp. V, 59^ and. 68) . ; 

' . ■ ■ / ■ . . - " ' i ' . . 

-Cf. items identified in footnote "2. ~ : ^: - . 

. • . . ■ ^ ,. • ' ' : 

The -first -per-eentage of each-pair- is. o-f - those 'Eligible, .to make --choices 
in the area who'suggested the seekinjg. of the item, and the secpnd the. 
avoiding b£ the. item. The missi^^jTefcentage, to 100%, is pf those who/ 
elected not to choose either of those, alternatives. - _ 

• . ■ " • ■ - ^-ifa • . ^ • . 
For exaxnp le , Economics Education in the Schools . . . a Report o f the National 
Task . Force on Econonuc Education stated that^ its ". . .primAry ndssion. ^ 
was to describe the minimum understanding of economics essential for- 
good citizenship..." and: '^Consider , f or example, some of the economic 
is'sues... inflation,, recession and unemployment, a lagging rate of . • 
economic growth. . .'^ the 'farm problem' .. • (17 , 1961, pp'. 4- and 7) .- 

♦ - . ' .p . . " •■ . ■ . 
Pedagogical considerations rather than economic judgments may, howeve^^^ 
underlie this finding. • * 

One process for clarifying the rela±16nships ,Qf values to economic ' 
questions is presented in R, V. Horton (3, 1972). 

We "this conclude with a paraphrasing, of a "consensus", statement of the 
goal and rationale . of economics education whic*h was the . subject of ^ 
rather remarkable support by separate groupings of economists, social ^ 
scientists, educational administrators, and others in a Delphi-like . 
Inquiry which we conducted in -1973-1974 (4, I975,and 5, ,1975.) . 
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Robert V. Horton.and Dennis J. Weidenaar^ 



This part IV is directed primarily to educators and school- 
pt:r3ornel including school administrators and school board 
members. It l8 the most inclusive reflection of thfe- Inquiry 
(textually, at least) which appears in this volume. .Accord 
' inglv it contains jnnaj:^^^ 
- or value to othef persons directly^ of indirectly involved 
or concerned with economics education. 



.1. What *:'le Inquiry Questionnaires *Soup^-" 
■ In the latter part of 1975 we "conducted a Delphi-like Inquiry among 
350 participants in an attempt to identify' the principal, obstacles to ^ 
achieving general literacy in economics and the actions which might be 
taken surmount them. The participants included social studies teachers 




■ JVlhe authors acknowledge with thanks the helpful comments of .their, associate,"^ 
Peter v. Harrington, upon an. Earlier draft of this paper* He is not imp 1 id- 
eated, ho\^7ever", in its conclusions 

''' An inguiry in which statistical data and comments as" to respondents * . views 

expressed in one questionnaire are relayed back to them with a successor 

.questionnaire. The process is repetitive with the purpose of developing 

eventually a composite opinion shared by the individual r^espondents in the 

light of reactions of others. Such inquiries vary of course in the basic 

question .or questions to which they ^re directed. The Inquiry here is called 

**Delphi-like, " because ^ it was not directed to prediction a^ to the future. 

. . ' ' ' " • * ■ . •'.*•' 

■ . ■ . ' < • ' ' * 

■ ^- FurCher aspects of the Inquiry process are .indicated in Part V of this 
" O ' volume and the appended Exhibits. • * 
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in the K-vhools., social studies curriculum specialists, trainers " of social 

' >• ' ' . ■ . ■ - 

studies teachers, scht^ol administrators J school-board members,, economics 

educators, other eeonontists, other social scientists, businessineri,^ and 

governmental personnel.*^ ^ ' • . . 

Oufestiohnaire #1 of the three which. comprised the Inquiry^ sought in- 

> ' - ' ' ■ * 

forma tjLO^..-as to the^'primary occupations of "the participants and certain 

<< ' • . • 

other of their affiliations and. activities ; theit vie%)7S as to the sta|:e an^ 



importance of economic literacy;, their views" as to a definition of economics . 

■ . ■-' ' ■ ■■ •' . ■ r ■ - ■ . • 

4 ■ - ■ . ^ •. . • . 

edvr'":atlon ; and their free-st^le suggestions of reasons why economic literacy 

' ■ . • ' . '• 

had not become greater'. . , ^ 

'"(Questionnaire 42 was accompanied by information for participants as to 

^ the findings from Questionnaire #1. This information was detailed as to the 

. • • ... ... ^ . 

bbstrucliions to''economix:"'F in participants' responses to 

Questionnaire #1. Questionnaire #2 itself listed nine possible obstructions 
which encompdsSed almost all of the participants' free-style suggestions in 
Questionnaire #1, incluc^jjig all ^^of the frequently-stated ones, and requested 
that the participants make a primary choice and two s^^condary choices from 
among' them. It thereupon sought free-style sugg^tions .pf the actions 
which the p^artici'pants believed would best c£mnter one or more\ of • the ob- • 
structions listed^ of characteristics o^Mihat action consid^red^most essential 
helpful, and^ of the rationale .for^hat action as so cha^cterized. 



A listing of the names, of participants , with their principal affiliations, 
appears as the appended Exhibit V in this volume. / 

No rigorously object ive-. selGrction of prospect ive/participants was under- . 
taken, since our primary objectiye was to attrac^ participants with varied 
backgrounds- who wduld .continue to think' along with us and even modify their 
original views. Of course, we did originally consider backgrounds, geo- - 
graphical . factors, etc., subjectively. Self-selection in any event wou^d 
seem a possibly more significant source of dis^c^rtion -than the original 
listings, although 56% overall ' Of our Original invitees answered the first 
questionnaire,f^nd 447o even the last. 

i ' '* * ' / 

.- The definition remained, unchanged throughout, t^e Inquiry :^ ^'activities 
which promote a wider understanding of basic e*cptiomic principles and their 
nossible* applications, as a matter of .generalyeducation . " * - 

• ■ " " : ■ ^- ■ ■ . ^ • . 
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- Questionnaire -^^3 wa§ accompanied by statistical and extends othVr 
information for the particiopants as to the findings from Que sMonna^^^^ 
It requested primary and two secondary choices of action? which would beV^ 
counter, at lox^est relatiA;^e cost, one or more of ^ the important obstructionS^X 
to economic literacy as developed by Questionnaires'"#l and #2. The nine 

Jposslbl^ lac t ions .lis^^^^^ #3 for the participants' choices. 

.were derived- from/the suggestidns In responses to Que^stionnaire #2, and 
they ei:compassed almost' -all. of . th^^ee-style suggestions found there, and 
again alt of the frequently-stated ones^. Finally/ pertinent characteristics 

stated free-style by-:^the participants in Questionnaire Yi^2 were, listed 

- ' ^_ / . • ■ \ . - • . ' ■ ■ " . • " 

relative to the various • actions individually, and participarTts choosing an 

*^ . -■ ■ : ■ ■ / ■ • • 

action were .asked to mark as, many of tKose- pertinent characteristics as 'they 

believed should be sought 'or avoided for- the greatest effectiveness^ of the 

* 5 ■ ■■ ■■ 'v . .■- 

action relative, to costs i 



/ - , II, Wha^.t -We* Report Here - 

' We do not attempt in' the text which follows to report upon all of the « ■ 
findings of the Inquiry, nor to specify all the informiation which we 

developed collateral, to them.* We omit, for example:, overall statistical 

■ • . *. • * . ■ 

data as to the participants' specifications of obstructions to economic 
literacy; some definitions of terms ; material as to a goal,- or general ob- 
jective, and rationale for economies education; and extensive, but still 
"siLledted, ^ddition^l statistics, which may nevertheless be found in the 
appended Exhibits in this -volume^. - . ' 
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^ The listed characteiristics for 'the. various actions varied in number from 
Z'5 tq 41. / 



We proceexi to report, however, upon the perceived importance- and 

i^tatus <?f economic . li-teraVy among different classes of participants (III) , 
their- choises" of actions for more efficient econqmics education (IV and V) , 
and of char^^cteristics^-'of economics education which participants believed 
would best 'contribute to that result (VI), ending with a Summary and Con- 
elusion (VIL) . > 

In<proceeding we will of course often reflect both statistical data 



f ro^^^^e 'Sltiquiry and particir/ahts^^'^^comiTients, but we will also on occasion 
quote from authorities and even offer our own opinions based upon the Inquiry 
findings and our experience over soifie years now in. economics education. 
Although we of course wish ourselves success in all this, we :expeict never- 
theless, that not every reader -will be in agreement with everything which may . 
-^serted/ - '' ■ ' . 



-.• ^ III, ' Participarits V Views^^'a-s-^-^^J^^ Literacy - ' . * 

Concern amorg the participants in the Inquiry for economic .literacy ran, 
like the riyer: Mississippi, both deep and wide. It was said to be either 

critically important or highly desirable by no less than 797a of those in 

■ • . • ^ ■ ■ . ■ * _ . > 

any of the separate vocational groupings including those of social studies, 
teachers , curriculum ^^pecialistsy school administrators, .school board members, 
teacher trainers, and .^cbnomi^s educators. ° Indeed, at leas't 507, of the 
teachersy the administrators^ the board members, and the economics educators 
sawyzt as crxtically important*\ 

The general agreement 'disappeared, however, in responses .concerning the 
perceived level of economic ;l4teracy.\Businessmi2ri and governmental personnel 
overwhelmingly .b^ieved/that economic literacy among persous^.&raduated from 
high school wa^ eit|i^r . unsatisfactory or verV unsatisfactory . But at the 



other extre/ne,' P't Ogres sively rising from only 447c^were social ^studies teachers 
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TABLE I 



^ ' OP tNIONS BY -CLASSES OF • PARTICIBAOT AS TO iECONOMlC 
: LITEPAGY 'AMONG EERSONS, GRADUATED FROM- HIGH SCHOOL 



Participant Grouping 

Businessnt-ti • . . 

Gov't, personnel 

Soc. St, tchrs'. 

Schodl adm.' ' ' \ 

Curr, spec^. 
' Sch. bd^. Hieiriv 

Econ- ed, ^ 

nother soc. scw"^ 
— Tiuixn e r^-o£- Xckcs^ :: 



Very 'Un- 



Total of 
Unsatisfactory 
or* very. 



• Nol Satisfactory ^' Unsatisfactory satisfactory ^Unsatisfactory 



,_^.^39____ 


0% 


56\ 


2[ 


30 \ 


0'- 


23 : 


9 


36 


6 


33 


6 


• 25 ■ . 


0 - 


72.- 


4 1. 


18 ' 


,0 


26 - 






school adm-inistrators, curriculum aaecialists, school" board memlxers , economics 
educators, other social scientists, and trainers of tea&hersv as shown in - 
table' I. Nevertheless, only sTiall percentages of the teachers , .administratoTrs , 
curriculum specialists, and economics educators, and none of the trainers. of 
teachers, board members, or' other social scientists, considered economic 
literacy to be satisfactory. Not' .one. pafti^ipant in any grouping considered 

'.such economic literacy t<5^e excellent. -.^ 

,Arc some of the revealed, disparities possibly explained by pride or self-, 
interests in the work in which respSriden-ta-jwere themselves engaged? ^ 

That factor-may even more lie behind our finding that noTnore_than J. 
of any one of the educational groups judged such literacy to be lower than 
10-12 years earlier, although 32% of ' the businessmen -and 277= of the govern- 

. mental personnel judgid it to b.e. 
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37 ' 
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% V IV; Is Oar Educational" System the\Aiiswer? .\. 

" It is/^videntj-tlien, -that- businessmi^^ goveriiinental pers.onnel-,^^^ 

othets are unhappy with what they perceive economics education has achieved^ 

■ . . ■ ■■ . _ » 

altjhough only one of our participants, a, social .'scientiS't, -put his view so 

. " ■ ■ . ' vi- . . 

Strongly, as: "Since the obstacles are the same in virtually every other 

..' ■ ' - ; ; ■ ■ '■ • • 

field (of ^education) , the^pnly- effective" solution would be total reorgani-—^ 

■ - ■ ■ - •, . ^ 

zation of the educati-Onal system." However, even a social s*tudies> teacher 

• • ^ 

ventured:, '^iijidamental educational questions are the same as always anS un- 
answered^ 

The more general dissatisfaction with economics education'' in . the school^ 
and, colleges "was r^|vealed by -participant suggestions in responding to pur 
last questionnaire ^of the most efficient action tor overcoming e^ojioftiic 
illiteracy^ Instead of social studies '^urriculuTn^-improyei^^L-S^ 



■'I 



teacher education in economics, or student eours^-a"^ economics , there were 
first preferences ^s follows either f-dr developing -more widespread in^ 
into just why economic understandirjg^r econgmics education is, and is not. 



1^' 



impQLrjtant , or for pr'oiaoting eGohomic understanding among the general,. public 
or among news^ and other m^dia; personnel:. 



Participant Grouping 

.Businessmen^ (43) . - 

.\ Governmental personnel (18) 

E/^onomics educator's (63) ■ 
. (/thet economists (27) 

'Other social scientists (15) 



Percentage of First 
? Choices for Actions 
Specified in Text 
A bove • V 

• ■ 39% T "^ 
38%- \ - 
■44% " ^ ' 
. 40% - 



Correspondijig findings for . the other educational; area groups were : 



Participant Grouping" ■ \ 

Curriculum specialists (28) 
Trainers of teachers . (21) 
'Social studies teachers (19) 
Sehool board members (17) ; 
J School 'administrators- (32) 



Percentage of First 
Choices' for Actions 
Specified in Textc> 
Above " 




t^e suggest that denizens of the educational ^^Or Id ponder '.^^^^^ findings, 
iti the public" interest, to be sure, but as w^ll now, in their own particular 



Interests . 




v.. What/ghal./^We Do?' 
Whatever was inn ova t ion a form or in emphases, among the popularly- " • 
suggested corrective ac- Ions/appeared -only in _ those which would involve the 
present educational'estabAstenent least directly. The directive to determine 
and proiiiulgate. why ecmfomics' education is, and .is not, important was un- 
expected, while the/feinphases put upon economics education of the general v / 
public or of medi/ personnel were greater than was expected. ^ * * 

But the b&/t -supported proposals, ones involving the >traditional edu- 
cational area^j were ones already well known and .widely practiced: improve 
''«;the cHrricvaum, train teachers in economics, and offer, promote, or ^.require . 
'^studene'-Zour'ses' in economics education. The -pertinent data appear in Table 
II. 

/rhe^^^ction receiving strongest support was« Curricula, improvements . Only 
go/ial studies teachers, other economists, and businessmen preferred teacher 

/»••;/» ■ ^ ' ■ , 

jiaining'iii economics. Student- education in economics was the weakest cpo- . 
£encCe'r of .the -three possibilities,, al-though its relatively stronger support. 



among econpmics educators, other, social scientists, other economists, 




busi3ryg'$tn^>ri, jJS^^ven ciurriculum Specialists and trainers "of social stupes 
te/chers , may be of signif*icanc*e . ' ' . ^' " \ 



TABLE II- 



♦ 






' SUGGESTED MOST EFFICIENT ACTION^ 


Participant . 




• Improve 
curricula 


, Tchr . e d- • 
b b 
* \ iin. econ ■ 


Stud, courses , 
Ln ^e con ■ 


♦ 

Total, of 
cne Lnree. - 


Soc. .St. tchrs . 


19. 


' 26% 


• , 42% ' 


5%' 


G 

74% 


Curr. spec* 


28 


36 


32 


11 • 


79 


rrairlera of tchrs. 


21 


43 


24 


.10 • 


76 : - 


Sch, adm. 


32 


"■-25 


19 


3 ■ 


47 ^ * 


Sch.' bd^ mem. 


'19 


47 


10 


10 ... 


• 68 


Econ . ed. 


63. 


so- 




14 


62 - 


Other ec4>ri. 


27 


il - . 


33 


. 11 • 


56 


Other soc. sc^ 


15 


■^33 ■ 


13 




60 


Businessmen 


43 




• 23- 


■1.2 


54. 


Gu^'^t- personnel- 


18 


28 . 


- 28 


6 ' . ' 


/ 61 
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Y I»e*i« the one' which would best counter ,.,.-8* lowest relative cost, one or. 
nf^e of the specified obstructions *td economic literacy. ' 

^ The actual iteitis "were : Improve th'i social studies curricula in the schools 
(excluding courses and* units in ecorfomics education per seTs promote the 
economic literacy of teachers of /social studies (exclu^ix.g teachers pf courses 
in economics education* per'se),'by requirements or by encouragement; and ex-- 
tend the taking by students of course (s) in economics (economics education) 
per se, by requirements, promotions, or offerings* . . 

X y"' " . . ' ' ^ ' ' ■ - , • ■ ' ■ 

^^The xerhainder percentages, to 1007o,were in support of other* actions men 

tioned in the t;ext (TV -^.bove) . ' . . . 

Were the t*s^^!^hers perhaps unduly motivated by^self^intefests to secure 
advanced training? \ Were other economists glorifying or attempting to prom^ote 
their own peaching Activities? . / * . . " 

40 ;■• • • . 



the itidicated diacouragetnent with ttaditionalj educational activities 



is of course echoed in. the lower totals in T/VBLE Il. of the combined pre- ^ 
feren<?-es of. businessTaeuy- other economists^ other social scientists-, govern- 
TTi^intal personnel, and perhaps most dtscouragingly, school admini^:trators 
... A. Social Studies Curricular Improvements ? . < • ' ' 

Curricular deficiencies certainly, exist, and they have been' the, subject 



c^- continuing attack, as in the Developmental Economics Education (BEEP) 

projects oi''!^the. national Joint Council on Economics -.E ducat ion, its cupr.ent .. 

Master Curriculum Guide Project under the -chairmanship of Dr. W* Lee Hansen 

of the University of Wisconsin, and. many .others.- \- > . . 

• ' ' ■ • . . . ■ • ". 

Participants ia.ou^: Inquiry argue^cf that curriculum improvement creates 

better guides bo'^h for teachers and- students, .bn^ of the participants rioting 

^ . . ^ . , ^ ' ■ • . '* _ ' 

that -a course will seldonf be be,tter than its text. . Moreover, work on 
curriculum materials in itself may. involve relatively, low costs and losses of 

-time.;^ ■ * , ' ' ' ' _ ■ ' ^ ■ v . ' . . - . • ■ / 

There is room fgr concern though, that 73 of those choosing th:^^^^!"' - 
ternative rejected,- 49% to '20%,^ the .thought that ^ st:u4ent time for economics ^, 
education should -'be mandated, and 487;. to e7a,\that the use pf resultant im- 
proved materials should be mandated. ' /We . do not question the reality of" the 

■ ■ " . • *■ ■ J . ' ■■ . ' 

concern as to economics illiteracy generally, as to po6r materials;^ or as to 

teacher inaidequacies J • but only tW cavalier reluctance shown 'here to take 
posi^ve a Freedom and initiative are valuable, but so is accomplish-, 

me'nt . , ' , " ■ . ' . . 



^ Well evidenced by the four social studies textbook and. materials reviews. ^ 
sponsored by th^ Joint Council on Economic Education, Economics in -.Social 
Studies Textbookis (New York: . Joint Council on Economic Ed^i^ation^ 1973). 

'^ Th^- remaining percentage,- to^: 100%, is of those who did not elect- Jto make 
either of- the preferred ::hoices as to- this particular item, although 
respondin|5 to- others of - the many items similarly listed. , . * 



Moreover, -those who prefered curricular im^ thought, 62% . ^ 

to 1%, that teachersyshould participate inv:various aspect^^ of curricula^ 
planning and 75% j:^ 37a that teaichers sthemselves shoiitld ^ trained in 
economics (oi^ ev^h the best mater.ials would be inef fect^e, one participant 
sai'd). To the extent that these last views are accepted, the choice of 
curricalar improvement becomes in reality -a 'choice both for it; and for 
teacher training in economics, with the problems ^nd costs of both, as', 
outlin^iid in the succeeding section, accompan;^ing/. their combined advantages. 
B. Soc/ial Studies Teacher Training in Ecc^nomics ? 
t Conversely, those who preferred ./eacher /training in economics may often 
times, to^, have been presuming concurrent curricular- improvements . . "We 



must affe/ct teacher attitudes be f/ore hitting at 'students" and "Teachers 
teach whkt they know and are ^t^^ea^e with," participants wrote. Possibly 
the two /actions aire" Inextricably?; tied together, for even the best^ teachers. 



too', will ^iXl- be requisitionctrs of good matej:ial.c 



isitioners of good 
But whether x^e think of t/eacher training aL<^ne, or in conjunction with 
curricular improvement,, the dosts' balloon for|what was said to be. needed; ; - 
For example, the 65 partici-^ants who preferred teacher education strongly 
prescribed both pre-serVicy and in-seirvice mraining (82% to 57o)., with 54% to 
57, support for released vtijU "^^^^ latte Jl and 31% to 9%" and* 28% to 14% 

support, respectively 5 foj the- refunding di tuitions and the* providing of 
stipends/ Moreover, ther^i was 80% to :-27o support for £»lso training well in . 
economiQg. the college trainersof social is tudies- teachers ♦ . • *• 

Disquietude is engendered here, toqf by- the -72% to 07o opinion that the 
training shoitlci be geared to attract an|[ interest teachers and only 267o- to 
87a, to * the. needs of . economics education itself . . _ . . f 



Nevertheless J 'teacher training institutes and workshops. of many . 
varxeties, sponsored and supported by many different institutions , public 

" y ' • • • ' ■ . . ' ' . ' . -vS ' 

and private, . have been an important feature o£ the economics education * 
movement since World War .II, When, if ever, will we so train prospective 
teachers that they need not constantly be retreaded?. An economist participaiit . 
who IS a veteran in economics education' wrote: "Current efforts to (i^rain) 
out: teachers, through summer workshops and in-sfervice institutes are all right 
"but only long range soj^ution is better preseryice education •/"'Also pres.earvice 7 
jeBbnomics education represents a more efficien^t use of scat*ce educational., 
resources .we, do need both until adequate pre-se^'vice does' most" of the job.,*" 
' -C. Student Economics Edv^ation Courses Per Se ? 

Thus we come to consider the possibilities in student economics education 
courses per se, •■ They may be said to be more disruptive, of established curricula 
or at least" of the formal diviS'ions of cur^^icul^a , th^ is the' integration of 
some economics in;to unchanged, larger curriculum units or the" mere training 
of social studies teachers to recognize and utilize economic reasoning in 
dieirx^stablished courses as they - go along. It is also clear that -the worlds 
of experience of' student$ and all the rest of us are not segregated units in 
economics any- more than they are in his to'ryj- problems of democracy, govern-, 
ment, political science, geography, sociology^, or anthropology- 

There is, nevertheless, a discipline of 'economics which yields an • • 
iinderstanding greater than thac of Its, parts.. For example, even a thorough- 

)ing study of supply and demand alone would yield no understanding that 
/Economic systems exist and no overall understanding of how they work. With 




8 

See patt VI D below. 



■ ■ • • . ' ■ . ■ ■ \ . ' ' ■'. . ■■ ■ - 

the. general recognition b£ the importance of- economic understanding already 
cited there arise theti; .a .po^sitive argument for separate^ courses in ' . 

• economics. Otherwise, also, as- one participant noted, economics teaching 

becomes ^*hit or miss/' and no overall view" of the economic world is developed. 
A further argument for separate courses in economics is gt'l^e necessity 

, somewhere to break into the /pervasive economic ' illiteracy. constantly 

reG;enerated by parents, teachers, the media, and other? who ar^ economically 

• ■ ' ■ • • •. • '• . 

illiterate*" This obstacle to economic literacy was. deemed primary by 15% 

or more of the participating school administrators, trainers of social studies 

teachers, social studies, teachers, - businessmen, and govermsiental personnel,' 

and by^ 18% of the 137 participahfes who^ considered general economic literacy to 

be critigally important. . ^ " : • . 

Finally, although social studies materials improvements by themselves 

inay be relatively prompt and inexpensive , their actual curriculum impacts, . 

,' ' . . •* ,\ . . . . ^ - , 

as well as the effects of social studies teacher education in economics. 



must .pbyiQu^ly^-fee-^^ ^Adoption^^nd U3e of improved textual 

materials, and/the successful completion of th^ training of thoustods of ■ . 
experienced and new pre^e-rv^i^-^i^ac^^ hot things to be aphieyed .over- 

night. In these circumstances high school economics courses may be seen by - 
soriie of ug ^t^^^trSmise more immediate social effectiveness. 
; Although the support for student courses in economics, as shown in " 
TABLE' II, was relatively limited, -it was clearly, a support of convictions.* 
Two high .school courses in economics , rather than Just one, were supported 
by 37% of the 27 proponents of student economics as the primary .action, with" 
117, opposed. A .total of 41% of -the 27 supported extenSed economics education 
even at the cost of reduced attention to other social studies or history,- 
, although "22% of them v/ere opposed. Moreover, . 5.6% of tHi 27,* versus 11% 

:.44 ■ 
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opposed^ fay^^ed at. least temporaril£^uh^titut4xiS-^n^-^^ institutes, 

etCi,.-'f6r ecoiiomics. teachers for the more popular ones now for other social 

.♦■ - . • • • ■ • • . • . 

.studies teachers, , .. ' , ' 



. 'Vi. Some Prescriptions for Economics Education Anywhere . y ^ 

In addition to the fore'golrrg- f indings as to -areas -of action for more . 
efficient economics education, the Inquiry yielded meaningful information as ' 
.to certain d'esirable or undesirable' characteristics of economics education- ' . 
regardless of the area where they are to be applied. • As heretofore stated ' 
• iri I. above with reference to' Questionnaire #3, choosers in the Jnc|iiiry among 
various actions were provided opportunities to suggest the seeking or avoiding 
of numerous possible pharacteris-tics of, the .priinaty action they t)refer^ 
in many cases these characteristics were identical among the various actions. ; 
Combining /them, we can ascertain broad views among the participants as to 
many of the possibl.^.g'^r.aral characteristics o£ etonomics education. . 

Our. own views as to thefe characteristics-^ based upon thfe Inquiry findings 
an,d our own e'xperience . in economics education, are that we must establish a 
specif ic •^'^al and determine just why economic literacy is and is not ini- 
portai .,'1. we must distinguish economics education from consumer education, 
career education-j etc*, and by no means purport to -solve, social proble,ms; . / 

that we must identify wh«t knowledge, skills, and attitudes make up^economic 
literacy that we 'must' make clear that economic systems exist and just how 
they work; that^we must stack to the most important things, th6 immutable 
things, and the simple things and make repeated applications of them; th^t 
we liru^t teach to distinguish the ecpnomicaily^^als£^nd:'"'ex^^ and illustrate 
economic illiteraciesj_J:ha-t--T^eTS^^ tfte descriptive , approach; that we 



In a few. cases', phraseology varied. 
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■ nius;t: distinguish values from, economics <=ind other .sconce ; and that we must 
strive ■ to ■ avoid all - advocacies > except, those inhfer^nt ones of rationality 
and the dignity, and value of the individual. / : -f 

We proceed, however, through the remainder of' this section VI to . 
review the findings in some 'detail* The percentages of choices, by groupings 
of participants, of. the particular character is tics to be sought or avoided are . 

se.t forth in TABlE III. The missing percentages, to 100%, are again of those- 

- 10 V 

who d'-'d not elect to respond to the particular item. 

Neither .these data nor our comments are intended as directives. Ho^^- ' 

ever, regardless o^f the sizes, of the percentages* stated or of the differences 

betx^reen pairs of them ^r even of our own conclusions as revealed!), they •? S 

merit consideration and resolution, we believe, by any proponent or practitioner 

of economics education. They raise questions which will inev i tab ly^- be. answered 

for- every economics educatron project', the only option bpeh' l:o~ any of us beiTig . r- 

merely whether they are, to be answered by indir^,cJ:ion or by rational "^honsider- 

re theii 



ation. ' Questions like this do not" disappear just because we may ignore the^r 



existence . 



A.* #1: Establish specific goal(s) of|iecpnomic^s education. 

. t ' - ■ ■ ' ' ■ 

■ • . . . . • u 

if2 : Establi3h just why economic literacy is . important 




. ' The 3^to l or greater support* generally f or__g0al---gpe^ca%icati ^, although 
surprisingly Iar^e_,_j-s---e5-nr5uxse^pleasirig to us as conductors of a Delphi- 
like inquiry as to this question in 1973-1974. The 23% to 2770^^ except ion in 



The population eligible to make such a choice. varied from action to action, 
and the percer^tages in all cases are of the eligible totals, except in the 
few cases, where an eligible participant did not mark any of the pertinent 
characteristics. . 
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■ ■ ■ . ■ • ' 7 

the case of other economists is equally a surprise and a conundrum. Even - 
ignoring 4tf:hat, however, we know from our .earlier Inquiry that the mere re-^ 
cognition that goals should be chosen does not inean either that the 
necessity of a swingle goal is recognized or that th^ goals we seek are 
identical- We offer here only one bit of. authority for goal specification,- 
Marcus Aureliu? * : "For nothing should be done but to^soijie certain end. 

' The interrelated call in our Inquiry- for establishing just why economic 
^literacy is important (#2) echoes the action suggestions as to this matter 
mentioned earlier, but its generally broad and deep support is made 'even 
clearer in TABLE HI. Other economists in answering as to this". item conform| 
to the general pattern as they did ^iiot^ijLi^nsi^e^^^ 



^f^i-l ir3: Distinguish economic literacy from ability in the marketplace 
■ ' v r,r' ■ . • ■ ■ .. . . • 

^ ('^..«it is not the business of economists to teach.', .brewers .. . 

■ ■ ■ ' .1 

12 ' 
hov7 to make and sell, beer'* ) 

. ; ^^4: , Solve (or purport to solve) social problems . 
The importance of the A it^s above is ^illustrated by the negative 
- votes as to item ^'^3, which suggest that the ^istinction^b^^^en business and 
economics is not adequately recognized. School^ininistrators presu 
confuse Vocational and' business educatiopr^th economics education, ah do 
also social studies teachers^ curpidulum specialists, trainers of teachers, * 
_and:..e3zen other social scientirs ts . This ,f inding suggests that consumer 
education and investmenx education are also considered to be. econbmics ...^ 



ERIC 



• Marcus Aurelius, Meditations . Translated by Meric Gasaubon. (London 
J. M. Dent & Sons, Ltd. , ,19-35) , p. -92. • . • 

■ ' ; ■, . » 

^~ A. C. Pigou, "Empty Economic Boxes: a Reply, " Economic Journal 32 
, (Decenibet 1922): .463. . 
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education. We believe that diversions intq-these areas are an important 

handicap, to success in economics education, although they may sometimes 

. . . . . * 

yield, too, some moc^cum of authenjtic economics education. " . 

\' . ' ■ ' ' ' ' • .' 

The importance of the A itern^ above is also well illustrated by the ^ 

suggestion of #4 that economics education should be aime^l to solve or 

purport' to solve social prdblems. Only' economics educators,, other social 

-sc lentists, school board ^embers, businesamen., aprd~ governmental per^sonnel/___^ 

would avoid this wid€tly-supported^_^cliiine:^^ to it later-'iri a 

rcr0nd''sfetting . ^ ^ / 

#5^: As a basis, identify , what knowledge, skills, and attitudes 
make up economic literacy . ' ' 

Support was general ^nd impressive for this essential .tp successful 

" - * ' ■ ■ • ^ ^ . . * ' '.13 . - ■ ' • - 

economics education." The Task: Force report has despite its faults 'been 

an iiaportan^resource ip. the^f ield, and it is 'Currently .being supplemented, 

at thp'<^ast, by the Master Curriculum Guide Project we have already mentioned. 

#6: Make clear an economicT system exists - under all political 
systems and in all societies and environments. 

j>7 : Stress overall picture of how economic systems work. 
• Recognition of the importance of the overall view o£ economi'c^ systems ^ 
was general and deep, but in places sotnewhat/ less developed in the professional 
world of education than among school board itiembers, economics educators, other 
economists, other social :acienti^ts, businessmen, and governmental personnel. 

• . X 



\ 



National Task Forde on Economic Wucat ion. Economics Education in the 
Schools (New York: Committee for EWntmic Development, 1961) . 
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Where lacks .of appreciation of the importance of the overall view and of \ 
understanding hm^ economic systems work, as. discussed "in VC above, exist, 
they may well be factors' in the aversions "encounLered among school personnel 
to more valiant approaches to -economics education. . ' ' 




E, #8; , ■Stick__^_the^.iQS;t; 
' .The injunction to stick to tlje most-iiiiportant things was broadly supported, 
but not always strongly in the educational world nor among businessmen. We 
would solicit from everyone the strong suppoft already found here from economics 
educators and others . Thus we concur -with ..one economics education partici- 
pant supporting the prescription who wrotei " do a - few concepts veryj^eU ' 

(Vrhiteiiead) regardless of -student goal." . 



F. '.#9; . S tick to the itnm^tablQ, things , ■ " ^ 

.^Perhaps' in cons olidatingy the free-styXe^suggestipns which, parti 

made, earlier in the Inquiry,. /(je should have been more careful and have re- 

fe^ed in ''this item of Quest/ionnaire #3 to " re la t ive ly - iiiimu t ab le things." , 
But sG^mva participant doubts/as to this item -apparently'' ran a, deape^r- ccJu^ 
A train\^ of. social studies teachers noted: "... .you .can ^ t be serious! " and- 
a s^ocial sX^ientist . ". .4<ionomicr principles are|not imrau^ble but change 
with time anij; circums tatties . • . . . 

-'.Yet basic Neconomic principles, fortunately for pur students and for our 
goal of econOmicNliteracy, are .at least as immutable as those ok. other 'sciences 
■ -.and not only those of the social variety: We do have a framework for our ^ 
students' understanding that promises r^afcively perma nent values to them. 
As J N Keynes said: X'Abs tract Economics .. . (discusses) certain fundamental 
principles-/' that are universal in the sense of. pervading all economic reasonings; 
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John Neville Ke^es, The Sct)pe and Method of Political Economy.. 
(New rk : Ke 1 ley Mi llman , I'^S 5 ). p 3 1 1 . 



4th. ed. 
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'V. S. Jevons, as quoted by J. N. Keynes: .tho'se general laws which are 

d.mple in nature and so deeply grounded in thia constitution of matt and^the 



ovitiiv v^orid, that'-they remain the same' throughout all those, ages which, are 

• \ 'Is ♦•.<-. ^ 

^4thin our\onfeiderat:ion;^T ; and W. H. Hutt : . ..the truths of classical. 

economics .^>\hold and arfe equally relevant for the under stanBlng^ of all 

historical. periods\and unddr%ll economic frameworks*" • ' 

. " ■; . • ; \ . ; -y ' ^ , ^ _ ^- •. •■<; ■ . . - • ^ C • ^ ■ ■ 

Q, #10: Stick -to^ t^he sijmple things , the comprehensible dnes. ^ 
Again, the statement. a t>^e>^ight seem self -evident when we refer to 
general e ducat ion ^^ISutT it api/arkntly was not^ especially to ^ehool administrators 



other social scientists, an^^ personnel. In contrast, a business- * 

man participant wrote: ''Tet Economics M^overs ... the 'big picture,* ignoring ^ 

' / ■ \ * * 

nearly all th^t the average person. considei;;s^ important, at least important to 

him,*' an educator: '^ie (Eailure of econdmis^ to recognize that a few basic 

economic priticiples 'w^^r't , and the complex -scii'ol^rly structures fi on t, in 

'.■/:'■:..-■ . . \- - . ■■ • : ' ■- ■ ■ .■ - 

policy making;'" r.ad an e^nomist: "Our (economic .professionals*) problem is 

that we x)f ten *iii\press^ our beginners right out o£ any further interest in • 




econemt^ study and application. 



These quoted partipants have authoritative support. W. Bagehpt is quoted 
by J* N. Keynes: 1'. .the- maxim of science is simply/that of coninon sense - 

simple, cases first""^^ and .Towers, Perrin, Forster & Crosby, consultants -t-o 

' 18 
managetoc^iti ,have currently urged ". -..economic messages' that 'think small'." 

But perhaps authority from outside fields is even more impressive. Geirhart 

Niemeyer:. writes: "According to £lollingwOod's. dictum, it is the function of — 



Ibid, p. 142. 
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W. "H. Hutt, Economists and the Public <London: Jonathan* Cape , 1936), p. /il3.; 



Keiynes;, op. c.it., p.. 246. , 

lowers/ Perrin, Forster &- Crosby ,/ Letter . U. S'. Ed, ^137 (1976). 
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philosophy- tp .simplify, jfhe mind, .and "to protect- it ffom false complexities j''^^ 

^ «j' * ■ 

"aiid Martin LuthSr said, long ' ago abouf preaching (teaching?)-^ "Center on Che 

.shortest and simp^es^ 'ifoints,. -whith are the. very heart of the .matter, and 

' * 20' ' • ' ' 

Igl^ve the rest, to God.f* > ^. - ' 

* . ■ • ' "* * 

. , ... ; ; ■ ; • . 

' H. #11: Make " repeated appliciat ions of them (the most important 
things , l^he immutable thijigs,- aind the simple things) . _ 
' "^One strong argument ^''for the important, the immutable , and- the simp le_is_ 
to Ic we time' for repeated applications. \The learning of economic concepts 
and relationships alone is sterile: they have importance for ordinary 



^rife only in their application^, -their aini to understanding. The need is to 
be aljle to sense the economic side of tfiings, so • that economic, theory 'can 
then b^e-^Wse fully applied. ^ ' ^ • , * 

It k,^ perhaps surprising, then, that gchool board members and, business- 
men-,, wiith economics educators, /better recognized the value,, of this prescript ion 
thar did either school administrators orJcurriculum specialists.. 

'jT #12: Teach to d igtinRuish ' the economically false . - / 

i;i3*: Expose and: illustrate/economic illiteracies of variou s 



publics (t)OO^^^rguments anfl poor decisions) 

The two' interrelate^, items stjated above ^were broadly supported, although 

sci^ool administrators and- trainer^ of social -studies teachers were less, con- . 

cemed in the first case^than wete, for example, school board members, social 
' ' ' ' " / ' ■ . ■ ■ 

• studies teachers, curriculum specialists, economics educators, businessmen, 

■ \ ' ' '■ ' 

or g ove rnmental person nel. Support in the 'second case was markedly lower 



Gerhart Niemeyer, ..Letter tjo the fiditor.' The Interco llegiate Review, ll 
(Fall, 1975). ■ '/ 

Martin Luther, as quoted /in Time ' 8^ (March 24, 1967); .74. ' 

Rendigs Fels, "Develop iiig Independent Probleiff-Solving Ability in , 
Elementary Economics," Amei^ican Economic Review 64 (May 1974): 403-407. 
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thaBr"-ia--the- f irst amoi^g curriculum specialists and school board, members, 
althpvtgh higher among'spcial studies teaphers and schop^Tadministrators , 

for example, ■ . \^ J A. ' 

Xl^e ' occasional lowery'evelsV.of:- support in thof secon^ case suggest there 
tnay. exist in some circles coficem as to of fense yto'' ot^ of 
the status quo. Do the view^^^ of curriculum s^Joj^^sts y. sdhool adminis- 
trators , and particui^arly schVo.l board' membeij^^imply that such influences are 



It is out argument, ori the^^other hand, that:-these two devices are of 
particular importance for more Effective economics education and that the 
reseirvations indicated are unwdjse/ . ' 



K^.. #14:^ ^ Stress knowledge of facts ' (descriptive approach-) * 
We report upoji this item he te , only to call to the atteT\tion of the 

dissenting school board . -^embers (with bii^wp^n^n^^^ officials) 

. ■ ... ' ■ ■ ' ' ■ ■ . ; . 

that their views are . not supported by others. Facts change, and they do not/ 

provide' in ahy event a basis for contipiuing to understand economic phonomena. 

Our findings as' to. this item suggest , however, 'that the educational world 

has- now accepted this latter view ;'Vat least as a matter of philosophical state 

ment . ■ ' - ^ . 

•**'•*■**■ "~ 

» -» ' ' *^ '- ' . 

• L. r'#15: Make" clear why economists disagree (as do other scientists . 
*- . • ^ . ' ' ' ^ ' .1' 

'•wherie values aiid predictions are. involved) 

' / '■ #16: Distinguish values from economics and other, social . sciences . 

_ • ^ ^ ' ^* ^ . ■ ■ . ■ . • 

': i #17 : Make "clear there is an economic science . 

.# 4: • (from above):' Solve (or purport to solve) social problems . 
418 : Be unbiase d and avoid advocacies . 



#19 ; Except as to* > « rationality , • j 

• it^^* -l5£5£S as to, « « dignity..,of the individual | ... 

#21; AdvQcaUe fr ee enterprise . ■ \ . ^ 

It is a comnionplace in educational circles to disparage jeconomics 
because economists-. do not agree with one another and because their fore-, 
casts so often go awry. .Here economists and ecorfomic educators, may. well 
recall Pogo's: . 'Ve have met the enemy, and he is us," for th^y of all per-> ^ 
sonB should be cle^r that differences in values or the uncertainties of the • 
future- rather than economics best explain their 'differences. . ; - 

The lack of concern among social studies teachers and trainers of .teachers 
.'as to the source of these disagreements^ is thus surprising, -asl ii, ats per- ■ 
sis.jtence in the ■case" of th&' trainers and its, appearance amo n g' ^chool adminis- ^ 

trators in their lack of" concern that values be distirigui,shed :^om economics 

■ *. . ■ . . "■ • ' ■ ■ ■ • ^ ■ ■ ' ' 

(#15 and. #16). One trainer was even led .to write.: ."There isn *,t . any good .thed'r^/ 
anyhow./' . ' * ' ' !' . ' 

; Of course, that is just confusion^ 'too, for ' as J. N. Keynes wrote-: • ^. 

the endeavor to mergfe questions of ^what ought to be with .qijestions of 
what is tends to confuse, not only economic discussions themselves, but il^o 
discussions" about economic method," / and F. H. Knight: "Change -is unreal, 

\or insofar as there is real change,' .the world is .kri'owable Vonly historically",^ 

'\ - • ' •' . ■ . ,,24 \ ' I ' ' ■ ^ ^ , ■ - 

t\he future is unpredictable. * , ^ ' 



We speak here -as to- the most impoirtant things, the immutable things, .and 
i. simple things of .economics- that se^m to us the appropriate '"things" of 



22 

the. simple things of .economi 
general econoijiics education. 

■23 ' ■ ^ ' '* ■ ■ • ' ' ' • ■' ■ ■• " ' . 

Keynes, op. cit., p. 63 • ;. 

' ' . '"^^ , ■ . ■ 

Frank* H. .Knight, \'the. Limitations/ of Scientific Method in Economics, " 
in-R* G.-Tugwell, The Trend of Economics (New York: Knopf , 1924)., p. 234. 
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We must* then, make fa;r ' clearer that there is still a scieTlce of economics^ 
despite the negative da'ta in TABLE. Ill as to #17, although we je cognize that 
< those data may to.s.ome extent reflect only pe<iagogical reservations. 

The data as to #4 confirm that confusion exists. When values are.. inr- 
volved, there are no solutions to social problems, for then we properly dis-" 
. agree. Purporting to solve almost any social problem thus unSermines economics 
.education. Afi economist participant wrote : ^^(ProSlem solving is) the kind of 
thing- that discredits such schemes-. It is a problem beca^ise people can't 
agree on the^olution. To 'teach* a solution is therefore ridiculous." 

We would argue that our respondents -l^elieyed really that in economics 
education objectivity is to be preferred. We base our .argument upon the 
persistently supportive .data'as- to item #18: . "be .unbiased. " The conclusion^ 
-seei^s particularly justified when it .is realized that .th^ responder^ts were 



•obviously untutored in this- field. They were only wealcly cogtiizaat that the 
ra'tionaiity inevitably involved in . all education is a yalue'(#l9) and that . 
dignity of 'the individual is a value basic to the economic litei^acy we- all ' 
have in. mind (#20). One trainer of social studies teachers was specific in 
his "volanteered::. • "Don' t. un^r stand this [the equivalent of #18, #19, a^d 
■#20 herel." The handling of values is obviously a delicate matter. -in- eeondmics 

\ ^ • ... . ■ - ^ * . ■ ' .....^•-.-^-•■i- ' . ^ 

. edi^catrion. ■ - - . •;■ . | - .' ■ » 

On the other hand, school board members, with bu|sinessmen and governmental 
personnel, seemed oblivious of their inconsistencies ^n suggesting both the 
avoidance, of bias' (#18.) and the -advocacy of free enterprise (21). We have. 
heretofore commented upon tfie 'Solly of advocacies of free enterprise in , .'^ 



25 ■ ■ ■ \ ■ • ' 

One process, to help, is presentied , in Robert V. Horton^ "Valuers and the 

Economics Principles Courses," Journal of Economic Education 3- (Spring J9-72) 

118-123. ' . ' • ^. V \ . • '\ 
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economics education.- and we content .'ourselves here with the citing' first 
' of a participant experience : ■ ^'During the 19-50^s, we had an active 

fregional"] Economic Education Project". , It began with a bro&d-based supports . 

but endikd lip folding for the simple reason that the local financial angels"; ; \ 
.were all wealthy businessmen who insisted that the Project propagandize for 

business interests. We lost our lal^or union support and the support of all 

the more capable school administrators and telchers because the Project 

. pushed, af ifesjmoat moderate, a ^hamber of Commerce line,. and at: its most 

• • • , ■ ** ^ 

extreme a NAM coupled with an American Legion. Ifne*^ In &h'ort the Project . 

died beca'C^e it became blatantly propagandist ie . " In /further support^^of this 

j^iew agaiiist propagandizing., we Tite a -Cedent additional comment by Towers, 

p'errin, Forster & Crcisby > mana^ement'.cohsultants : '^The. economic message, 

inteiiided to reach a general audience, often reached only a few people. Most 

..-.ended up as flag-wavins sermons to preserve the free enterprise system 

•and as appeals to greater productivity. " Our point is not that^ free entfer- 

prise and productivity may. not have merits, but just that propaganda for them 

■ * ' - ■ - . ■ ■■ . ' ' . ' • ' 

is not ecQuomics education nor is it likely to be effective. . v 



yil. Sumn^ry and' Conclusion 
I^t -us conclude by brief ly .reviewing the areas we have explored. In 



all of them our 
gave Us their vi 



guides were principally the participants in our Inquiry who 
ews reflecting thousands of years of .experience in a variety 



of fields concerned v/ith 



economics education. We have also.leaned heavily. 



upon .economists|. and otherjs who over the years have been c^oncemed with 
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Robert V, Hbrton and Ilennis J^^^^Jieide^^^ "Boosting' Payoff ^ from Economics 

ard :Record 12 (April 1975) : .43-47. 



Education," Thfe Confere 

^"Towers, Perlrin, Forst/er & Crosby, : op. cit 



relevant philosophical questions. Recent (;fhough^ of this sort has bee^n 
limited; Professor Laurence -E. Learner has just written :.■ ^^Such dirscussiOTs . 

-of ecoiiomic educational philosophy and" of the nature and social role of econo 

■ 28 
mics are too infrequently found...." Finally, we^have not . thought ourselve 

prohibited from reflecting experience in our . fcwti. struggles ir^ aconomics 
educatioiu ~ — — — — 

VWe found general acceptance of the importance of economic: •literacy and 
Of its sorry ^tate (III). We 'discerned some general, but by no means con- ■ 
ttolling, revulsion against the ordinary^economics education efforts of the 
educational establishment , and we^^e^iewed some sbs;engths and weaknesses 

.'of dif ferent approaches of the more * usua-r^inds (V). ' FipAlly, we reviewed 
various possible characteristics of economics educatiori~~wherever it is pur- 
sued (VI). ^ 

V.e io Tm^~~-feel that airecCives iii^the fie"ld have been achieved, but we' 
■ heartily recommend attention to our- findings, and to their" implementation 
where they are. found appropriate. We believe that importantly-improved 
achievement in economic understanding will be found by steps, .even leaps, in 
these directions^ ' - . ^ ■ ■ \ 



Laurence " E,. Learner, Review .of Norman Lee, ed.. Teaching Econom ics (London: 
Heinemann, 1975), in Journal of Economic Education 7 (Fall 1975): 69. 
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V. THE INQUIRY PROCESS ' 

';■ ■ . .. ' y \: . ■ . ■ - " ' ' ... , . '■ ■" 

The Inquiry itself opened with the mailing-, beginning about September 
15, .197 s", <5f invitations (eventually totalling 651) to prospective parti- 
pants* The forms ot invitation and of the three questionnaires of the 
Inquiry and meitloranda' accompanying them constitute Exhibit VI of the In- 
quiry (not included in this binding'^) 

Invitees were selected . from listings of persons with occupations and 
other characteristics desired; editors, members of -advisory committees, • 
authors, -and correspondents of . journals in^ertinent^ fields; supposedly- 
interd^sted participants from our 1973-1974 Delphi-like Inquiry; and 
similar persons other;^^ise known to us- . 

Scientifically-random selections of invitees were not -undertaken. We 
were not deeply concerned in this- Inquiry with learning the state, of 
opinions of the various classes represented by participants, but rather 
with attracting participants of i^elevant, different backgrounds; who would 
think along with, the other participants and our&elves, and even modify and 
change their own opinions as the thought of others became known to them. 

The primary ofiginal categories of participants were as listed in thfe 
second tabulation below, but with miembers of school boards limited to 
those invited as such, ^ since, we wished to avoid an undue weighting -of . them 
otherwise to the specif ied primary occupational ' groups of the- inquiry, antj 
with the occupational category of home management aiid operation used to 
divide such school board- members into the two groups indicated in that 
' tabulation • ■ 



.?-2 



At least 14 5f the original invitations are knoxvoi not to have been , 
delivered to the invitees, so that the limxiriTUTn^effective number o£ 
invitees was 637 (651^ less 14). Acceptances were received from 396 of 
the 637 net invitees, or 62% of them. 

It is not practicable to determine the ^rates of acceptance or response^ 
to Questionnaire #1 by groupings, because persons invited as members of 
one s:roup in fact reported in Questionnaire #1 their occupations, etc. , aj^ 
falling into other groups. . These variations were to be expected; they 
appeared particularly among school personnel .of the various categories ,y 
economists, economics educattiifs , and other social scientists . 

We statd'^'below certain data as to overall acceptances and responses : 



■ y ■ 

Number' 

X of Net • Invitees 

'7 of Acceptances ^ 
♦ 

7, of Resp6nden:ts to 
Questionnaire #1. 



^ Net Invitees Acgepted 
637 * 396 
100% ' ... 62% 

-> 100% 



Responses tk 
Que s t ionna iye s 

#1 #3. (Wst) 
355 282/ 
56% 
90% 



. — \ ' . 100% 79% 

Note-; .Data as to Questionnaire omitted as being non-comparable . 
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groupings, data' comparable to those of . the last, two columns abpve'. 



were: 



Responses to Questionnaires 



Fconomic^ educators 

Other ecOTiomis t-s - . 

School administrators- . 

Other social scientists 

Other social studies teachers in 
the schools 

Social studies curriculum 
specialists 

Trainers of social studies • 
teachers 

Businessmen 

Governiriental personnel - 
Other^^^^ ■ 

School board members invited 

* as suchr . ^ 

if- • 

Homeinakers c ^ 

Others 

Officers or employees of .economics 
. education councils or centers 



,.#1.-. 
Number 
73 

39 ■ 

36 

19 

23 

33 . 

^ 26.. 
56 
30 . 

-15 ^' 

24 
5' 

19 . 

41 



#3 



Number ■ % of #1 
86%- 



63 
27 
32 
15- 

19 

28 

21 

18 
10 

1.9 
4 
- 15 

32 



69 
89 
79 

83 

85- 

81 
77 
60 
67 




78 



The three Questionnaires and accompanying Memoranda of the Inquiry were 
mailed seriatim beginning in late September, 1975, and concluding in early; 
December. The responses to Questionnaire #3 were specified as due for 
tabtftation on December 17, 1975, but l^ter receipts were included in our 
final?- statistical tabulations. . ' ' [ 







■ ■ ■ • . . • ■ \ ' \ • ' ' ■ '• . 
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. * , \ . 
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' " ■ \ FOOTNOTES ^ • '^'^ , ' ■ . ' 




1. 


A few sets of such communicatijons are available,^ primarily for use in - ' 
research, \ , 


3 




Part IB above, and the Exhibit material detail some of the procedures * . 
for determinations of categories, bases o^^statistical formulations, 






etc, ^ ■ . . ■ . \ ■ 

■ ^ - ■ A . ■ ; ■ .■■ . 






. " . -■ ■ " ■ \ • ■ ■ / 

\ / . ' : ' 

■ ■ : . ■ . \ ■ . ■ •-. ■ 
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' ■ ^ ' , , • Exhibit . lA 

AQIXON(S) 



Promote deeper^ and more widespread insight into ji^st 
why economic undedstanding ( ECONOMICS EDUCAT-ION ) 
and is not, important ^ ..^ 

Promote among the general public finders tanding in 
^coMmics. .its.elf ■ . - ^ ^ 

Promote .economic understanding '( ECONOMICS EDUCATION ) 
among 'news - and other media personnel . " ^ ^ 

Action '-V: Improve the social studies currizula in the schools - . 

(we are N OT referring .here to courses., (or units) ±a 
ECONOMICS EDUCATION per se) . 

Promote the economic literacy of teachers of social studies (we are NOT 
referring here to teachers of courses in ECONOMICS EDUCATION per se-) . 

" Action 5 : By requirements , ■ . - ■ 

Action 6: By encouragement^ but NOT requirements . ^ 



^gtend -the taking-by- -sttu^nts- -of course (s) ia economics . ( ECONOMICS EDU CATION) 
per se . . . ^ 

Action 7: By requirements * . 

Action .8 : By promotions of them, .but NOT requirments . 

Action 9 : By offerings of them; but neither requirements nor 
promotions . 

NOTE: The foregoing ACTIONS were so stated in Questionnaire #3 to in- 
clude the free style suggestions of participants in' the preceding Question- 
naire #2 of the Inquiry* as possible actions against economic illiteracy. As 
stated m the Memorandum to participants accompanying Questionnaire. #3, the 
listed • ACTIONS did not cover a few rarely offered proposals, . as restrictions 
on media esiploitationf total reorganization of the educational, system,^ :and 
increased social and economic pressures 6f various kinds, as depressions^ 
curtailing welfare payments, rescertding child labor • restrictions, etc. 

In the final Questionnaire #3, participants were asked to indicate the 
one ACTION which she (he) believed would best counter, at lowest. relative 
cost, -one or more of the OBSTRUCTIONS TO ECONOMIC LITERACY, and then to in- 
dicate- the two other of such- ACTIONS which she (he) believed would next best 
counter such OBSTRUCTIONS . . 



Action. 1: * 



Action .2: 

: -r " 

Action 3 : 



^ECONOMICS EDUCATION, but not necessarily course 



'/ - 



■ ■ . ■ Exhibit iiy' 

. ■ ■ ■■ ' ■ 

GHARACTERISTIGfSV of 'ECONbMICS EDUCATION 



IB-l 



CHARACTERISTIC 



1 • • ■ .Establish specific goal (s). ' of economics 

education . • . . . 

2 ' Establish just wbv economic literacy is 

important . 

3 . Develop idea economics education is for ^ 

' everyone and is important to everyone . 

4 4s a ba's is, identify what knowle.dge, skills, 

and attitudes niake up. economic" literacy , 

- (ACTION .3, CHARACTERISTIC 40; 5:65; and 
. 7:40 Vary somewhat in phraseology) . - . 

5, ♦ ' * Make clear there is an economic science . 

6 , _ ... Hake clear why economists disagree (as do 

other scientists where values., and pre- 
dictions: are involved). 

^ Distinguish economic education from sociology , 

. political s-ciencev goodwill^ etc . 

8 Distinguish economic literacy ' from ability 

in the market place .(^*it is npfe. the business 
- . ^ . of economists to teach businessmen how to' 

make and sell beer,*' e.g.) 

. ^ Stress hov7 an economist analyzes ^i 

^ Teach to distinguish the economically false ./ 

11 ' ' ' . Expose and illug-trate economic illiteracies 

of various publics . (poor arguments and pobr 
decisions). ' / 

12 Stick to .the most important things . / V 

' , ■ Stick to the immutiable things . 

li^ . ' Stick to Hhe' simple things , the comprehensible 

ones. V ' 

■ • • ■ • ■ • V ■ ' . . . • • ■ .... - ■ ■ 

' Make repeated applications of them , , - 
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15 ' Make clear an e con oiryic system exists - 

under all political j^stems and in all 
societies^ and' "environit^ntfs. . 



17 . ' Stress overall picture of how economic 

sys tems work. . • \^ ' - ^; • ' ", 

18 Stress knowledge of facts \(descriptive approach) 

19 0 Solve, (or purport to solve) ^gocial problems , 

20 Distinguish values from econod\ics and other 

social sciences. . \^ , . 

21 Advocate free enterprise .^ • \ . . 

22 Advocate Marxism. , . \ 



23 V ' Stress objectivity - avoid bias 



\ 



' (ACTION 2, CHARACTERISTIC 60, varies \somewhat ' 

in phraseology) \ . . 

. . ' ■ ■ ■ ' ■ • ■ A ' ■ ^ 

24 • Except rationality ^ 

25 Except dignity of the individual * y 



The CHARACTERISTICS listed above were developed from free-style 
suggestions of participants in the preceding Questionnaire #2 of the 
Inquiry. 



Exhibit XC 
CLASSES of Participant 



\ 



Pflniary occupation (one which the participant state4 occupied the largest 
f>art"of her (his) working time): ^ . 

a. ECONOMICS EDUCATION (teaching, research, administration) 

' b. Economist not engaged primarily in ECONOMICS EDUCATION 

. teacher of othdr economics courses, researcher in 

economics, business economist-, governmental economijfSt, 



\ 



c. School administration.. 

d. Other social scientist. 

.e. Home. management and operation. 

f . Othet social studies teaching in the schools. 
I . . . . 

g. Social 'studies curriculum specialist. = 

h. Training of social studies teacher. 

i. Business 

j. .Government (including agencies and quasi-agencies.) . 
(^ exgep t in : e ducat ion areas , and excluding economists • 
and other social' scientists working as such) . 

k. Other. 

(Note: In a few cases the Project'Director changed 
.theV'Other" designation to one of those listed aboW, 
as he deemed appropriate to the circumstances.) 

' ■ ' ,^ * * • • . " ' * 

School board member (A person who reported" school board membership at some^ 
time during the preceding ten years, but who .was not an official or 
em'ployee in the school operations. Included are only §;wch 'persons ' 
as were invited to participate as such; there were many other school ^ 
board members, but their primary occupations were improperly weighted, 
towards those listed above): 

Homemaker (a participant who stated that home management and operation 
occilipied the largest part of hier (his) working time. j 



IC-2 



Ec. ed. ore, off, or empl . -(-A person who reported being an. officer or 
employee of an Economics Education Council or Center.) 

(with) Roles in econ.. educ. (Persons ^ho stated that regardless of primary 
occupation, they devoted more than 20% of total working time to any. 
of the following: • ■ . ' 

Teaching in EGONCklGS EDUCATION at the collegiate levfel . 
-■-^ ■ • Teaching in ■ ECONOMICS EDUCATION at the pre-collgg iate level. 
Research in ECONOMICS EDUCATION . . - * . 

■• ■■. — '■ E€QNmiGS-^EmeATJON-Adminis.tratAQn,v _ - ' ' ' 
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Exhibit ID ' ■ • 
ECONOHICS EDUCAflQN^ ' . 

' ' . ' ■ ■ Y ■ . 

ECONOMICS EDUCATION w^s defined for purposes of the sfudy to mean 
activities which promote a w^^er undft standing of ba'sic? eco)?omic principles 
and their possible applicatt:6ns, as :inatter of gen eral education, (It ^ 
Vas not, therefore, intended to ijiclude education irt more advanced economits 
as a matter of professional training.) . ' , . ^. 



... ■ ' • - - ' ■ " ' . * . • ■ ■ 

NOTE: This definition was ihe outqiDine .of .consideration in our Delphi- 
' like^ Inquiry of 1973-4474 as to/*'The Go^ls, of Economics 'EducatioA, " v?here 
it received, general acceptahceT|rrar tliis Inquiry we^ proposed continuing 
the 1973-1974 definition, au<i .t|hat appeared to be generally acceptable;, 
although we 'received and tried^feo answer .a inumb^r of comments wi th regard ^ 
to it. Most participantg^accepted the^propo&ed definition without, comment , 
although a number .^petTlflcally registered their approval, even > though that 
was nctt: requested. 



. ■ ■ 'Exhibit .IE ■ ' ' • ■ .. ' 
OBSTRUCTION(S) TO ECONOMIC LITERACY 



#1:' Social studies teachers dn the schools are inadequately trained ±h 
economics. " ^ . . 



#2:*' Xiiere are. in thei, schools too few ade.quatelvtrained teachers of j 
ecdnomics itself ♦ . ' [ 

#3: Approaches and materials for . ECONOMICS EDUCATION are Hot made meanirrRf ul 
to students : - coverage is too wide; it is- not adequately tied in to 
^- ' real world experience; t he^n avoic^able interrelationships between ; 
econoxnics and human value^^te not clarified; etc. 

#4*:, Economics reasoning is believed to be difficult. ' . v, ■.-^-^ 

^ir5:- The importance of economic literacy is insufficiently recognized . ; - . . 

#6 : . ECQNCMICS EDUCATION is too of ten, diverted in''-practi'cev''''Srg;'tro tlreTei^hlng" 
of bare facts or bare e^conomic analysis; to consumer, vocational , .or 
. biisiiie^s training;" or to purported "solutions" to social problems, etc . 

' ^ - • ■ . ■ ■ . ■. . ■ ' . • o' ' ■ \ i ■ "• 

#7 :: ECONQMIGS EDUCATIOjT in' a separate secondary school course ig not re - 
^- quired . . ' 



#8: A pervasive economic iilliteracy is constantly, regenerated by parents, 
teachers, the med^a^ and others who are economically.- illiterate. ' .■ 
' ■ . ■ •• . *" ^ . . '. ' ' ^ 

.. .Confidence iu ecbiiomic principles is undermined by interjections of; . 
value judgments which are not tnade explicit or -by overlycourageou^ : 
attempts to. predict actual outcomes in complex settings* 

The foregoing QBSTRUCTION(S) t6 ECONOMIC LITERACY were so stated in^ 

Questionnaire #2 of; the Inquiry to include most of the free style suggestions^ 

of participant^ in the preceding Questionnaire #las to why economics edu- 
cation has i;iot been more effective. ; 



The possibilities omitted from the listing, because^they were, weakly 
supported, or not supported at 'all, are. .still of interest. Of course in 
some- casfts » their content can bfe read into one or more of the listed, items . 

The "|o 11 owing areas, for example, reaeived little -or no specific, 
support: the inevitable conflicts between conclusions in social economics_^ 
and the purposes \of interested parties ; our general seeking of over iy --rapid 
^_olutiqns_ of^ocial problems ; common fe.elihgsj of helplessness 'ttT'accomplish 
anything; insuf £iciencies~~o^~res to-efimomlcs education; pre- 

smnptions of "self is.hness":or "ma'terialism'^jin-^^^e^^^^ reasoning; the 

decentralized 'oper,aftions .of economics-ediica^^ Councils and Centers; lack . 



.*"Literacy■'^ in erro;r^,in-tlie^ original mailings . Correction to "illiteracy" 
was. mailed tAr-all '^P^ returned questionnaires "were sent back 

in case^^wfiere we did not .:f eel .assured that the respondent was marking as 
-to^ihe corrected item, (or in v^ry late arriving such cases-, the respoitses • 
to Items lA and IC were just not included in statistical tabulations'.) 



of ntaterials or of success in their disseminatioii failures to cfystallize 
the goal(s) of economics educatioiip'^^ recognition that resol|ution9 of ectonoinic ; 
problems ax-e impossible; .and at least explicit conclusions ! that integration, 
of economics into the social studies- is too difficult or too ambitious or 
too expensive an undertaking ot that its impact will be t:0(p long delayed* 
On the other hand, we had no suggestion, cither that reliatjfce upon economics- 
courses per se should be curtailed, - . ; . . 

In Questionnaire #2 participants were ^sked to indic^t^/the one of the 
OBSTRUCTIONS TO ECONOMIC ' iltERACY which in her (his) opinion/ best explains 
why economic literacy " has- not become . greater today and then/to indicate the 
^ '> other of such OBSTRUCTIONS TQ ECONOMIC. LITERACY which |n her (his) opinions 
wei% ^1 : next best explanations. 

. . • ■ X 



/VTo that point in. the Inquiry. Subsequently jthis -item received more emphasis. 
See ACT IONS dnd CHARiVCTERISTlCS OF EgONOMIC EDUCATION listings herein. 
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Exhibit IIE 



Specifications , by participants chxjsing an ACTION as the "best", 
of certain CHARACTERtSTICS OF ECONOMICS EDQCArTION and of certain 
other characteristics of the ACTION . . . 

(The omitted remainder^ to 100%, in the data as t9 each item, 
: represents absence of choice as to the item by a, participant 
choosing the ACTION and generally marking choices as to its perti 
neat CHARACTERISTICS . ) . 
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IIIA-IA 



A VIEW AS-lTO INTERRELATIONSHIPS 
OF CERjcAIN 'possible GOALS 
OF EOONOMICS EDUCATION 



A. 



Understanding -of basic 
econor>ic principles . 

' ■ .. ■' \ y 



COMBINED- WITH (^) knpwiedge. 
of ./Institutions/ and* Fact^^ 
in/ the" light of (b) Values 
ap.d Goals, where applicable 



interp 



CM IMPROVE abilitie^ • to identify , ir 
of one's values, the Acorrtp laxities of . 
it (i.e., by lntproved\ understanding- of 



ome 



pr^t, and" evaluate in the light 
's world and of one's place in 
its ejzonomic aspects) 



in its own right, for \ 
individual acceptance, \ 
both* intellectually 
and eniotionally , of one\s 
world.and place in it 



HyXD THUS 



f 



FOR more rational individual 
choic es among compet ing soc ial 
alternatives, in the light of, 
the'ir .costs and consequences , 
and hopefully, therefore, 
"better'^ social dec^-rons/ ■ 



7 



F^R ''better'* direct 
participation in the 
ecynOTny as consumers, 
t^^^^kers, business 
persorus, or inve 5; tor$ 




N-B. Literacy in economics is deemed of critical importance to us for two 
interacting reasons • Extremely large portions of our life experience have 
'Calient economics aspects, while their explanation based upon common, sense 
albn^ very often /goes astray. \ ' ■ 
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, . _ .IIIA-1_ 

A "consensus" goal and rationa-le o E.¥co k,OMIGS •■EDUCATlbN ; with a related view 
as to interrelationships of certain possible goals of ECONOMICS EDUCATION 



The aim of economics educ'ktiorr^- is to improve our understanding^ of 

th^ worlds in which \<re live./ Without this understanding we are frequently 

confused and. unable to. identify, analyze, and interpret successfully the 

economic a^'.pects inherent;/ in so much about us. 

■ The goal- reflects Qur conviction that coit^rehension of the econgmic 
' • . * . . . ■ • • . • ' . ■ ■. ■ " * 

realities of one's world enhances seLf-confidencje and self-esteem/ 

■ ' '■ ' '' • « 

Accordingly, both intellectual arid emotional barriers are lowered for the' 

leaking of rational, individual decisjiohs, in .the light of one ' s- values , in 

both personal and/social matters. Ecbnomics also provi.de s frameworks and 

tool's' for rational individual discrimination amon^ social alternatives, 

in the light of/ O'pe's valueis'. Hopefully, %etter'V. social decisions will 

e" ' ^ ' . ' ■ \ ' ■ ■ 

result . • .■ * I- * ~ . * - 



This- statement has become possible onTy with the ai4 of mpre than 
200 respondentjs to a series of questionnaires comprising an Inquiry in . 
1973-74 to identify the goal .of economics,, education. To them we are all 
greatly Indebted. ^ The Inquiry was sponsored by the Krannert Graduate 
School of liid/ustrial*'^^ the Purdue .Center for EcQnomics 

o part of the^oregoing' statement 'necessarily reflects^ how- 



Sducatiori. 



ever, the view- of ^ny particular.party or affiliate of-' any party. 



^ Scononics . edacation is d^ined to mean activities which promote a wid^r 
understanding, of basic, economic principles 'arid their-possible applications,' 
as a' natter D'f Reneral education , ' ' ^ 



Ae prestime t 
viewing our 



^ Ecoitomics ed 
the making o 
that is, as 



The quot^tio 
social deci$ 
£ conomi csan 



Hallr Inc., 



ie values o.f rationality an4 dignity -of the individual in 
^orNlds/ in making decis'ions, and in; taking actions* ' ^- 

ication cannot e fficiently. provide , frameworks/and tools for • 
t "better'^ decisions as direct participants in "the economy K 
-consumers, workers, businessmen, and inv^scvors. 

1 marfes suggest at least the logical; impossibility of "rational 
Lons_democraticallc/-determihed. .See William J. Baum'pl? 
I'^Qpexations Analysis , 3xd. Ed. Engl^wood Cliffs: Prentice- ■ 
L972, pp* 405-407. . / . > • ; 7 \ - 



t is^ intended to clarify^ purposes ajtd thu^: ^^e^^^ as .a ba^is* for 
-essary. specif icatiQn of material content a^nd skillp\ to, be ^ 

development' of* such de|;aile4 instructio'hal 'objectives as are . 
pertinent evaluation itfemsyetc; By itself then it is .not 
be an adequate specif ica'ti^ of an educational*^ program. ^ ? irh 
ever Is tmayoidfibler if .it; is rfot -developed explicitly, it will 
he operative iniplicitly. * A more complete .rationale would of 
■ coursi^^tfl^ discussion of learning, theory, teaching, strategies, media, 
dijffusion prpcesses-, etc. A ? * 

■95 . * . 



"The statemen 
the still ne 
mastered, th 
apprdpriate, 
intended to 
a l^^a.sis, how 

.tieverthelessj 



Ill B-1 



Exhibit III B 



ACCEPTANQE /REJECTION RATIOS AS TO, • 
^'CONSENSUS" GOAL AND RATIONALE iPeliZ^ 



Respondents, ^ - * , * 
With P riT^ ^vW OccupatI on : 

Educ . Ad?-;, 

Soc- Sc. J- other . ^ 

Tr. Sec. 'St. tchr^, 

Business^ 

P;,rdue .<>t^-L'dent 

Other Classifications:'" 



Nfamber. 



160 
^1. 
22 
19 
17 
23 
12, 



Ratio of Acceptances 
to Reje.ctions, ex ^ 
. xludinK accep tancCT 
'^only' reluctantly"^ . 



6 . 7', to 1 

3.1 to 1 
2.0 to Ic 
6'.5 to 1 

3.3 to 1 ' 

2.2 .to 1 

all aq^cepted 



'Ratio of 

all Acceptances 

to Re jections'^ 



8.8 to J 

4.1 to 1 

2.5 to 1 ^ 

8.0 to 1 ^ 

3,3 to I 
3.4' to 1 

all accepted. 



Ad-^. Off..' cr- E-^T^l . 

Ec* Kd. fv^uncilr nr. Gtr , 



30- 



to 1 



.9.0 to 1 



Kb le In on . Ed,f^ 



Adrn 1 j/Ts t. r d 1 1 on 



. 67 
10 

'23 
27 



^^.4 to 1 
/7.0 to ,1 
/5.0 to 1 
i6.0 to I 



12.3 :to 1 
5 . 0 to I . 
6.4 to l' 
8.0 to 1 " 



Au'th-J.r 'he . Pr In . Tex^ : 

College 
pre ' :6I lege 



34 
11 







i5.-5 to 1 
2.3 to 1 



772 to r 
2.7 to 1< 



N'dte : '•^?-632'* and the Exhibits referred to were items of the report on our 
1973"74 Inquiry. The goal and rationale pf Exhibit ^III A are a 
r revision of ^*632, reflecting subsequent q/orrectable points inade by 



participants in that Inquii.ry. 



/ 

/ 



*t-onsensMs** goal '^63-2,. with its. rationale statement, is- specified in Exhibit 
ri-and the various Occupations and roles in/ Exhibit IV. ^ • . ' . 

lias-ed upon tihip data presented in- Exhibit VIII. 



ERIC 



^ 1 ■ . Exhibit rv^ : 

Why the goal- of "Improving 6ur Understanding of the Free 
Enterprise or Market Econoiny" was eliminated in a 1973-1974 Inquiry 



pae way to explain the current elimination from -contention or Goal #17 (To . 
iinrprove our understanding of the free, enterprise or market economy) is siTiiply to • 
point to its. incompleteness. As one participant t^rote: "It is only a part of (Goal) 
yk6\^* Or. another: * 'One does not Understand mechanics by learning how one machine ^ 
operates*^" " ^" 

But the objections,, both valid and invalid: and fair andr unfair y as w^ see th^m 
run far deeper ^han that. . Some participants asserted as a. fact that the goal i^ , 
propagandistic, but that certainly heed not be the case, and the assertion that it is 
may therefore be serious'ly unfair to sincere proponents of the goal who merely want • 
the free market system to be elucidated, and perhap^s even its advantages and dis- 
advantages to be presented in relation to those of its rivals. We. surely need notr- 
accept as conclusive, then, one. comment which we received : "Close to apologizing 
in order to solicit funds from co^^orate donors* No. thanks*" Rather it seems to 
us that such a comment may or may not be justified, case by case. 

We respect the many businessmen and others who have strongly supported Goal fl/ 
and its cousin, #12 of Questionnaire #2, which read '*To help us to appreciate better 
the free enterprise or. market system, " -but who have now largely turned to other goal 
choices: Questionnaire. #2 choices, of businessmen were 24% in favor of Goal #17,^14% 
in favor of Goal #12, a total of 38%- The Questionnaire #3 choices of businessmen 
from among the contending goals were, iti contrast, 13% for Goal #17 as the Best, but 
also^ 9X fox Goal #17' as the Worst! ^ . 

'We feel that the flexibility of approach so displayed and* the willingness to 
seek for better choices both refute, as to these participanta at least, the "No thanks" 
comment above. We agrees rather, with the comment of another partipipant: It bothers 
me that so few people consider #17 important." . 

1?hat same comment continues, ho^vrever: "They must interpret (it) tq mean pror . 
■ pagandize rather than 'just* talk about it as we do our -democratic political institutions 
And others wrote: "Gould easily be indoctrination" and ''*Lends itself easily to pro- 
paganda, indoctrination, and ideological chauvinism. " . Aye, . there ' s the rub. Even if 
we had no better alternative, goal #17 would still be a/dangerous one if It actually 
came to be paramount in economics education. In execution, it would' seem likely to 
become biased, even iF that "were not the originating intent. 

There are other educational problems, too, with goal #17, For example, it was 
said: • "A fine objective, but market economy is just one facet of economic, activity", 
^^^eople are . citizens of the world", and "Understanding .and valuing the market economy 
are most readily and meaningfully learned in relation to its alternatives," 

: Wisdom seems to us to exist in the final comment which we wish to quote;. 
"Maintaining free choice based on investigation will lead to greater .appreciation of 
tlie market syste^. ' But the student arrives at this decision. on his own," 



Percentages of qho ices among 6 goals, i.e., #12 added,- 



^ .V: Participants in the Inquiry . ; 

In addition to bhe 268 participants listed below, there were 17 
other individuals who \mpleted Questionnaire #3 of- t?ie In quiry, b ut 
who preferred to reinain\\|aonymQus • They had primary occupations, as 
follows : : * ' ' ' - 



Economics educators - 1 . 

Other ec6nomists - . 3 

School administration " 2 

Other social studies teaching 

in the schools 1 

Social studies curriculum 

specialists , 3 

Business • . . 3 

Government 4 

• 17 



Additional individuals participated in various stages of the inquiry. 

No finding of the Inquiry necessarily reflects the view of any in 
dividual participant or . of any organization with which any participant 
may be affiliated -, „ * 



Arthur Adkins ' Birch Bayh 

Prof-;Edxic. ' S. Senator 

Univ, ' pf Maryland 

Elizabeth A» Baze3i. 

Gary 0. Akers 
•Soc. Stud. Chrm. 
l,ev/is Cass H., S. 
Waltorf, Indiana 



Prof. Hist. 
Sterling Coll.- 

Wendell Bell 
Prof. Soc. 
Yale Univ. 

George F» Bennett 
..Pres. 

State St» Iny. Coarp. 

Thomas H. Bennett 

Alvin Allen ^ " P^es. . 

Planning Dir. First Nat* 1. Bk.. & Tr. Coi 

Clari 3 vlile -Montgomery Ithaca^ Kew York " 
Beg.* Planning Comm. 

• Joseph M. Bertotti 

William R. Allen Mgi*. - Corp. Educ. Relations 

Prof. Econ. General Electric Co. 

Univ- California L. A- " " 

. , . William Bird 

Robert B. Anthony .. ." Curr. Dir. • 

Soc. Stud. Instructor ' Benton Sch.. Corp. 

Highland Park H. S-^ minois • / 

Hilde. M. Birnbaum 

Done. Bale " Chrprsn. ^ Econ. 

Asst. Supt. for Instruction Belle vue Comm. ' Coll. 

Ky. St. Dept. of Educ. ' ' Bellevue, Washington 

Charles R. Banning Barbara BJornson 

Prin. Dir.. 

W. -Lafayette Jr. High. Sch. , . . Ctr. fc<r Higher Educ. 

Indiana . ■ . : . 

. . . George S. Blair 

A. "D. Barnett ... Prof . Govt. 

Sr. Fellow ^ Claremont Grad. Sch. 

The Brookings inst. ' 

Walter G. Barlow 
Pres. 

Re sear ch\ Strategies Corp.* 



Tchr. 

Sycamore H. S. 
Cincinnati, .Ohio. 

Fred R. Be Ik . 



i^Douglas D. Alder 

Prof. Hist. 
' Utah St. Univ. 

Frederic D. Aldrich 
Lt. Col., Ret. 

liU^^. Army— — 



Albert Alexander . ' ■ ^ 

Exec. .Dir. 

Hew York City Council on Econ. Ed. 



Ted P. Bank, II 
/'Prof. Soc. Science 
Western Michigan Univ, 



V-3 



Norman "A < Hleshman 

Prin, Staff Eng. • 

Public Svc. Gas & Elec, Co.. (N.J*) 

MerJLe Blue 
Soc*.Stud* Tchr. 

J4ishawaka" H. S.^ Indiana . 

Raymond Bottom 

Asst. Supt. 

Monroe Public Schools. 

Michigan 

Charles P. Bowen, Jr. ; 
Chrm. 

Booz AULen & Hamilton 

iilarvin Bower 
Cpnsultant 
McKinsey & C . 

G. Holmes Bradddck 

Pilot Life Ins. Co., Ifiarai 

.John 0. Brad$haw 
JExec, ASSOC.. 

Profit couriselefs, Inc. ' 



William M. Burke 

Sr. Scon. & Dir. Pub* Inf. 

Fed. Reso Bk. of Sa^i Fraincisco 

Frank K* 3urrin 

Dir., Cont. Educ. Adm« 

Purdue Univ. 

liaxl R. But^ " . . 

Sec. of. Agri. . 

Joseph M. ;Byers 
Prof. Bus. Adm. 
Coram. Coll of Allegheny Co.. 

James D. Calderwood 

Prof. Bus. Econ. and Int.-^ Trade 

Univ. • So. caiifornia 

John" 'Campbell 

Profo Geog.- . . 

Univ. of Wisconsin-^Parkside. 



Elaine Cantor 

Tchr. Soc. Studies, & Cons. E' 
Utica Free Academy 
Utica, New York . 



Id^ic^, 



A* S. Brandhorst 

Prof .Educ. 

Univ. of So. Carolina 



Peter P. Carlin 

As^'t. Supt., Con. Educ. & Spec. Pro 

Cleveland Public Schools 



Leonard Z. Breen 

Head, Dept. of Soc. & Anth. 

Pxirdue University 

Yale Brozen 
Prof. Econ. 
Univ. Chicago 

James M. Buchanan 

Prof, & Dir., Ctr. for Publ Choice 
Virginia polytechnic Insti ■ 

Henry W. BuHamore 
Grad. Fellow 

Dept. 5f Geog. ' . 
Univ. of Iowa / 



Margaret Ann Carter v^. - 
Dir*, ProJ. on Changing Racial 

Attitudes 
Pontiac Public Schools 
Michigan 

Richard B. Chaleckl 
Prof., Soc. Sci. Dept. 
Ma^air Coll., "Chicago . 

Charles C. Chandler 

Prof., and Chrm. , Sec. Educ- 

Kent State Univ. 
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Mary Lucile Chapman 
.Prof. Hist. ' ^ : 

Jacksonville St. Univ. 

•Willard D. Cheek 

Mgr. Educ. Relations 

General Motors Corp. " . 

Sidney N. Chernak 

Exec, Dir. Canxp Airy & Canrp Louise 
Aaron & Lillie Straws Fdn. 

Shirley R. Chilton 
Ch* Bd. . : 

Daniel Reeves & Co., Inc. . „ " 

Kenneth E. CieiTpial 

UrTban Educ * Spec. 

Coimaunity Learning Environments 

Jeaji TilfcJd Claxigus 
Instr* Cons. 
Cincinnati Pub. Sch. 
Cincinnatij^ Ohio / 

Eljner E. Clausen 

St. Dir. Adult Educ. and Comm. Schs. 
St. Sxrpt. Public instr. -Washing1;on 

John L. Cobbs 
Ed., 

Business Week 
* 

John R. Coleman v 
Pres.^ 

Haver ford CoU. 

«' 

Maynaxd S. Commiez 
. Dpty.. Asst. Sec. for Econ Affairs 
U. S. Dept. of Commerce 

■ ■ ■ ■ " 

William D. C.oplin - 
Dir; Public Affairs Pro^u 
Syracuse Univ. 

Sam M. ..Cordes 

Prof. Ag. Econ. 

The pennsyl-^/ania St. Univ. 



Sammuel J. Cornelius 
'Dpty. Dir. 

Office Minority Bus, Enterprise . 
U. S. Dept. of Commerce 

Robert L. Cornish 
Srof. Elem. Educ. 
Univ.- of ' Arkansas * . 

Rose D. Danella . . ' 
Prof. Hist. 

Mohawk Valley Comm. Coll 
Utica, New York 

George G. Dawson 
Act'g* Dean 
Empire St; CoU. 
St. Univ. of New York 

Esther J. Dean 
HoiEiemaker, 

Muscatine, Iowa • • 

* .• ■ . • 

Robert de Castro 

Dir., N'.J. Council on Econ. Ed. 

Lula J. Dovi ; 
Learning Spec. Soc. Stud. 
Hilliborough Co., Florida 

Donald J. DuScheid 

.Pres. Ohio Council on Econ. Educ. 

,D. P. Bastburn . 
Presl 

Fed. Res. Bfc'.' of Philadelphia 

Stanleys. Boston 
Prof. Secondary Educ.. 
Univ. of Mississippi 

R. B. Eckles 
Prof. Hist. 
Purdue Univ. 

John C . Eddison 

Assoc. Dir., Inst, for Int. Dev. 
Harvard Univ. 
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Raymond English . • . 
Dir, Soc, Sci. Prog. 
Educ". Rseh. Council of Amer. 
* ' • y 

Elaine G. Btess / 
Exec. V. P/, 
Grossinger Hotel 
CJrossinger, li. Y. ' 

Carmen P. Fabian 
Asst .i.Supt. 
•W. Lafayette (Comm* 
Sch. Corp. , Ind. 

Lynda Falkenstein 
Soc. Sci. Spec. • ^ 
Multnomah .Co. Inter-- 
mediate Educ. Dst, 
port land > Ore. 

Rendigs Pelr 
Prof. Econ* 
Vanderbiit Univ. 

George L, Fersh 
As'soc. Dir. 

Joint Council on Ec'on. Ed. 

David Fish 
Dir. Spec* Projects 
San Diego City Schs. 

William F. Ford 
V.P./PIamiihg . . ^ 
'Wells Fargo Banlt 

William S. Fox ... 
Prof. Soc. Sci. 
Western Michigan Univ« 

M. L. Frank'el ' » 
Pres . • 

Joint Council on Econ. Ed, 

' Ethel Friedman 
Hist. Dept. 
Mount Pleasant H.S. 
Providence Sch. Dept. . 



Milton Friedman 
Prof. Econ. 
Univ. of Chicago 

Henry W. Gadsden 
Ch/ Bd. 

Merck &C0.5 Inc. . , 

^±\1 Gandy ' . • ; ' 
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Exh. C-1 



Purdue U n i ve r s i ty 



K H.A N N E R T G R A D U A- T E ^ H 



6 O L. 



iNDUSTRIAt. AOMiNISTRATlON 
KRANNERTBUIUDING 
WEST LArAYETTTt:. INDIANA 4 790> . 



^1" 



Economics education.in recent years has been a particular concern 

of many different interests, and i-nder the a'egis of the Jo^nt *^ " ^ ; 

Council on Economic Education it has enjoyed many successes;* Doing' . : .. 
even better in the future "nevertheless challenges us. 

The Purdue Center for Economics Educatioti is therefore undertaking 
a broad inquiry to i(Jentify the principal obstacles we have faced in 
recent years in achieving general literacy in economics - and to • ^ 

suggest what we might now do to surmount them. We beiie>re that ; 
-.improved "results, -.relative.^to costs, qan be achieved through such, a 
■study. V ■ ■, • -"^^ - ' - 

■ ... ■■ • ' ■ ■/ '^-'^^ - — ■ . ■ ,- . 

We. hope you will participate in the inquiry by responding to -several, 
probably -three, very short questionna;Lres, They 'are now expected 
to average only four items apiece, and even so some of thefee items • 
will be repetitions, while most will require no more than a swingle 
checking from among specified alternatives. Those of you who par- - 
ticipafced in our earlier goals inquiry vnLll, we expect;, find this , 
one much easier to handle. . We will of course.^prov^e the question- 
' naire forms and^return stamped envelopes, . 

We wish to- achieve for the inquiry a broad reflection of 'experience . - 

and judgment from* persons in many related fields of activity, among; . 
them education, ^social science, business, and government. We will ^ 
nevertheless be seeking,, only bri^-f, specif ic.responses , to be made 
■in the light of summary S^e ports 'to part icipanfs of findings from the. 
preceding questionnaires, . ■ .c * 

All individual re'sponses will be kept confidential. ' They will' be - 
used solely for compilation of statistical composites and occasionally, , . V 

.perhaps, fiDr anonymous quotation-. ^ We will not even include your name . 
in the general listing of '^participants without your Gchsent as the .. . .. 

pquiry is ending. . ' ^ Jl • ■ ■ -\ 



. ■ 111 : . \ ^ \ . ■ 



2 - 



We earnestly solicit your participation and request that. you complete 
and return the accompanying stamped and addressed return response 
Card, so that we niay promptly proceed. We .are concerned, of course, 
to have the study include a solid - representation of persons from 
your particular area of occupational interest and experience. 



Please, therefore, complete and returit your card promptly, 
you. ' . 



Thank 



Sincerely yours. 



Robert -V. Horton . 
Associate Professor 
department of Economics 



Dennis J. Weidenaar * 
Associate Professor 
Dtipartment of Econoinics 



Project -Director 



Direct.or, Purdue Center 
for Economics Education 



ehc 1 , 
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Exh, C-2 



P U.R D U E U N I V E R S I.T Y 

KRANNEHT GR'AOUATE SCHOOL 

, . ■ ■ . OF ■ . ^ 

INDUSTRIAL A O M i N I S T R A T I O N 
KRANNEIWT BUILDING 
VVKST LAFAVETTL, INDIANA 47&07 



RE: Accompanying Questionnaire #1- 
Inquiry as to Achieving, Literacy in Sconomics 

(YOU HAVE AGREED TO PART?1CIPATE.) 

We are pleased that you have agreed to participate in. our inquiry 
as to how to make economics 'education more effective. We value 
your participation as a representative from your own area of occu- ^ 
pational interests - 

Questionnaire #1 accompanies. this letter , please complete xt and 
return it to us in the accompanying stamped and addressed enyej-ope 
as -promptly as possible. Our tabulations of responses are prahned 
^nT->;ednesdav. October 15, 1975. 

_ r ' \r ■ ^ . ^ 

we shall try, ttyroughQUt the inquiry, to be as sparing^ as^^possible 
in the use of youii;' time, while still 'achieving meaningfuf|results . 
This first questionnaire, despite its brevity, will still 'be more 
time-consxaming than the subsequent ones., each of which is expected 
to cover only two items. \ 

To make the study .representative of independent opinions, we ask 
respondents not to" coxmnunicate with one another as to ,the questionnaire 
or their responses ."^ 

Robert V. Horton : ■ , Dennis J, Weidenaar 

Associate Professor . Assoc iate Professor ^ 

Departrnent' of Economics . Department of Economics ■ ; 

project Director Director, Purdue Center 

, , ^ for Economics Education 

September 24/ 1975 

Please complete and return promptly the accompanying pink Questionnaire 
#1 in the accompanying stamped and addressed envelope. Thank you. 



Exh. C-3 



NO. 



_rco?r'4-87 



inquiry as to Achieving Literacy in Economics 



Questionnaire #1 



^Please return promptly^ in the accompanying stampe^, addressed , 
-envelope. Tabulating planned for; Wednesday, . October 15, 1975 , 
Thank you. . '. . ■ .' 
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My. primary Occupation (the . one to which I devote the largest 
part ®f my working time) is: 

j^jgnore^ i tems^ in J3 ^ 
• (Please mark in one box only ) _ 

; Zpoi: ii-i2i/ 

a . Economics educgition^ i | . 

(teaching, . research, administration. ........ . I t 

b. Economi st not engaged primarily m economics . / • N 
education* (i.e. , teacher of other economics 

courses , researcher in economics; business t. i 

economist, governmental economist , etc., )... . | [ 

c . * Schqgl administration.' CZZ^* 

d. Other social scifentist. . . 2 . . . - • I | 2o*/ 

e Home management and operation. ...... 

f . Qther social . studies ^^^t the schools . . . | " | IS^^ 

g. Social studiesjjc^ • • • | ] 4P-^ 

. Training of s ociaj-^_stu teachers . 

i. Business.,/,.. ...... L 4 

j. Governm ent (including agencies and quasi-agencies) 
( except in educational areas, and excluding 

. e^conomists and other _socia]^_sqi^^^ i — ^ — ■ — _ 

as such).. . j ■ I 

k. Other (please identify) ■_ [ ^Z 

'■ — (L«ave . 

■ . j'fi^:. ^ 'blank, 

•. ... ■ '^'"■v-^i please) 



•iEconomics education" is defined for piirposes of this study to 
mean activities which promote a wider understanding of basic 
economic principle's and their possible applications, as_^ 
matter of general education . (It is not, therefore, .intended 

'to include education in rao?-e advanced economics J as a matter 
of professional training.) ' 
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2 , I have been a member Of a school board (or of a — • 
corresponding school governing group); at some time " 

during the la^t ten years, btrt hot an pfficial or an _ _ 

employee in €he] school operations: ^^Si" 

NO,,...../............ ■ ■ ^j] 37 



— ' — ^E-S * • . . . 



3. I am an administrative officer or employee qf an Economics _ 
Education Council or Center; ' . /S^ol, 16/ 



NO . 
YES. 



□ /«7 

^^••i^rtff*^ ^^~7 



4, ( Answer this question;4 if you aire engaged in economics 

■ education* as specified.) . 

. . ' ■ ^ ' ^. . ' ■ . ■ 

Regardless" of my Primary Occupatipn as I have identified 
it in 1 above, I devote more than 20% of my total W2rlling_ 
^ti^ejto: ' . • . = . ..^Z^^l- 18-2 W 

•^.1 ~Cbeck as many as apprgpriate" ) , ■ - . . 

■ Tekchinq in economics^^dugatiorl* at'^the collegiate, level . | | /18:l/ 

Teaching in economics education^ at ^the^~pre-G.Qlleqiate ^ — _ .- _^ 
level.... . . ......... • • • • • • .^^.-^ Q il/ 

Research in economics education * ^ .y. . . . > . . ... . .^.^ ..... 



Economics education* administration . . ; . . . . ......... | | Z^^-l/ 



5. In my opinion / th^v general understanding of economics . 

today , and of it.s applicabilities, among person^ who ' _ _ 

have been graduated from high school, is: /col. 23/ 




cellent. . ... .................. 

Satisfactory, 

•'. . SO-S.O.... ........... ......... "'"D /l/ ■ 

Unsatisfactory...... a /V 

V Very unsatisfactory,. 

. * "Economics education" is defined for purposes ' of this study 
■ ■ ' I. to mean activities which promote a wider understandirtg of .. ^ 

,. ; basic' economic principles and their possible applications, 

• as a matter of general education . (It is not, therefore, 
O . intended to include education in more advanced econoroics 
ERJC »s a matter of professional training.) , ""116 



It* is my guess that the general understanding of economics 
today ; and of its applicabilities, among persons who have 
been' graduated from high school compares with that lQ-12 
years ago as follows- 



It * s . considerably higher today. . . . , , > , 

It Vs somewhat higher tdday. ...... . • • • • • • 

It * s more or less the same , . ••. • • • 

It ' s somewhat lower today • . ^ . . 
JEt's considerably lower today., 

In my opxnion ^ economic understanding among general 
public is: " .. 



Critically important , . • i • ... » . • . 

Highly desirable , ... 

S OTiewhat above average in importance , 

Somewhat below averiage in importance. 

More oir. less unnecessary . 

Undes irable. . . . .. ........ i. . 



-/col. 24/ 

□ zl7 
en /i7. 
□ 

□ 



/Goi. 25/ 

□ ^ 

O Z3/ 

□ Z6/ 



S-^ (-e ^i:orta-i:) -1- ^ realize t:hat the- definition of economics , 

education* is that which vis -found satisfactory to participants' 
in an earlier inquiry. Nevertheless, I suggest a change in 

it to the following effect: 

. . ' • ■ ' • - . ' 



*■ "Econom3^5s'educat^^^ of this study to 

mean adti^Hties which promote a wider understanding of basic 
economic jprlfu^ples and their possibTe aj^lications, ai: a 
matter of general education . (It is not,- therefore, intended 
to include educ^a^^n in»more advanced ecpnomics a3 a matter q,| 
■professional trainxhg. ) 




YOU'RE DOING PINE X JUST ONE MORE PAGE TO GOl 



It's my guess that the most important reason why economic 
literacy has not become greater today is: 

( just identify , please, in a fey words , a single reason . 

There is no need to justify 'it./ Please choose, though, a ; 

reason of a broad type - we are not concerned here, for 

example, with specific course items, teaching strategies, (Leave 

media, etc.) , ^ , % blaxjk^ p leUse ) 



/col . 27-2 

O _ 



1. : . /col. 31-33/ 




^ ./Gol. 35-37/. 



It's my guess that' the next two most important reasons | "I 

(that is, after the one I have identified im above) L . J 



(that is, after the one I have identified i|[i above) 

are: . ■ . ■^•■ ■^ 

(Please 7ust identify each reason, again fol]r%ing our , 

suggestions as to . to above) w 

■ ■ ■ • ■ ^ -"i > - . 





































• ^s^-^- 










* 
















■ . — — ' ^ ' \ ^ 



/_ CO 1.3 1-3 3/ 



□ 



3. - <' ^ ^ ' : ■. ■ ' ■ • /col. 35-37V 



□ 



■ \5 



- 't!hat's all. Thank you ." • 
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MEMORANDUM TO ACCOMPANY - 

QUESTIOHNAIRE #2 

V of inquiry as to Achieving Literacy in Economics - 

in which ' *: - ' 

, YOUf HAVE AGREED TO PARTICIPATE 

■ • . " " . ' 'f ' ■ ■ ■ 

Who Are the Participants? 

YOU are a welcome participant. with more than 200 others in our 
current inquiry as to achieving literacy in economics. Among, them 
are divterslfiad representatives of each of the occupational and 
other groups listed in Questionnaire #1. Along with eminent edu- 
cators, socia°l scientists, businessmen^ governmental executives, 
and school; board members , there" are concerned Senators_, congressmen, 
cabinet Members, Governors, and Mayors, our acceptance rate, overall, 
has exceeded 50%. > . 

' • ■ ■. _ • . ■ ■ . » 

Your views as to Economic Literacy 

An bverwhelraing'Tiumber of you so far responding value economic under- 
standing hi^ly. we realize of course that some self-selection- of 
respondents Jias undoubtedly beeu involved, but it is noteworthy * 
nevertheless 'that more of you designated economic understanding as 
"crit-ically important" than as only (!), "highly desirable" ^nd that 
only a few rated it any lower than "highly desirable. " Only one of 
you so far found economic understanding to be at even a "satisfactory" 
level/ and the qreat majority coMidered it either "unsatisfactory" 
or "very uhsatisfactory, " 

We bfelieve that your expressed concerns confirm the importance of 
the present inquiry • , " 

The Definition of Economics Education 

Almost all of you accet>ted the sta<:ed definition of ^economics edupation 
as it was developed with the participants in a preceding inquiry. 
The few suggestions we received typicaily narrowed the scope of the 
definition, though in different ways. We do not presume that the 
definition as it stands Is perfect^ but we do,believe, wil^h almost 
all of you, that it serves adequatel^r for our present purposes, and ^ 



we find it practicable that each of you interpret it with some 
degree of freedom. Moreover, chances will be provided for you 
individually to modify its mi^anihg in your subsequent responses . 

Your Reasons a' a to Why Econ6micf^iteracy Has Hot Become Gf eater 

We have of course 'received- a wide array of suggestions as to why 
economics education has not been more effective. As we expected ^ 
there have been difficulties in organizing them for your more 
objective evaluations now ^ There were hcwever, high concentrations 
upon a few, areas, when they were categorized ^reasonably broadly. 

Questionnaire #2 proceeds with 'thesi as its base. 

<t ■ ■ ■ ' ' 

The possibilities omitted from the listing, because they were weakly 
supported, or not supported at all, will be of interest to you. 
Of cduraie in some cases their content can be read into one or more 
of the more popularly-chosen" itemff. ■ - 

The following areas, for example, rec«ived little or no specific 
support: the inevitable conflicts between conclusions in social 
economics and the purposes of interested parties; our general- seeking 
of overly- rapid solutions of s'ocial problems; common feelings of "v/ • 
helplessness to accomplish emjsrthing; insufficienciwr of resources 
devoted to economics education; presumptions of "sett^shness " or 
■"materialism" in, economic reasoning; the decentralized operations • 
of ecohqmics ifeducation 'Councils and .Centers; lack of materials or 
of success inf their dissemination; failures to crystallize the goal 
^jjp-economics education; recognition that resolutions of, economic 
problems are impossibler, and at' least explicit conclusioifts that in^^^ 
tegration of economic's into the social, studies is *too difficult or 
too ambitious or too expensive an tmd€»r talking or that its impact y 
will be*- too long delayed. On the other hand, we have had no suggea- 
tibn dither that reliance upon economics bourses per se should be 
curtailed, \Jr^ 

your responses . indicated continuing beliefs that economics necessarily 
is- difficult. Mori^pver, they indicated that economics education is 
handicapped by failures of economists and pseudo-economists explicitly 
to distinguish va^rtie judgments from economics in their prescriptions 
and by failures to be explicitly sceptical themselves of predictions* 
as .to the future. ^ /* 

comments as t;o the popularly-chosen items appear on the followin«j[ 
yellow pages attached to this Memorandum. You will find them of 
interest in 'their own right and as an aid in responding to the j 

accompanying yellow Questionnaire: #2 . s . , \ 



7 ^ 



Plaase corop^Qt:^ your responses and return^ the Quegtioniiaire in the 
accompanying stamped and addressed envelcipe at your earliest con- 



Thahk 



you, 




Robert V. Horton \ 
A^rsociate Pirpfjessor 
Department of Economics 

Pro ject Director 
October 15, 197 5 * v 



Sincerely, 




, 1 



Deni/^ J. Weidenaar 
Associate Profe*3sor 
pepartmeht of Economics 

Director, Purdue Center 
for Economics Education 



\ 



Please complete and return promptl\ the aecom panving^v^low 
Q tiestio'nnaire #2 in the accompany ing^-^amped and ad|^esaed en- 



\|€lope. Thank you 
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Samplings of Comments of Participants 
As to the Obstacles to Economic-- L^^teracy 
. . Listed in Que3tionnaire #2 . 



BECAU S.E 30Cial studies teachers in the schools are . 
inadequatelv trained in economics. 

(a) "Lack of adequately-trained teachers 

(b) "Teachers, do not understand; therefore economies » 
is taught improperly." ' 

(c) "Poor teacher training-- both nre-service and 

in-service." , . " 

' . ■ ■ - - ■ ^ . . . . ■ 

(d) "Teachers lac]< economics in (th^ir) general education." 

(e) "TOO few teachers who understand •economics . " 

■ • . ,' -.0 

BECAUSE there are in the schools too few ' adequately-trained 
teachers of economics itself . '•. r 

(a) "High School .teachers lack adequate ..preparation, .in 

economics education. Not certified. t|o teach econ<anlGS.^ 

(b> "competition among disciplines. . . econcMics losses out 
because of the paucity of teachefrs . " 

(c) "Poor teaching of economic principles in schools." .. 

(d) "Lack of good high school teaching of the subject ♦ " 

(e) "The dry,, dull people attracted to.- our field. " 

BECAUSE approaches and materials for economics education is 
not made m'ean ing f u 1 1 6 s tuden ts ; coverage is too wide;. i% 
ir~not adequately tied in to real world experience; the 
unavoidable interirelatiQnships^etween economics and human 
values are not 'clarified^ etc. 

(a) "T60 many. . . • teachers treat the subject in abs^traction 
from the everyday experience of the student^" 

(b) . ."Not enough emphasis on background needed for general 
^ living. " , 

(c) "Instruction from the view of the economist. 



•4 



^ -i " ^ (cont'd.) 



^ - 5 « 

f> 



3. (Cont •d. ) 



id\ "•^^ teaching 'tools ' and not ap5>lications . 
, (e) **we seek to cover subject mattet*." 
4. * BECAUSE economic reasoning is believed to be difficulty 

(a) ^People t hink it is too complicated and difficult"; 
people' are afraid of it, " ^ 

; / ■ ■ : '.^ «^ . • -^^ . ■ ■ * 

(b) "Basiij/ difficulty of complex and interdependent 
.subject-matter* -l. 



iiilia 




.... -.-...^......^ .^'-^ 

(a ) "Americans take^^. economy - for granted 7% ; 'f::Me'rr 

"too muchr^ffluenee\J^ : \: ~ 

(b) "The normal educational/sociali^a^^ ; ^ 
most Ameri9^-familiW not stre^# ccoftc|fnlc0 education, 

{c) **iPublic/ao^s not perceive a strong tteed to ii^prove 
1 ^ /^economic literacy and therefore, the schoplsf do not 
; ; " eraphaiize it (anii) kids don't want to take it - a 



natural reaction, " 



.{^iyvXlt is not given a place of., importance in the schools; '^ 
;E<3?i;:a^ the importance of -economics. 



JERJC -, 



(cont'd.) 
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f??5v (Cont'd.) 



0- 



(f) "Failure of high school and college administrations 
,,. ; ' and public media personnel to understand the importance 
s=|i^-tv of econcMtiic 'education. "■ ■ .. . " ;.. 

,'»Ke^ of -the, importance ^ of study in other social 

p-f ■ - % cultural fields;.'" .;■ 

WflK^: • - ^ ■ ■■ ■ ■ ■ ■ 



^ ^^aUJs¥ ^ ^economm^ education ±d too often diverted iri\ practice , 
a^^t^ the teaching pf bars facts c5r bare economic analysis ' 
to c:SS^^^:^Avocetionaa^ -x^^ business training- or. to purported 



(a) "Has been based.ion theory {oft<2n, obtuse or .con flxcting) 
or devoted to-.,J3©nsumerisra or mere de^ 



ca 



rsm.= 



i . (b) "Fresent^d^jtrlctly^ as ah^' academic ' sub jeet 



'subjects ' within the 




^$ Al) ^Slicfemics e^eation atr any level in eduqa^l 



system-;' - . -r. ... 

(k> "The curriculum is toct crowded 




fcERiC ' 



l\ because ' economics education* in a s^iparate secondary 
school course is not .required . - ^ 

(a) "Not taught as a Separate course. 

(b) economic education in a piece-raeal fashion.. • 
n^ver understand the relationships , *v . 

(c) "School systems/boards/ etc* not requiring jmore of it. " 
" (d) **No adequate course or part of course is reqx^ired." 

(e) "Not required ..a course. " » — 

■ ..-*.■ . • 

(f) ,^ "it is: an elective or a. mini-course for only a few. " ^ 

. (g)* "Lack of a core cuirriculum that includes it in most 

public schools . " ./ t^ 

(h) "We should place our reliance now more upon* finding 
adequate teachers of economics than upon adequately 
training social studies teacl^rs in economics. " 

. ' • . ' ' ■ ' ■ .' ■ . ■ . ' ■ 

8^ BECAUSE a pervasive economic illiteracy in constantly 
regenerated ' by parents ^ teachers/ the media, and others 
who are economically illiterate. . t 

(a) \ "Ecqnomically-illiterate mentors." 

(b) "Bad or no home training." 

(c) "Children of fathers and mothers employed by others 
do not directly perceive economid" forces as^ did the 
children of farmers and shopkeepers. " ' 

(d) "Most people, including teachers, have no training : 
in economics . " , 

(e) ' "College produce economically- illiterate grads who 
go on to teach..." • • 

( f ) "News media' distort facts ... do rtot attempt to understand 
' basic profit/loss economics." 



* "Economics education*! is defined for purposes 'of this study to mean 
Activities which promote a wider understanding of basic eiconomic 
principles and their possible applications, as a matter of general 
education . (It is not, therefore, intended to include education in 
more advanced econowiics as a matter of professional training.) 



iq) "Mis;Lea<iing statements by political leaders ; " 
"political dishonesty. 

(h) . "Bias on the part of the learners." 

BECAUSE confidence in economic principles is undermined by 
interjections of value j^adgmehts which are not made explicit 
dr by overly-courageous attempts, to' predict actual outcomes 
;in comfJ lex settings, , 

(a) ""Economists them&elves have such divergent views. " 

(b) "Apparent contradiction among econpmists thens^lves 
regarding what pQlicies are appropriate." 

(c) "Many people view econcwnics as a very inexact science. " 

(dV- "Economics 'i3 in disrepute.... we get smarter and have more 
experts and our troubles increase." ^ 
• ■ - ■ ^ ' 

(e) "Assiamed arrogance by economists who in fact are ^ 
incredibly naive. . . . " ^ - ^ 

(f) "Because most of utiacro economic^ conflicts with^he 
coas^^rvative-Republican-business ideology (ex. Fiscal 
Policy and Balanced Budget) which dominates school boards. 

(g) "Special interest groups misuse econc»nic concepts . " 

(h) "Politicization of the." sub ject. " 

• • . ■ ■ J.. ■ . ^ _ . 

(i) "Academic bias; anticapitalistic bias. " ^ 

• ' . . . ■ ■ • . ■ ■ . .1 

(j) "Propaganda by business to miseducate >n defense of 
vested interests. " 

(k) **capi,talism requires ignorance. " 

(1) "General misconception that anyone 's ideas are valid." 
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3o. 



E^h. .C-5 
^^Gol., 4-8/ 



Inquiry as to Achieving Literacy in Economics 
Questionnaire #2 



Please return promptly in the accompanying stamped, addressed 
envelope. Tabulating planned for: Monday > November 3 ^V1975. 
Th^nk you. ■ ~ , V 



ERIC 6X75 
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• ■ .. •■ ■ • . • ■ ■ *. • r 

lA, I indicate by marking a P in the appropriate box the one of the 
nine statements below which in my opinion best explains why 
econoiaic literacy has not bec€tfne greater today: 

(Please give maximum emphasis to the general 
idea expressed and ominimum emphasis tp the 
particular words used to express it. You don't 
necessarily have to agree with every part of 
^ the statement which you select. Amplifications 

of many ©f the ideas involved in each of the 
possibilities appear in the yellow pages of the ^ 
Memorandum accompanying i:his CJueationnaire.) . 

( Mark one £ onlV ir please - ) ^ 

/y\ col. 20-22;. 
^ N: Cols.^^ 2.4-26 

and 28-30/ 



5. 



1. BECAUSE social ^studilss teacheirs in the schools are | I _ _ 
Inadequately trained in ' economics ^ ^ /SOI/ 

2. BECAUSE there are in the schools too few adequate ly- I | _ _ 

dined teachers of economics itself,.... 

3. BECAUSE approaches, and materials for ecpnomics^ 
education are not made meaningful to students: ; 
coverage is too wide; it is not adequately tied in 

to real ^^orld experience; thei unavoidable interre'- j— t - 

lationships betv/een economics and human valued are I I — 

not clarified; etc. i I ij^l/ 

4. BECAUSE economic reasoning is believed to be . j I 

V difficult I I ZlOe/ 



BECAUSE the importance of ecbnoraic literacy is I I — 

inauf ficiently^ rec^r><inized ....... t , LJ ZI02/ 



6. BECAUSE econanics education is too often diverted 
in practice, as to the teaching of bare facts or 
bare economic analysis; to consumer, vocational, or 
business training; or to purported "solutions" to 
socia.1 problems'* etc '. * * * * 



□ 



/DOl/ 



^ ( — The list continues on the next p a ge . ) - 
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- 3 - ' /P: col. 20-22; 

H: Col«. 24-26 

W • and 28-307 

Bl^USg econaaicg education* ih a. separate secondaify ry\ - 
school ooursQ is not required ; . . ........... ... ..... i L— J ^ 



8. Because a j pervasive econonifc litaracy^ is constantly . ,„■„., ■ 

*. regenerated by parents, teachers, the media, and I j - - 

■ others who are economiqally illiterate. . L— 4 

9. BECAUSE confidence in economic principles is vmder- 
mined by" interjections of value judgments which rare t""^ 

■ not made explicit or by overly-courageous attempts to | | 
predict actual outcomes in comple 5C settings ^ L— J Lh^}J 

»• V^?!^?-- Did vou ansv^er the question we7ask^d?_ It is 

NOT which statement appeals to you the most nor which - 
may be truest, BUT which^has been our greatest .obstacle 
.to achieving general literacy ia economics.). ' 

IB for>*ionar - The space below is. reserved for captious 
~ * complaints, unjustified criticisms, other, brief comments, • 
' discernina questions, and indeed, even compliments to us. ) 



IC I nnri irate by marking. - an N in each of two boxes in IA above . 

—* iKT T^o others of the nine statements which in my opinion 
next best explain why economic literacy Has not become 
greater toda^f^. • ^ 

( _ Mark in bo^es in IA above m) "N's" _onlz> please. - ) 

* "Economics education" is defined for purposes of this study to 
mean activities which promote a wider understanding of basic 
economic principles and their possible applications, &s a matter 
of generarfedj^cation. (It is not, therefore, intended to include 
education in more advanced economics as a matter of professional 
training. ) . , 

Sic . in the original ^nailings. Correction to "^^^^j-f ,:.^^,::i';^ere wl'did 
' participants, and returned questionnaires were sent back m cases wner 

uotleel assured that the respondent was marking as to the corrected xtem (or 
■ In very late arriving such cases, the responses ta Items IA and .IG were just 
not. included in statistical tabulations.) ' ^ „.. 



-.4 - 



IIA. 



I identify below the single action which I believe now would 
bes^t counter one or itfore of the obstructions to economic _ 
literacy identified in lA above:. 

(Try to cite a single action r the one wt^ich 
you believe would promise greatest effectiveness 
against economic illiteracy, relative to costs . 
Mor^ immediate effectiveness is thus a possible 
consideration*) / 



(Leave blank, 
please) _ 
/col.. 36-38/ 



YO£tional, but "your responses here can be very helpful) 7] P 
I identify below the individual characteristi cs of the H 
action identified in IIA above which 1 consider most 
essential or helpful ; 



(You may identi'fv 0... to 10 -such characteristics, ^ 
as you may choose y) 



1 



(Leave* blank, 
please) 



1- 

2. 

3. 
"4. 
5.. 
6. 
7. 
8. 
9. 
10. 

lie. 



/col. 42-43/ 




( Optional) : I identify below the reasoning or rationale why; 
I deem the action as suggeste d in IIA and IIB above to be 
the roost desirable"; ' — : — - 



ERIC 



Again that's all, and again thank you ! - ) 
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Exh. 0-6 



MEMORANDUM TO ACCOMPANY 
. QUESTIONNAIRE #3 ' •. ' \^ 

of Inquiry as to Achieving Literacy in Economics in. whicli\^ 

YOU HAVE AGREED TO PARTICIPATE N 



y • . ■ • ' ' • ' 

"... the rformal principles' of economic, theory 
can never carry anyone very far toward the 
prediction or technical control of- corresponding 
economic behavior . ..The intelligent application 
of these principles is.;, chiefly significant . 
for showing what is 'wrong.' rather than ^hat is 
'right' in an existing situation and in any 
proposed line of action. " - Frank Knight. 

"if economists could manage to get themselves ^ 
thought of as humble/ competent people, on a 
level with dentists, that wottld be splendid," 
- John Maynard- Keynes. 



After reading this Memoramdum, please ccamplete 
and return promptly in the accompanying stamped 
and addressed envelope youi; blue-covered 
Quest ionr^aire #3 (Fqrm 8A75) and your pink ; 
identification and report request sheet (Fbrm 
9A75) # all three of which items are enclosed 
with thi4 Memorandum, "^hank you. 

- Tabulation planned for December 11 , 1975 - 
. (although holiday mails may delay us some) 



DO NOT RETURN THIS MEMORANDUM - 

3i 



MEMORANDUM TO ;ACCOMPANY " 
« ^QlfESTIpNNAIRE #3 ^ 
' . of Inquiry as to Achieving Literacy in Economics . . , . ' 

^ ■» •r' , ^ ■ . . • 

.... ■ : ■ C 

T ake, it. Easy 

Questionnaire #3 which accompanies this Memorandum sht>uld cause you 
no alarm. Each, respondent is' to .be concerned with only a few of its 
pages', or three to five quest ion' sets, depending upon how one counts. 
The questions ar« all objept ive ' and thus require only check-offs. 
We' think you will find it less time consuming" than the previous 
Questionnaires of the Inquiry. ^ ' • ' 

We foresee this Questionnaire #3 'as the last. It is still our- belief 
that the inquiry Willvwell sustain our original hopes that it could 
be of considerable value in better focusing future actions in the good 
cause of greater general literacy in economic reasoning, if so, we 
hope you as a participant ill feel amply re^ardiad for your time and 
efforts in its behalf. In any event, we thank you for your parti- 
cipation. ^ ' ' > ' ■ 

'Your response to the current Questionnaire #3 is basic to the success 
of the-lnquiry. Moreover^ ie can still be of major significance, 
even if we never received a completed Questionnaire #2 from you. • 
VJis of course still wish to end. up with the fullest representation 
possible of the views of jJarticipants of your own particular back- 

. ground and- experience. . ' 

/ how' Are- We Doing ? (Skip if you wish.) 

■ ' ' ■'. ' ' ■ , 

YOU may find it worthwhile to hear about some -of the hazards to 
v^hich a. director bf an inquiry such . as this is isxposed. An economist - 

" told us, for example: "A wy awkward survey", and a businesBman- 
wrote- ."/..far from cleaX?^ One of -our old associates (perhaps 
-beirtef designated as a yo^t<ig, former .associate) , now a curriculum 
specialist", wrote: "Your instructions could be more literate; but 
then economists neve^ could Write. " A school board member said: ^ 
"Simply, to what are the results of this study going to be addressed? 
A school administrator wrote as\o compliments: "Never for quest lonnairev 
des iqners ] " . 

But we also heard from an educator: \. - an exemplary modej,, as 
'slick' (in a positive sense) as any a^^yer t is ing promotion".* from ' 
an individual trained as an historian: >rhis material is no trouble, 
I'm enjoying it"; and from a businessman:\''Your questions made me 
think too much: (But that's good!)" ThereVere complimentary' 
summary remarks, too, as from a social studiW teacher: "The study 
is timely and excellent. . It is wis.e to exten\^it to many segments 
of life." 
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AMEX B (Cont'd.) 
ACTION 3 



( Proiaote economic understanding (economics 
education*) atoong" news and, media personnel") 



WROS - Generdl 



1. They are wur opinion moldersi 

2. -fhey largely, develop the need to know an4 to learn. *, - 
^ They have brotidest cdVer&ge, to vhich values can easily be attached. 

I: leSdial action at schooflevels :Vill taKe 50 year.s to affect , the vhole 

population - this could affect the whole population ..in 5, years.- 
5. Vould hit eill now. , ' , . ' 



CONS - General 



1. To change the 'raedla would requlres one more great regulatbry agency . ^ / 

f Ser?ilf discipline of economics, and it cannoiJ^be learned piecemeal. 

h The ne"^Jr job of the media is to report even wrong ; economic statements, 

V and in edferral IntefrjretatiH^^T tfc^are political beasts and reflect . 
«5rjpcial interests. Would econ omic Htfiracy help? 

5. F^ tSse reasons: can a^y reasonably achievable e ffort of this Mnd make 

^- much of a dent in the pervasive economic illiteracy we have? . 



*As defined in the footnote on the first page of this ANNEX B. 
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ANNEX B (Cont'd.) 



^J^v • • ACTION'^ - . _ 

> (Improve the soc ial studies curri cuU in 
• the schools (we^e WOT referring here to ■ 
: courses' or units )in ec ononiic education* per se^ 



PROS - Generaa 



1. 

2. 

3. 

k 



Economics is iinportanb to children at all levels. _ =oeunied ' 

.-fhe schools must assunie' what the hoiae and society ^^^^^ f^J* 
A co^se of stu4 is seldom better than the book on which it is based. 
Texts and. aids guide both the student and the teacher. • . 

t Builds o^lhettamsS^S^^^^^^ rathe, than competes in. the curriculum, 

S: There are not -h^t or ndss" .rather than systemtic. 

Q. Economics education has olten oeen n^T- ux ^ oeciqt 

■ Econondcs education Councils and Centers are available Council 
The DevelopmentaVEconpmi'c Education .Prograin^(DEEP)^of the Joint ..uncil 
' on Economic IfiucatiorT U provide experienced ^J;- ^ance ^ ^^^^erests 
12, The young are the most teachable ajid fle^-ble, with leweat vesxe 



10 
11 



cons '- General 

1 Teachers use only what they know how to use, regardless of iti quality: 
^ inimts as to . client readiness, 

.SLSLfSf infor^^ can an economically-illiterate teacher so 

V ?rwoSf tike 50 years at" school levels to affect the wh6l« population. 
I' fai. aS reSonlblyrcM of '.tMsf off set the pervasive 

eSnoic illiteracy of teache^ and client ^J^f «f ^^^i,^, 
5. Haven't wfe been trying all along to do It this way and fallea. 



*As 



drfined in the footnote on the, flrrt pegp of this AMNEX B. 
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ANNEX B (Contjd.) 



ACTIONS 5 AND -6 



( Progtote the econoirdc literacy of teachers 
oFsocial st udies (ve are NOT referring here - . - 

to teachers of coursejs in economics education* \ 
per se ) ) ' ' 



PROs" \Sieneral " ' 

1. God did not make an economic world apart from a world of values, of 

. societies, and of politics. , r ' 

2. The schools must assume-what the home and society have not assumed. 

3. Social studies teachers ..and courses are now in the schools. 
k. We need a cidre. .» 

5 Social studies teachers avoid economics,' or rather just think they ao, 
aid fall prey to their own and others ! faulty interpretations of ^economic 
relationships,: m spite of their good will,- because they are not trained 
' and they realize it. Nevertheless, economic principles operate whether 

we know it or not - ignorance is the enemof^ 
6. v?i Silit if fi^t teacher 'attitudes before hitting at students. -^ ■ 
r! Teachers teach what they know and are. "at ease" with.. No teacher attempts 

anytaing without feeling "at ease" with 111-. • ^, . . ^y,^ 

8, No education system rises above the quality, .Imagination, vision, of the 

teachers who staff it , - . . _ . = ±. 

9. High multiplief effect:^- each trained teacher affects many students. 

10, Economics is important to children at all levels. . 4-^,»o+e 

11 The young are tL most teachable and flexible, Jf ^^^^^^^^t 

12: Economidi education Councils and Centers now' exist to expedite and assist. 



CONS % General ' - , . 

1; ■ It -makes little sense to try to make" the schools do something" of which the 
adult population is not convinced. _ 

2. There is a discipline of economics and piecemeal, hit-or-mxss exposures 
in the social studies will not. suffice. K j. j.c c 1 

3. Remedial action at the school levels will take 50 years to affect .the whole 

1^. c2!i;S>easbnally-achievable effort of this kind, P^'e-service, in-serviCe; 

or boSi, offset the pervasive economic illiteracy with which it contends? 
5. Haven't we been trying all along to do it this way and failed? 

^OS - of requiring economic literacy of social studies teachers 

1' we may hate the idea that teachers won't do or learn for themselves, 'but we 

2 ^^^^LS^^T^st for c...anging teacher training institutions, 
■ teSvS curricula and; for. pervasiveness of better economics in total 
school (1-12) , pi-pgram. . - . 

.. '"' • (CONTINUED ON NEXT, page) . ' , . 

*As defined in the footnote on the front page of this. ANNEX B. ' 
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AMJEX A-1 



Specif Icatlorys of \?b.y EcQnomdc J,iteracy ' ' . 

Ha$. Mot gecome greater d," 

. . -.^ ' ^ ' ■ • . • . . 

Social :Studie3 teachers' . in the schools are inadequately 
traiaed in ecotlomics * • ' * ^ . ■ 

• . ■ ' ' '. , ■' ^^i.- ' ' • ' ' ■ . ■ 

There are in the schools too few adequately-trained 
tea chers of Economics itself > > ' . " 

"~ ^" A. • . : . 

Approaches and materials for econdnite^^"^ are n ot 

Toade, meaningful to students; coverage is too wide; it is ^\ 
not adequately tied in to real world experience; the 
unavoidable interrelationships "b^at'^^een ecoriomics and human 

values are not clarified; etc^ . /' " 

ft . ■ ■ ■ . - . • 

Economic reasoning is belieyed to be difficult. * ' ' 

The importance of economic literacy is insufficiently, 
recognized; 

Economics education, is too often diverted .in practice, ^» ^ 
as to the teaching of bare facts or bare economic analysis; 
to consumer, vocational, or business training; or to purported 
"solutions^* to social problems, etc. v r 

Economids education in a separate secondary school course 

is. not required \ . * / / • ^ 

, A pervasive economic illiteracy is constantly regenerated 
by parents, teachfers, the media, and others, who are economically 
illiterate ♦ v . / 

Confidence in economic principles is undermined by intergectiori.s 
of value judgments which are not made e^qplicit or .by overly- 
courageoii^ attempts to predict actual outcomes in complex 
settings. • .^^ 
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■ ■ " ; - ANNEX B ...... 

" Pros and Con_s. as*^ to" Various Actions. . " 

■ . (and Selected Characteristics) to : A; >. 
\ ■ Counter Obstructions to Economic 

Li.teracy . " . J -iii::^ ^ 

^^gzg^. ^ ACTioFi "•ir'-"' " 7 -'-'^" - •■ 

. ^:S!^ Promote deeper and more vldel|gre^ inr -^^^-^ SS^^^-. 

. . sight .into jugt vhy ecomca^ understanding . - : 

• Tec^oMcs edu^^ - . 

• iiflportant '-'^^^^^^^5:^^^^ . ; ^ 

.PR^ - General " r. _/ " ' . ~^-''~->-ir 



'1. First, economists must address ^ha'^^estions bt:=tte^ to which " 

* ^ economics„ ( and which ecoS:^G concept 3) are i-eally^^^ ;h 
9, 'Without pi^ not^/much constructive acticyri can take place, 

^ ' K- inakes^iittle sense to try^ to make the schools ;% somethijig of which th« ^ 

_ adult population. i3 not. convinced, , . . , : . ' • 

^ V/ Such -campaigns have been successful (SiiiQkey^^ 

5. : It^s .aofethe schools that are the barrier ; it ' s the-, lack of emphasis on.. _ 
. economics in the larger^society* "^- - —^^^ ^^-^^^ — ^ t ^ ^-^'"^ 

6. ; Schools refle# public 5pin£on - they can change attitudes and knowledge 

^n two years. r '^^^rS^ ^ 

7. Tradition and institutional inertia fir^^j^rucial Carriers to success^yia 

the schools. ^ ^^ ' ' — - < :v-^ ^ -~ ' ^ . "~ ^^X^^r^^--^' ~ 

ft. There "kre diversions! i#*he '^ different courses- and \2Qi£^^i -:7-y 

extra curriculum act ivitie^^tc. ii^:. : - 
. Too many do not consider ^Smoinics of the_:day very important; thp^^^^^:; 

^ ' things will..ytfrk themselves out without any effort on the part ofT^r in- 
dividual (df-. statements ;M to>elated actions-m^ A Few 
Oirdtted Proposals" in the body of this Memorandum.) 
\10. But there i&^ great interest in economics - it just needs to be. effective^ 

11. Explain the necessities and the means will open ^p. ^ ^ ffi^" 

12. Economics education Councils and. Centers now exist^jto: assist. . j'V 



CONS - General 



1. The best way to demonstrate that economics education is possible is economics 
prbgrajtmiing on T,V* . j 

2. ' Economic literacy... is not de'sirable for the m^ny from the viewpoint of the 

U.S. Establishment (elite, ruling class.) . 



/ 



X "Economics education" is defined for purposes of this studjr to mean activities 
which promote a'vider understanMng of basic economic principles and their ^ 
possible applications, as a matter of general education , (it is not, therefore, 
intended to include education in more advanced economics as a. patter of laro- 
fessional- training. ) . . • ~ 
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ANNEX B (Cont'd.) 
\ ACTION 2 




teromote among the/genejral public 
understanding, in Wconomics itg,eif» } 



PROS - Gerieiral 



1. Best way to demonstrate economics , education is possible. 

2. Most efficient, T^ecause literacy problem' is shared- by all segments, and 
provides wide exposure. 

3* ' Circumvents tradition and institutional inertia of the schools* 
•if. 'To show trained x>ersons in every school are not essential. 

5. Remedial action at school levels will take 50 years to . affect the whole 
population. 

6. We^haven't time to go the school or ojiher routes. . 
7^1 Hits ail now. 

CONS - GenersuL , " 

1, Th^: older ones, have found through /'experience" that (change in behavior) 

is diffictat'and "abandoned it." 
a. Youth -is more flexible and teachable, with fewer vested interests. . . 

3. ' Of course, costs would be high and preparations needed would be enormous. 

Can any reas^onably-achievable effort of this kind make much of a dent in 
the pervasive economic illiteracy, we have? 

.- ^- ■ • . . ■ •■: 



*Economics education as defined in the footnote on the f if§t page of this 
ANIfEX B, but not necessarily course work. . 
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ANNEX B (Cont'-d.) 
. ACTION 3 . 

( Promote ecoEoiaic 'understanding (economics 
education^) among nevs and media personnel) 

PROS - General 

....l..l|., M . , • f ' ' 

1. They are OUT. opinion molders.. 

2. They largely develop the need to know and to learn. 

3. They have broadest coverage, to which values can easily be attached. 

h. Remedial action at school levels will take 50Vears to affect the whole 

population - this could affect thei whole population in 5 years. 
5. Would hit all now. - 



General • . ; 

1. To change the loedia would r^^nulre one more great regulatory agency, . 
2 Indirect device. ' . 

3! There is. a discipline of economics, and it caiinot be le&rned piecemeal, 
i^. The news job of the medla^'is to report even wrong economic statements, 

and in editorial interpretations ' they are political beasts and reflect 

special interests. Would economic literacy help? 
5, For these reasons, can any reasonably achievable effort of ^his kind make 

much of a dent in the pervasive economic illiteracy we have? 




\ 



*As defined in the footnote on the , first page of this ANNEX B. 



o ^ 140 

ERIC 



ANNEX B (Cont'd.) 



. • ' ACTION h : - 

(lipgprove the social studies curricula in 
the schools (we are NOT referring here to 
• coirr6es or. units )in -economic education-^ per se) 



PROS - General 

1. Economics is important to children at all levels. 

2. The schools must assume >rhat the home and society have npt assumed, 
3* A course of study is seldom better than the book on which it J.s based. 
h. Texts and aids guide both' the student and the teacher*. 
5, Materials can be improved in a relatively short time. 
6» : Better texts not the best choice ^ but the most cost-effective. 
7 J Builds on the established program rather than' competes in the curriculum. 

8. There are not add-on costs. 

9. Economics education has often been "hit or miss" ^rather, than systematic. 

10. Economics educat^ion Councils and Centers are available to assist. 

11. The Developmental Economic Education Program (DEEP) of the Joint Council 
on Economic Education, can provide experienced assistance. 

12. The. young axe the most teachable and flexi^Dle, with fewest vested interests. 

CONS - General - - 

1. Teachers use only what they know how to use, regardless of. its quality: 
^ thus, teacher traftning is also required. . 

?. The Host effective materials require teacher inputs as to client readiness, 
interests, and inforination: can an economically-illiterate teacher so 
contribute? ^ 

3. It would take 50 years at school levels to affect the whole populaiiion. 
k. Can any reasonably-achievable effort of this kind offset the pervasive . 

economic illitera-^y of teacher and client which exists? 
5, Haven't we been trying all along to do. it this; way and failed?* 




^As defined in the footnote on the first page of . this MNEX B. 
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_ • ^ —AMEXfi" (Cont ) / 

ACTIONS . 5 AND 6 - 

( promote the economic literacy of teachers 
of social studies (we- are IQT referring here 
to teachers of courses in economics education^ 

per se) ) ' . 

PROS - General ^ _ • ; 

1. God did not make an economic world apart from a world of values, of 
societies, and of politics • 

2. The schools must assiuae what the home emd society have not assumed, 

3. Social studies teachers and course's are. now in the schools • . - 
^4* We need a cadre. \ . 

Social studies teachers awid economics, or rather Just think they do, 
and fall prey to their own and^jothers* faulty interpretations of economic 
relationships, in spite of their good will, because they^ are not trained 
and they realize it,' Nevertheless , economic principles operate whether 
It or not - ignoraiice is the enemy, . 

6, We must affect teacher attitudes before hitting at students. 

7. Te'achers teach what ' they kno^ and are "at - ease" with. No teacher atten^ts 
■ anything without feeling "at ease" with it. , 

No^ education system rises above the quality, imagination, vision, of the 

teachers who staff it. 
9. High multiplier effect: ■ each' trained teacher affects .mny students. 

10. Economics is^ important to children at all levels.. 

11. The young are the most teachable and flexible, with fewest vested interests 
IP, Economics education -Councils and Centers now exist tp expedite and assist. 



CONS,,.- General . . — , • 

1. It makes iSttle sense tojbryjbri--sa^^^ something of which thn 

, adult population^-i:5-Tl5t'''cor^ 

iTX^iscipline of economics and piecemeal,v hit-or-miss exposures 
in the"~social studies will not suffice. * . ' 

3. Remedial action at the sehool levels will take 50 years to affect the whole 

copulation, ^ ^ • ; 

h. Can any reasonally-achievable effort of this kind, pre -service, in-serv3.c. 

or both,- offset the pervasive economic illiteracy with which it contends? 
5. Haven't we been. trying- all along to do.it this. way and failed? 

- p^^OS - of requiring economic literacy of social studies teachers ^ <, 

1, We may hate the idea that teachers won't do or learn for themselves, but we 

face an apathetic populace. 
2^ Requirement will be a catalyst for changing teacher training institutions, 

texts, and curricula and for. pervasiveness of better economics in total 

school (1-12) program. 

(CON^INUEl) ON NEXT PAGE) 
*As defined in the footnote on the front pag^ of this ANNEX B. • ^ 
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^ ACTIONS 5 and 6 (Cont'd. 

PROS - Of pre -service training o f social studies teachers 

1. There is no practicable way to. teach economics a&quately to high school 
teachers already in servitie - there Is a discipline to be learned, 

2. ^Teachers labor. union requirements for staff ^development in most teacher 

.contracts make in-service training nearly j55|)Ossible. 

3. One-shot in«service' programs don't accomplish much. 

■■ ■ ■ . • • ' . ' ■ ■ . • ' .',-«», 

PROS - Of training teacher trainers in economics c 

1. Even greater multiplier effects, biit at the expense or risk ^of added delays 
in public effectiveness, counter influences of other te^acher trainers, - lack 
of leadership positions cf newly-employed teachers, etc. 

PROS - Of in-service training of social studies teachers 

'1. These teachers are entrenched in the schools and are the. leadership cadre.. 
?. - Not the most desirable strategy, but the hiring of social studies teachers 
who might be pre-service trained in economics is currently at low levels 
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, ANMEX B (Cont'd/.) 

ACT?:ONS 7 > 8, AND 9 ' 

(Extend the takinp by students of cg.urSfi(fiX ^ \. . 
in economics ( ecouomics education- ^ per se) 

PROS - General 

• • >, ' * ^ 

1* The schools must assume what the home and society have not assumed. 

2, W here 15etter attem^pt , as ^ve must, tp break into the cycle of economic : 
illiteracy? • 

3. Exposure to economics will indicate its vaJLue for successful living. 
k. It is very difficult to learn if one is not exposed to the subject. J_ 

5. Otherwise, economic 'education is "hit or miss", not systemati^^noxlJt^/^^Kirng 
an overall view of Hhe economic world. There is a _d.lsclprllrie^equired 
for economic literacy, and it must JbeJLearned:T.n school. 

6. Economic principles oper^te whetlier one knows them or not - ignorance of 
. them isjthg 

courses would reach alTTK>st all eventually, and just prior to their 
voting and goijig to work. 

8. The young are the most teachable and flexible, with fewest vested Interests. 

9. /Such programs have, worked in other areas in the past. 

10. There is no practical way, as an -alternative, to teach economics adequately 
to present social studies teachers, and teachers can only, teach what they 
know and feel "at easeV with. . 

Ill "Hiring of general socieil' studies teachers who might be pre-serviced trained 
in economics is currently at low^levals. 

12. Economics Education Councils and Centers now exist to expedite the job, 
and assist in it. 

13. Only through a clear understanding of economics can its value and use be 
successfully explained to. public school students. 

CONS - General . 

1^ It makes little sense to try to make the schools do something of which 

the adult population is not convinced. 
2 God did not make 'an economic world apart from a world of values, of societies, 
. ■ * and of politics. No academic discipline can qualify as the savior of mankind. 
3, Economists cannot do the job themselves - they have no souls and pure ^ ' 

economics tvirfis people off. * 
.1^. Such courses compete for space in the curriculum instead of buildihg upon 

ah established program.. ■ * ' _ 
5. Remedial action at school levels will take 50 years to affect- th« whole 

population. 
PROS - Of requiring courses in economics 

1, We may hate the Idea that people won't do or learn for themselves, but we 
face an apathetic populace. . " 



*As defined in tte footnote on the first page of this ANNEX B. 
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No. 



Exh, C~7. 

^ ^.3 /col J 



Inquiry as to Achieving Literacy in Economics 
Questionnaire #3 



Please do not alajnn yovirself by the apparent 
bulk of this Questionnaire ,' t o complete the 
s tudy , you will be considering fev;er than one 
half of its pages, or figured generously, only 
; five cruestiori sets , all for y our checkoff 
J choices on ly , . , ' 



We suggest that you examine the acco mpanying 
j yellow-covered Memorandum before marking your 



responses here, 



Please complete and return promptly^with your pink identification 
sheet {Form 9-.A-75^, in the accompanying ,s tamped and addressed 
enve lope . 



Our tabulatxna is planned for: Wednesday, December 17, 1975, 
falthouqh holiday mails may delay us.) . 
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lA. 1, ^ncli£?ate_bv_5Tiarkj,n£ a ' in the approp riate box baXo^'^^ 
the one"^act ion rpf those Tisted ^^Igh^I Jb^-i^eTw^^ 
counter . at_U^^3t^r:ej^ or more of the 

^nportan t ;A>3j^^ economic literacy as presented 

. Tn^I ^^re^^ ' {on pin)- -colored, paper) of the accompanying 
"^'ir^^'j^''".raridun^^ a'A to r.liis QMestionnaire #3.:- 

: AiT.pl iticatiOTigj 2£ ^H^-^MQ^^ appear in 
' thJ^ mul^j^-c o lor ed pag es or ANNl^DC B at the 
bac^of the accompanying Memorandum. The 
relevant baper color is indicated below. 



i ~ Mark one_ P Pll;\3fy pleaajS - ) 



/P: col. 30; 
M's: C^ls. 32 

and 34/ 



Projno^g' .^§P-§£ ^""'^ m ore v/idespread ins i ght into . ^ 
iiliL-'l^i g£io^ ic und e r 3 1 and i n g (economics 
edtic'.tion-"') is J and is not, important (white paper) 

proir'ote anting U?^_,semLrai,_SlJkii£ under^it^Mi^ia-Jjl 
eccneiricji itself (buf- paper) 



Pron-t^ ecc|VD2^^ (.;>conomics education*) 

amonr; n-^ws. and other media personnel (pink paper),.. 

Im?x .jye the 3^i_aJ^..JtucUes^..c}^ in the schools 
iwa "ar^i wvr„rafexxinc^^ to courses (or units) in 
s_S2S£"'j:^iI®*;-=ISy-iin* psr 3e) (goldenrod paper' 



Z3/ 



Z4/ 



Promote the e:^oiiLic_JJ^rfccv of teachers of so cial s tudies 
Iwrire NCT^raxsrrinaJie^ to teachers pf courses in economics 
education* per se) (green paper). 



'"' ' _rega .' reraents 1 o 

6. B£ encouragement, but NOT requiremen ts . 

' - Tii^J list -continues on the neitt page,- ) 



Z5/ 



ERIC 



"Fcon'wi'-s education" is defined for purposes of this study to 
ir.-an activities which prornote a wider understanding of l^asic 
e^on-iri>- principle-, and their possible applications, as a matter 
of^^lSral educitxon^^^^ xs not, therefore, intended to include 

■^ilcati^rrTn n;or^:.advaK^ced economics , as a metter of professional 

training. ) ' i, " 

ulo^otnirs Education as defined*, but not necessarily course work, 
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/P: col. 30? . 
N's: cols. 3,2 
and 34/ 



sxtend the tak ing by stu d ents of course (a) in economics 
f economicg education* ) per se {canary paper).-. 



.1. By requirements , 



8.- By promotions of them , but NOT 
fequirements 



9. By offerings of them, but neither 
requi rements nor promotions. , 




T indicate by marlcincr an \^ in each of two other boxes 
in lA above the two other actions which I believe would 
next best counter the obstructions to economic literacy 
as ,5nentioned in the preamble to lA. 



(\ — Mark in_b_o3ces in lA above the two N's only, please -.- ) 



Z2/ 

/E7 



-Z9/ 



II , IfXyou marked your ^ 
in lA above fo r: 

Acta on 1 

Actimi 2 

Action 3 

■" ' > 

Action 4 y 

; . \ 

Action 5 
Action 6 
Action 7 
Actioi|/i 8 . 
Action 9 



Proceed to following 
Questionnaire page ; 

Qll-la , 

...» 
' QII-2a 

Qil-3a 

QII-4a 

QII-5a • 

QII-5^ 
QII-7a 
QII-7a 
QII-7a , 



On colored 
paper ; 

» 

White 

Buff 

Pink 

Goldenrod • 

Green 

Green 

Canary 

Canary 

Canary 



Re; .ACTION 1 . ,;, .' Qll-la 

(NOTE: This page is for choosers of Action 1 ONLY) 

II- I check below the characteristics ^of the action that I chose 
by marking "P " in lA above which , I believe are to be sought 
( left boxes ) o r avoided ( right boxes ) for the greatest 
effectiveness of economics education* relative to costs: ' 

w (You may mark as many items here as^you^ 
choose, but _ remember r any cost-addiYig 
choice would reduce the' resources devoted . _■ 

to your other choices.) ■ , Zl/ " 'Z^oW 

SEEK 

\ 



□ AW □ 



- Make clear there is an economic science ^ 

— Make clear why economists disagree (as dp .other 
scientists where values and predictions are 
inv.olved) ..... ^ • 

« Make clear" an- economic system exists - under aljL 
political systems and in all 5=iocieties and environ- 
ments • • • .* » • • ^ • 

AS a basis, identify what knowledge, sk ills, and 
v.! attitudes m^ke up economic literacy . 

■ ' ■ ' . ' 

- Distinguish ec onomics' education from economics 

- Distinguish economic literacy from ability in the 
market place ("it is not the business of economists 
to tfeach businessm-^n how to make and sell beer, " 

e.g. )-.^ . • - ^ - • • * - - • - - • • • 

. • t» 

- Distinguish economic education from sociology, 
politic^ 1 science, goodwill, etc • • * • • • 

- Develop idea economics education is for everyone and 
is important to everyone . • . • - - p • • - 

- Expose' and illustrate economic illiterac ies of»vario\ 
publics (poor arguments and poor decisions) ...... . -^ • 

_ Develop and disseminate guidelines to others for 
teaching that economic literacy is important.. 

'. -' Get official recognition of such parties as • the . 
President, Congress, U.S. Office of Education, ' ^ ^ 
Governo^^s, Mayors, State educational agencies, NatlonaJ. . 
Education Association/ Chamber of Commerce, labor . 
organizations, universities., etc., of the importance .-—t _ . -i 

. . of economic literacy \—l/J*B/ \-^\ 

O ^ - i > ( - THE LIST CONTINUES ON THE NEXT PAGE - ) . 
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□ 






n 








/4l7 


n 


□ 


Z427 

» 




□ 






Li 


^44/ 




□ 


Z457. 










n 




□ 



Qll-lb 



ZS7 ZCoW Z2/ 
SEEK AVOID 



Must get economics education into U.S . Office of 
Education priority list. ....... . . 



National publicity , . . .... • 

State and local cominittees and programs ... . . . . . . . 

Direct specific campaigns to: 

public at large - * * • 

- public leader 

- Educational wq3??1<3 

- Educational conferences . . . . . . 

- Sc hool board itiembers 

School administrators ..^ •••• 

- Teachers . . . . . . : • 

Parents (young adults )...........:.....•••,••• 

- Media personnel 
Business- groups . 

- . Labor groups . • » • • ■ 

Develop best entree groups genetally and locally. 



[ 1 /49/ 



□ 
□ 



i 



□ 

□ 



Develop best specific appr oaches to each above p— j 

group . . . . . . ... . ••••••* — ' 



3y n 



Z52/ 

Z5i7 

Z557 
£56/ 
/ST/ 
Z587 

/is/ 

Z6i7 

Z627 

Z6i7 

Z647 



organize new national task force to' regenerate 
economics education - . 



fl)/ Z65/ 



□ 

□ 

□ 
□ 

n 

J 1 

D 

a 

D 
D 

□ 

□ 

Q 

Ej 



(PLEASE N0fr7 PROCEED TO THE tAST PAG E (BtUE / 
PAPER ) of' THIS QUESTIONNAIRE FOR THE LAST/ 
QUESTION OF THIS INQUIRY!) ./ 
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/ • 



.■ / ■ ■ V- ;■■ ■ ■ 

/ , • . QII-2a 

■•■-■'/■■'■.■■■ ■ " " . - ■ '■ 

- / ■ ' Rei. ACTION -2 

. ■ / ■ .. " ■■■ ■ ■. .■ : • ■ •■ ■ • - ^ ■ 

fMoteV Thi^-'page is- for Ghooaers (^) of Action 2 ONLY ), 

XI. I eh^^k helcf.'f the char ac ter is t ic s of the action t hat I chose 
by marlcinq "P" in lA above v>hich, I believe are to be sought 
( l^ft box es-) ir avoided ( right feoxeS ) -for the greatest 
^fectivene's^ of economics, education* , relative to cbstst 




(you ,raay ra^'rk ^s many items here as "y°u 

choose, "but rem^rcber: any cost-adding . " 

. choice, would . reawcs thd rjeisources devoted „ _ _ 

.to your other choices.) ' Zi/ if-^^jJ /I/ 

7 ■ \ • ^ ^ . ■ . SEEK AVOII 

........... □ Z387 Q 



- Make clear therfe ^is an ec on otnic 'science . . 

- Make clear why econcani'sts disagree (as do (other p-i _ _ 

^ scientists where values and predictions arle involved). I-J Z^l/ L-J 

- Establish just wh.v economic:.'. Uteracy is., itriportant, . . . . □ Z40/ D 
Establish specific goal- (s ) of economics educataon. . ... . EJ Z4i7 

- AS a-^asis, identify what knowledges, skills, and r— ^ _ | 
attitudes >make.up ecoijomic literacy . . . . . . . . * ... . . .-^ » * l~J Z*2^/ |«_J 

- Distinguish economic literacy fran ability in tl^e 
market place ("it is. not the business of ees^bmists 

to teach businessmen how to make and sell bee^:^ " r~] 

e.g. ) ... ^ r ....... . . - • . • - • • » • • . • • . - -LI Z43/ r 

Distinguish economic education from socrology^ . p— t — — . 
political science^, cfbodwill/ etc . # . . .... •L.J 

- Develop , idea economics education is for" every one and p—j 

is important to -everyone . . , . . . . . ....... j .'. ...... r • •1— i Z"*!/ 

Expose, and illustrate economic 'illiter acies of various j— | . ._ 

publics poor, argiiraentsi- and poor dec is ibns ) . .• . . ...... • .| — I Z46/ . 



~ flet bfi-cial recognition of such parties as. the , - ■ 
president, congress, U.S. Office o*f Education, Governors, 
' Mayors,' State educational agencies. National Education 
Association, Chamber of Commerce, lablSr organizations,• 
univer3itie», etc. , of the importance of economic ' rr 

literacy. . . . i • . • • . .......... •^'-^ A^JJ 



ERIC 



-H>i.. ■ .( - THE LIST CONTINUES ON THE lilEXT PAGE - ) 
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QII-2b 



~ Stresa knowXe<aqe of facts (desbrliptive ajiproach) . . .\ 
Stress hcfw an ecoiiomist analyzes « . ^. ...... . .;. . , . . , 

y / S-t'ick. to the immutabXe thinqis , « • « « • • > • o • « 4.. • • • • 

Stick to the simple things > the comprehensible ones 
^ Stick to the most important things , v. . . . . . • . . • • • 

. Make repeated applicai:ioh3 of them . ...... ' 

> Solve (or purpor:t to solve?) social problems 



SEEK AVOID 

■ ■ D ^ Q 

O Z537 



□ 
□ 



.-^Tea©fe-fto distincfuiah the . economic a 



lly false . ........ . . } \ ZlpS./ 



ifsh values fromTfe^nomics and other, social r~i _™ 
; : ~ ■ «■ . . . ^N-»^- /57/ 



S'treas overall picture -^ how ecgnpmic systems work • • ! 7 .!. Z5§/ 

- Distinqufsh values fromT^c^nomics and other soci^ 
sciences 

- Advocate, free, ente^rprxse ^ . . . ^ • * • ...V...... ......... P Z58/ 

- Advocate Marxism. i .. . ......... ..... ...... ... . . . . . . . . . 

stress' obiectiyity^a void bias (YES/l/>/2/ NO) . . ....... 

- Exce pt as.' to thB values of rationality and '^"j-— j/v _^ 
dignity of the a n^ividual . ...................... L-J Z^l/ 



□ 
□ 
□ 

□ 

o. 



- Except rationality only . , ^ . • • • 

- Except dicrnity of the individual only , 
sifnple. language, • • . ♦ • • • . * . 

Use pub3>ic broadcasts . v ,f'. ««• «r < 



- Use extension or adult classes . . .\ ...... . * 

- Rapidly proliferate extension classes ^ ...... 

C Uge advertising campaigns; ' . 

- Re'ader ' s Digest«-type short articles . . . . , 

-r caterpillar Tractor advertisement type- 
' disc u rsive displays'. . ; 



L2 SzP 

□ .266/ D 



D Z6B/ 

Q z^ 



O 
C3 



t( - THE LIST COilTINUES ON THE NEXT PAGE - j 



QII-2C: 



" - Warner and Swazey- advertisement type- s ingle 
point displays (essentially) 

Have crovernmffntal frank explanations through 
news media. ^-..r.- 



• • * w 



Must be repetitive in impacts . . •% i • 
Target is all age\qroup3 ,^ * • * * . . . * . 
- Pa rents of school-age children . 



H » » m,\.r 



- Opinion molders : clergy, media, gdv^rnmental. 

officials/ community leaders, teachers at all 
. levels J. etc.. •#•♦-.••*••••»•-•••• 

Make clear an economic system exists under all y 
'"poITOBal systems and in all societies and envirori^- 
' ments ^-^^ •••• t • • * . • • • • • . . . •] - 









SEEK . 




AVOID . 


u 


/TO/ . 


LJ 




5i/ 






.5i/ 


LJ. 






□ 


□ 




LI 




' 5i/ 


1 — i 

LJ 


n 







! (PLEASE NOW PROCEED TO THE. L&ST PAGE -( BLUEjl^ARERj — ^ 
j OP THIS QUESTIONNAIRE FOR THE LAST QUESTION OF .T,HIS 
i INQUIRYi) ' ■ • *. . . - . j . ' 



■\ 



a: 
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■ . .QII^3a 

' Re; ACTION 3 
( Note t This page is for choosers (P,) of Action 3 ONLY ) 



II* I checlc below the characteristics of the action that I chose, 
by mat-king 'VP " :in lA^-^bove which I be 1 ieve arei,.tx> b^;^ ought 0 
rieft boxes ) or avoided ( r ighfe iooxes ) fQir the greatest 
ef f|5Ctiveness of econOTiics education* relative to costs: 

" "' I , (You may mark as many items here as you 
Ichoose, but remember: any cost-adding . 
" choice v/ould reduce the resources devoted 

to your other choices.) ^ _ _ 

/!/ ZCoW 
SEEK- - ■ 

Bstablargy just why economic li±:er^y is important . . . 



Establish specific qoal3. of economics education — . . Z39/ 

^ Ratablish. s pecific knctwledge, skills, and attitudes r-"j _ _ 

- desired.. .................r. U 

Make clear ther e is an economic sci^ence . : . < 

- Make clear why economists disagree (as do other 

scientists -where values and predictions are p^j _ ^ 

involved) . . / . ... ......... I — I Z42/ 



Make clear an economic sy'stem exists under all 

politic^i systems and in all soci^eties and ehvirpn- f^j — 

ments.. I_l Z*!/ 

■'. / ■■ . - • •■ ^ ^ , ' ^ ^ ■ ' " . • 

- Distinguish economic education from socxology ^ j j /-^^ 

. po lit ic ail Science ^ goodwill, etc . ... ^ . .... • . . Li 3i/ 



' Develop idea economics education is for everyone and pS _ _ 

is important to everyone . . — . . . ♦ . ....... • • i—J /45/ 

- Expose! and illustrate economic illiteracies of va rious j— i 

publics (poor argyments and poor decisions). ...... L_i Z^Jl/ 

-Str ess knowledge of facts (descriptive approach).... 

- Stress how an ec onomist analyzes , ........ .............. Z48/ 

- Stick to the immutable things . .......... . . ........... • 1—1 

-.St ick to the simple things , the comprehensible ones. □ Z50/ 

■- 'V ( - THE LIST CONTINUES ON THE NEXT PAGE - 1 

. ' ■■ ' •. . ■ ■ ■ ■ ■■ . ■ . • ■ ■ fl • 



■ ' ■' ' ' ' Qii 

■ . . SEEK 

- Sticlc to the mo3i> important things , . } | 

Make repeated applications of them , • . . . ^ • . . • . . ...... □ 

~ Solve (or purport to solve) social probleims /^ . . . > . « 

- Teach to diBtinguish the ecOnQiuically false . • • . * . . . . 

w stress ov^erair pxcl^^ how -eGonomic systems work. 

Distinguish values from ecpnomica, and other social 
sciences , • . . . i * . * « ^ ^ ' * • • , • • • * • • • 1 1 

- Advoca:te free enterprxse ..^ ^ . 

...D 

- Adv'ocate Marxism ♦ ................ — - • — ... I J 

- stress obi ectivifcy-avoid. bias (yES ^o) . . 

- BKcept as. to the values of rationality and \~\ 
dignity of the individual . LJ 

- SKcept rationality only ..,.>. □ 

, - Except dignity of the individual only . . 



-3b •■ 

/col J /T/ : 
AVOID 



Z51/ 
Z527 

3f/ 

Z547 
Z567 



Z60/ 
Z6i7 
262/ 



□ 
□ 

□ 
□ 

□ 

□ 



(PLEASE NOW PROCEED TO THE LAST PAGE (BLUE. PAPER) 
OF THIS QUESTIONNAIRE FOR THE LAST QUESTION OF THIS 
INQUIRY : ) 'I ■ ' 



' • QII-4a 
• • . 'Re; ACTION 4 , ^ 

( HOTB t This page is for choosers ( P) of Action 4 ONLY ) 

II. I check belc3fw the characteristics of the action th at I chose ^ ^ 
by marking "P " in lA above which I believe are to be. a oug ht 
( le^ft boxes ) or avoided ( right boxes ) for the greatest 
effectiveness 'of economics education* relative .to co^ts: 

(You may mark as many items here as you 
■ choose r but remember: any cost-adding 
choice would redupe the resources devoted . _ _ 

to your other choices.) ' - ZiZ. /S^^^jt/ /2J 

SEEK AVOII 



^ Establish, just Why - economic literacy is 4ia222diaa3i • • • □ Z387 O 

^ Tf^tablish' specific goal (s ) of economic education.... L_j Z^^/ LJ 

-- AS a basia, identify what knowledge, skills > and Tn ' 7^ 7 | 1 

attitudes make up "economic literacy. . ... .......... Lj Z^O/ LJ 

- Establish where items of 40 above should fit into r~j _ j~n 
curr icula . . . ^ w . . * . Z — / L_-» 

„ L-^l 

- Guidelines of .38^41 above should be we ll 1^ ' Fl^ \ I 
disseminated. • • • L, ^ < — J 

- Teachers 4-Vni^Tn<:;ATvf^s should participate in 38-41 t— . rn 
^ above . • • • . L ^ 

. ( Only teacher-^deve loped materials have credibility ?) 



( Teachers ' are inadequately trained in economics to 
develbp' such matetials? ) : 



; C ouncils and Centers 

{ - THE LIST CONTINUES ON THE NEXT PAGE. - ) 
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- Train social studies teachers themselves An eCPn- JPl . ^ ] [ 

bmics ( or even the best curriculum, will be jjir C^—A, L^U LJ 

effective ).....« .............. j j — — j | 

- curricula should be ab 1 ished for a 1 l-grades , K-12. L_i Z^S/ L_| 

- Curricula should be cximulative in nature. ......... 

- support for economics in. the curr iculum should be. 
secured among school board member Sf administrators, 

' community leaders, and local coll eges and economics j j - ~ 



-Qll-4b 



ERIC 



a/ 

SEEK 



- .Time for econoroics education must be mandated . 



Make assemblies of materia Is fj;, 
■Mandate their use. ........... 



M 

? ' * 

Q 



. In-service assistance of economists and economic 
^dupators is essential . • • • - 



curricula should be of interest to student . 
They should relatis to everyday life .% >.. • . 
They should be problem-oriented * . . . , 



■!'■''■ 



They should be coherent - unintegrated economics 
entail? loss" of understanding of' what an ^economy is. 



□ 
□ 



They should gtick'^to the immutable things. 



- They should stress knowledge of facts (description). , | 

- They should be realistic . ... . . . 

They should distincyaiah values frcMti economics and 
; other sciences • . • - . • - ^ • • L-J 



-They should stress o bject ivity- avoid b 



11./ 



- Except as to the values of rationality and 
dignity of the individual , ^ ......... ^ 



- Except dignity of. the individual only . . ~. ..... LJ 



AVOID 



Z5i/ 



^64/ 
Z657 
Z667 



false , 

They should solve (or purport to solye) social 
problems s . 



/52/ 




Z547 


■]□■ 


Z557 

By 








Z58/ 


□ 

L-.i 




o 


3£/ 


□ 
□ 



SI 



- Except rationality only , . . . . . 
They should tgach to distinguis-h the ecgnomicajL]jc_ \ i 

LJ mJ ' LJ 

.,0 /68.7 ' Q. 

:. a Si/' □ 



They should utilize material of dissenters , for it 
is. motivating. — 



{ - THE LIST CONTINUES ON THE NEXT PAGE - ) 
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QII-4C 

■ SEEK ^ " AVQID 

- M aterials ahould be made teacher-proof. . . . ......... □ zW □ 

r curricula should advocate free enterprise . . • , P £71/ □ 

~ Theiy ahould deemphasize abstractions and theory . . . . 

- They ahotrld avoid current events - a great source l~l — — j 1 
^ of .misinformation. . . • ...... L_i Z73/ L_i 

- They ahould inter ject activities such as games # p-7 ^ ^ p- 1 
running school stores/ visiting industry, etc^ . LJ L-J 

- To avoid teacher destruction even of good materials , 
closed circuit TV , for different grade levels, of • 

. units prepared by central task forces for use in r~] — — 

required. time slots, should be the practice. ....... • LJ /J^/ L-J 

curricula should be tested by^' standardized pre-and r-n \ _ _ . j T 

. post-course examinations, , uJ iJ^^ I— J 

Give awards and recognitions to teachers who develoj^ t~t . Pn 

exceptionally good curricula or units |_J Z72/ 

curricula should stick to the simple thin^qs , the t — i^^ _ _ pn 

ccMprehensible ones. . .\ v. * * • • • • •r j — I ? — -« 



(PLEASE NOW PROCEED TO THE LAST PAGE (BLUE PAPER) 
OP THIS QUESTIONNAIRE FOR THE LAST . QUESTION OF THIS 

inquiry:) V 
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' Re; ACTION 5 or 6 \ • • 

sV-'-'^v , ' [ ' \ ■ . ' 

-. ■ ' • - '■- ■ . \ ■ . . . .» - 

( NOTE ; This page is for cho^^seir s '{£) of Action S /or 6 ONLY) 

II- I check below the character isticg of the \ action that I chose ' 

by marking "P'* in lA abov^s which I belie^^e are to be sought ^ ' 

( left boxes ) or avoided ( right boxes ) for\ the greatest 
effectiveness of ecpnomics education relative to cos€s: 

(You may mark as many items here ^s you ' ' . 
choose, but remember: any cost-adding choice 

' would reduce the resources devoted\to your _ ; _ ^ 

other choices.) , ^' \ /!/ LCol_J /2/ 

' ^ \ SEEK AVOID 

' ' .' • . . \-' ■ ■ : : ^ 

Economics education programs for all teachers ! t — V^~\ 

. kindergarten through high school. — .V- • . • . - | " j Z^S/ L_J 



□ Z40/ □ 



- Economics education programs . for all social studxes 
teachers J 

~ Pre-service programs only , ^ , > . ^ 

In-s ervice programs, on ly ; 

Both pre-service and in-service programs I, 

- Repeat in-service programs every 5 years where V r— \ 1 H 
. needed... , ...... .... I | , 1^1/ \ I 

« Tn-service programs for entire school district grpupst — i . 

together. . . . J. 7. .......... ^ . . ... r- • • • r • • • • ^ L_l Z^l/ | | 

- Daily contacts of. teachers with economics educatioti j — \ y— i 
experts • I I Z^l/ LJ 

- Continuous contacts with economics education certters I I l^^/ 
and councils . 

Teachers, pre-'service ^ jl!}gY— 4Q-,J^^ tea^h 
social studiesx 



~ Need no course in econcnnics . 

- Need one course ...... ^ 

- Need at least two courses 

( - TH^? LIST CONTINUES ON THE NEXT PAGE - ) 



□ 



By 




bS 


□ 


3§/ 


□ 



Qll-Sb 



Zl/ ^ Zc oW /!/ 



- social, studies teachers , pre-service , need t 
^ j f they are to teach elfementary school courses 

- One courise in economics education^ • 



- TWO courses 

- More than two courses ^ 

If they are to teach secondary .school courses 

- Two courses in economics ♦ 

- Three courses^ 



- More than three ours es, 
A3" to in-service t^^ining;: 



- Make periodic reexaminations of teachers , in 
economics education 



- Release time for traxning,-,. 

- Give academic credits ,> . . . • 



^ Refund tuition costs. > > > 

- Provide stipends ^ ^ > > * ><■ 

- Make training convenient > • 



m m m m 



SEEK 



- It must be tailored to individual teacher 

needs • • • r • ■ 

- Establish just why economic literacy ^is important. . . 

- Establish s pecific qoal(s ) of economics education. . , 

- Establish specific knowledge , skills , and atrtitudes 
desired for economics education.....'.... .• 



ERIC 



- Training should be geared to attract and • i nterest 
teachers . 

( - THE LIST CONTINUES ON THE NEXT PAGE - ) 
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AVOID 










□ 


Z547-- 


□ 


u- 


Z557 


[J 


1 

U . 




□ 




A./ 




1 


7fl7 


• 1 ■ 
1 1 


1 ! 

Li 


#_7 


1_J 






□ 


L, 






D 


M7 


□ 


i 




□ 




Jt/ 






lU 








□ 



QII-5C 



Zl/ ZcoW. Z2/ 

SEEK AVOID 



Training should be geared to the n^eda of ec onomics r—- 1 
education itself — l_LJ 

College economics departments and social studies 
methods departments should become more involved . 
t oqether in ec on om ic s e due at ion .' . 



Training should be directed to a cas e or problem . 
solving course , not economic principles , ao as to 
provide material for use in existing non-economies' 
courses. * • • • • • ♦ •> • • - • • ^ • • * * " ' 

Training should be with mathematical cons iderations 
minimized . ..,.,.....<......•••••••••••••••••••'•*••*•* 

University teacliers of economics for teachers should 
learn to teach , for teachers teach as they are them- 
selyes taught. ... — • 



1 studies teachers should be required to have 



3 ome out side work experience . 



The trainers of social stuaies reaci 
selves be well t,rained in economics 



□ 








MJ 


Q 


u 










□. 


□ . 




□ 


□ 




□ 


□ . 


#3/ 


0 



(PLEASE NOW PROCEED TO THE LAST PAGE (BLUE PAPER) 
OF THIS QUESTIONNAIRE FOR THE LAST QUESTION OF 
THIS INQUIRY i) ; . \ ^ . ' " ' ^ 
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ACTION 




gil-7a 



(NOTE: This "puge is for choosTS (P) of ACtixpn 7, 8, or 9 ONLY) 



li. I cheek below the characteristics of the action that I chose 
by marking "P " in lA above which , x be lievd^ are to be sought 
( left boxes ) or avoided ( right boxes ) for €he greatest 
effectiveness of economics education* relative to costs: 

(you may mark as many items here as y^u 
choose*' but remember: any cost-adding \^ 
choice would reduce the resources devoted 

^ ^- ■ : --X Zl/ 

\SBEK 



t,o your other choices.) 



.A 



- Establish just why' economic literacy is important . 

^ • ■■ . ■ ' • ■ ^- 

- Establish specific goals of dconotpics education. • 

- Ratablish specific knov/Iedge. skills > and attitudes 
desired* ...... ... ....... ........ . . . . • 

- organiize grass roots campaigns to enlist support 
among school board members and administrators....... 

- with participation of community leaders and ^ 

"local businesismen, colleges^ and economic - 
; councils and centers 



□ 



^ 12th. grade course . j 

- 4th. grade course , 

- Both 12th. grade jand 9th. grade courses. 



□ 



I ERIC 



- AS to the last 3 . items above,, even at the cost 
of reducing attention to other soe ial studies j— i 
or history........... .....I — I 

- stress knowledge of facts (descriptive approach) ; . . . n 

- Stress hov/ an economist analyses . ........... 

- stick to the immutable things . ..... .................. o 

- stick to the simple things , the comprehensible ones. 

- stick to the/ most important things . . . . . .............. 

- Make repeated applications of them . 

(/- THl LIST COHTINUBS ON THE NEXT PAGE ^ ) 



ZcoW 


/2J 

AVOX0 




n 


/39/ 


n 


/4o7 

\ ■ . 


□ 


■\ ■ ^ 


1 .J 

■ r 


A ' 


□ 

1 1 


n 


Z447 


n 


Z457 


\ 










Z487 




Z4i/ 


a; 


Z507 




3i/ 




Biz 
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Qll-7b 



SEEK 



Solve ('or purport to solve?) 'social; problems . ........ 

Teach to- distinguish the .economically false . ........ 

S tresis over a 11 picture of how economic systems work. 
Distinguish values from economics and other social 



scxences, 



American T3cortomic Association and individual colleges' 
(inc. Ph.D. candidates' thesis selections) efforts 
^toward how' to make ecpnomics education more relevant 
to the student and the" need, more comprehensible, and 
more j^f fective. .... * • • 

_ j^dvQca± e_ JEree enterprise . ...... 



Advocate Marxism. 



Stress objectivity-avoid bias (YES IX/ > /2J NO) 



# . « • j" 



- KxceiDt as to the values nf rationality and p— r- 

dignity of the individual. . u I — J 



/ ' - Except rationality only . 

EKcept dignity of the individual only . 

Provide constant interchange between business and^ 
classr:oom, - r • • ^ * - 



ZCol^ 12/ 
AVOID 

Z537 \n 

Z?47 

Zis? L_J\, 



Z56/ 



□ 



5iJ P 
zss? t-I] 
zW ' Q 

z6o7 ru 

Z6i/-J^ 
Z627 



Use a Mary is t approach. 



Ze47-Q 

. LI Z657 ,U 



At least temporarily . ' substitute in-servi ce institutes, , 
etc., for economics teachers in place of ones for ' p" 
social studies teachers generally....... ........ L 



Z66/ 



□ 



(PLEASE NOW PROCEED TO THE" LAST PAGE (BLUE PAPER) 
OF THIS QUESTIONNAIRE FOR THE LAST Q0ESTI031 OP THIS 

inquiry:) • ' . > 
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/ ■• ■ • 

QUI 



III. It i3. my impregsion that the findings of this Inquiry; 

A. Will furnish a reasonable basis for the under-, 
taking promptly of the actions found most 
- generally to be desirable.. 

Will, provide a good basis; tor a symposium to 
■ review the findings,, select among them, and 
e stalj>lish detailed specifications for actidn. . 

C- Will at leaat pirovide a better basis for- such ^ 

a symposium than would have existed without j ' — : 
the inquiry. . . .. . . .... ..... ......... fi. • ^ ; ^3/ 




r>- - will be relatively valueless for improving the j - ] — 
impact of economics ed ucation. . . . . ..... . . . 



Many thanks for all your troubles in 
responding, to our Questipnna^es . We 
hope they will be proven wort^Tvhile in 
the cause of greater literacy iX^ 
economics , - ) 
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